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        Introduction

        Having one’s voice heard is an integral aspect of participation. Yet ‘voice’ is a complex construct. It is not a fixed, internal
          characteristic, to be passed on and acted upon by others, but a product of social interaction, subject to change. In this
          course we will discuss perspectives children have shared, as well as some of the ways their voices are shaped and how this
          process is intimately tied up with identity.
        

        We will consider how the process of eliciting the views of children and young people influences what they tell us, and the
          ongoing construction of their identities. This process will vary according to what is being researched and which children
          are involved. Listening to disabled children and young people, children and young people from different cultures, and children
          and young people whose dialect or first language we do not share, for example, can present particular issues of access, communication
          and approach.
        

        We will also consider how the power relations between children and adults, and our views about children and childhood, impact
          on the way we learn about, understand, and act upon what children tell us. We ask what difference children’s views and experiences
          make and how far their views are really taken into account when making decisions about the laws, policies and practices which
          affect them. We look at how far government consultations truly take on board the views of children, or whether they simply
          ‘tick the participation box’. We describe efforts to increase children’s influence on government.
        

        Listening to children and young people is vital to the development of inclusive services, democratic society and a culture
          which respects human rights. We conclude the course by reflecting on how we can use what we have learned to these ends.
        

        This OpenLearn course is an adapted extract from the Open University course E214 Equality, participation and inclusion: learning from each other.
        

      

    

  
    
      
        Learning outcomes

        After studying this course, you should be able to:

        
          	understand research and other sources of information about children’s experiences in education and other spheres

        

        
          	appreciate more fully how children’s lives outside of school influence their experiences within school

        

        
          	recognise how our own experiences and our views of children and childhood influence how we learn about, interpret and act
            upon what children tell us
          

        

        
          	take a critical approach to research, advocacy and other activities focused on finding out and promoting children’s views
            and experiences.
          

        

      

    

  
    
      
        1 What do we mean by ‘children’s voices’?

        What comes to mind when we think about ‘children’s voices’? Is it the school choir? This is not as silly as it sounds; many
          a conference has opened with a song by children, who then disappear leaving adults to the more ‘serious’ work.
        

        But children are increasingly being involved at a more serious level and less for their entertainment, or tokenistic, value.
          They speak up in official government consultations, school councils, and meetings with decision makers, though how far their
          voices are really taken into account is questionable.
        

        Or are we irritated by children’s voices? Do we wish the young people chatting outside our home would congregate elsewhere?
          Do we enjoy the buzz of school children discussing activities set by adults, but wish they would be quiet at other times?
          Do we separate best friends at school because they talk too much? Are we grateful for quiet children and the way they don’t
          disturb us? How do our views affect our interactions with children who are outspoken? Are children’s voices disturbing – to
          our peace, or to our ideas, values and beliefs? How far do we let them influence our own agendas?
        

        Do we value differently the voices of different children? What about disabled children, children from single-parent families,
          children living in poverty, children in conflict with the law, ‘looked-after’ children, children from ethnic minority backgrounds?
          Or boys, girls and transgender children, and young people who identify as gay, lesbian or bisexual? Or children whose personal
          hygiene seems poor or whose taste in music is different from our own?
        

        All these questions are relevant to how we listen to children and how we respond to what we hear: ‘voice’ is socially constructed.

        
          The questioning of taken-for-granted assumptions about children and childhood is central ... to the project of enquiring into
            children’s own perspectives on, and experiences of, their worlds.
          

          (Greene and Hogan, 2005, p. 8)

        

        
          [image: Schoolchildren say no to bullying]

          (Gill O’Neill)

          Figure 1 Schoolchildren say no to bullying

          View description - Figure 1 Schoolchildren say no to bullying

        

        
          
            Activity 1 Children’s voices in action

          

          
            
              Over the next few days, observe occasions when children and young people are allowed to comment on situations and issues.
                These might be in your own home, in public, or in the media. Note the situation and issues concerned and when, where, and
                how children’s voices are expressed. What audience are they addressing? How far are their voices accorded power and granted
                validity in these situations? What do you think about the children and what they said?
              

              Ask someone you know what they think about children’s voices, and share your own perspectives. Explore how you have both arrived
                at your views. Note the answers down.
              

            

            View discussion - Activity 1 Children’s voices in action
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          Figure 2 ‘And don’t ask stupid questions!’

          View description - Figure 2 ‘And don’t ask stupid questions!’

        

      

    

  
    
      
        2 Children’s experiences of services

        In a review of the literature on children’s views of services for the last five years, the National Children’s Bureau found
          that children wanted services, particularly schools, to be more aware of their personal circumstances, and to be more supportive
          of challenges they face, such as illness, disability or being in care (Mainey et al., 2009).
        

        At the same time, children were frustrated at the number of professionals involved in their lives. They wanted information
          to be shared on a ‘need to know’ basis and did not want to be talked about inappropriately between professionals. The review
          found that having strong, trusting relationships with staff was key to children being open about their needs and feeling able
          to accept help in accessing services.
        

        Children wanted to be more actively involved in deciding the help they get and services to be more flexible, responsive and
          individualised. Across all services, children wanted more information about particular problems, where to turn for help, activities,
          placements, processes, staff, treatments, therapies and medication. A strong theme was children’s wish to be involved in the
          planning of services and how they are delivered. They wanted opportunities to make choices, to be responsible for themselves
          and to learn from their mistakes.
        

        A government-commissioned review of consultations with children and young people about the children’s workforce concluded
          that children want a workforce that is positive, has a young outlook, is relaxed in dealing with them, open minded, unprejudiced
          and trustworthy (DCSF, 2008a). They want workers to do the following:
        

        
          
            	Be fair.

            	Be willing to trust and believe in them.

            	Ask and listen.

            	Be helpful in creating understanding among their peers.

            	Not prejudge their needs or characteristics.

            	Be able to keep promises.

            	Be easy to contact.

          

          
            They should never leave children out. They need to be fair – even young people can tell if something is not fair.

          

          
            The doctors could talk to me more and listen to me rather than talking to my mum.

          

          (Quoted in DCSF, 2008a, pp.4 and 5)

        

        The review noted that the stability which children want ‘may be being disturbed by the number of initiatives to which children
          and young people have been subjected’ (ibid, p. 5).
        

        Children want processes to be transparent, honest, realistic, inspected and explained, and supported with enough resources
          and staff. They want to be provided with real options and real choice between them, to be able to voice their opinion, not
          to have to repeatedly give the same information, and not to be put under pressure or made unnecessarily worried.
        

        
          
            ‘My mum’s fed up of people coming to see me, but nobody helping me.’

          

          
            ‘There are lots of people round the table, all of them useless.’

          

          (Quoted in DCSF, 2008a, p. 7)

        

        A study on how children’s views are taken into account by social workers found that children found it easier to talk about
          positive feelings than about negative or emotive issues (Children in Scotland, 2006). They were sensitive to the quality of
          attention their social worker gave them and to how they responded to what the children shared.
        

        
          Interviewer: So how does [your social worker] know how you’re feeling about things?

          Twelve year old child: ’Cause I like my social worker and when she comes up, well, I just think she’s a really nice social
            worker. ’Cause she’s genuine and I feel I can be relaxed with her, and genuine, as well. And she’s just – a friend, as well.
            Like, if I had a friend like that I would talk to them about things.
          

          (Quoted in Children in Scotland, 2006, p. 28)

        

        The kinds of responses from social workers that children found helpful included:

        
          	The social worker taking action to help and support the child even when the situations arising could not be fixed easily.

          	The social worker giving explanations and reassurances about things the child found confusing or worrying.

          	The social worker passing on information or concerns to relevant people.

          	The social worker fixes or helps with difficulties or requests, such as how to handle difficult emotions or helping to arrange
            more contact with relatives if the child asked for it.
          

        

        Studies have also looked at children’s experiences of health services. In research by Susie Aldiss and colleagues, play and
          puppets were used to help young children with cancer tell researchers about their hospital care (Aldiss et al, 2009). The
          researchers had anticipated children would talk about treatment, medical procedures, needles and hospital personnel, because
          these feature significantly during a stay in hospital.
        

        Children spoke about these things when prompted, but their own concerns focused on the importance of having toys to play with
          and the presence and roles of their parents. The research highlighted the importance of play specialists and play staff –
          ‘the children remembered their names (they did not know the names of nurses) and spoke fondly of activities they had enjoyed
          together’ (ibid, p. 93). The need to ensure parents are supported in their role emerged as children felt it was important
          they were always present when in hospital and saw them as the people who provide information about what is happening.
        

        
          
            Activity 2 Children’s experiences of education and other services 

          

          
            
              The extract linked below considers the views of the social workers, the methods they use to encourage children to talk, and
                how they judge the weight to be given to their views. It also explores the relationship between children’s views and children’s
                ‘best interests’, which in many ways, is at the heart of how children’s views are taken into account.
              

              Think about the points raised by children in relation to their experiences of other services. What are their views on sharing
                personal information? What kinds of relationships with adults do they value? How far does what we learn in relation to one
                sector apply to other sectors? For example, what is the relevance of children’s experiences in healthcare to what they tell
                us about social workers, and how could these also apply to schools, and to relationships within school? Make notes.
              

              Views of social workers

            

          

        

      

    

  
    
      
        3 Children’s experiences of family life

        Positive aspects of family life benefit children’s wellbeing and their experiences of education and other services.

        
          I like the security of having a home. I feel like at the end of the day, no matter what has happened, I can go there, and
            it’s always going to be there, and just the fact that it’s somewhere that I can hide away, and the physical aspect of the
            warmth as well. The fact that my mum is there. … The fact that if there’s something wrong, I can always talk to my mum. She
            might not always approve, but I know she’s always going to be there to give me the advice I need. That’s nice.
          

          (LGBT young person)

          They feed you, they keep you alive and they help with your homework.

          (Child living in poverty)

          (Quoted in CRAE, 2007, p.27)

        

        These findings echo what we have learned from the research quoted above, about the importance of stability, safety, security
          and good relationships. But negative aspects of family life can have a detrimental effect. Two examples are discussed below.
        

        
          [image: Leading by example?]

          Figure 3 Leading by example?

          View description - Figure 3 Leading by example?

        

        
          The effects of abuse and neglect

          A review of relevant research found that poor home experiences negatively affect children’s academic performance (Mills, 2004).
            Children mistreated at home performed less well in standardised tests and achieved poorer school marks, even when differing
            social, economic and other background factors were taken into account (Veltman and Browne, 2001).
          

          The review also found that disabled children were more likely to be mistreated than non-disabled children (Sullivan and Knutson,
            2000a). There was a link between mistreatment in the home and increased risk of behaviour problems, aggression and crime (e.g.
            Manly et al., 2001), increased risk of being bullied (Duncan, 1999; Baldry, 2003), school absence (Sullivan and Knutson, 2000b),
            exclusion (Eckenrode, 1993) and poor mental health (Briere, 1991, cited in Mills, 2004).
          

          The relatively poor overall educational achievements of ‘looked-after’ children and the links between being in public care
            and poor school experiences are well documented (Barnardo’s, 2006, and Berridge, 2007). But children’s experiences at home
            before entering the care system also contribute to poor outcomes. One study found that children in care because of abuse and
            neglect fared significantly worse than those in care for other reasons (Heath et al., 1994). Those who had experienced abuse
            and neglect before entering the care system were found not to have improved over time nor escaped the disadvantages they faced
            in the same way that those in care for other reasons did.
          

          It is not only mistreatment which reaches the legal threshold of ‘abuse’ that affects children’s time in school. Reviews by
            Elizabeth Gershoff of studies on the effects of corporal punishment found that while smacking or spanking may make children
            comply with instructions in the short term, in the long term it affects their ‘moral internalisation’ – their beliefs about
            what is acceptable and not acceptable behaviour – and makes aggression and defiance more likely (Gershoff, 2002, 2008).
          

        

        
          Domestic violence

          At least 750,000 children a year witness domestic violence (BMA, 2007). To find out how children feel about what happens during
            and after the violence, an online project called Kidspeak was set up (Barron, 2007). Message boards allowed children to speak to each other and share stories with key professionals
            – senior police officers, judges and parliamentarians.
          

          Children’s accounts revealed the immediate and long term effects of domestic violence on them:

          
            I was really scared when I first heard my Mum and Dad shouting. I was afraid to go downstairs, and when I realised it was
              a fight I didn’t know what to do. I tried to forget all about it and go to sleep, but I couldn’t because of all the things
              in my head. I didn’t know what to do – should I say something, stand up and speak out, or lay here and let it unfold? One
              night I went downstairs but they told me to go back to my room, and when I woke up the next morning it was all back to normal
              again. I didn’t know what to do …
            

            (Silas, aged 11)

            My heart jumps when I see a familiar car to my dad’s one. It’s horrible …

            (Daisy)

            (Quoted in Barron, 2007, p.13)

          

          Feeling safe was very important. In spite of the disruption to their lives, many felt that moving to a refuge was overall
            a positive move. But many were angry at the personal losses they faced and the adjustments they had to make. Unlike typical
            transition times, such as primary to secondary school or a planned house move, moving to a refuge usually happens with little
            warning, no opportunity to say goodbye to friends, and little or no say in where to move to. Children may have to leave their
            belongings and pets behind, and deal with family break up. There can be ambivalence as children confront these negative experiences
            alongside the positive aspects of living without the fear of violence and among supportive adults.
          

          
            i had 2 leave everything behind, it was horrid, i am in a refugee [sic] and I hav made loads of new friends though. … i had
              2 leave all my friends though i stay in contact. I hav 2 b careful wot i say 2 them though. the refugee is gr8. It’s a luvly
              opportunity to meet new ppl safely and u know that they hav gone through exactly the same thing as u hav.
            

            (Daisy)

            i had to go in a refuge ... my pets aren’t allwored [sic] and … i miss them and when i get a proper house i will get my dog
              back. … i had to leave home and at first it is scary but it is not all bad some plasers [sic] have play room … but the ally
              bad thing is you are not allwored [sic] friends round.
            

            (Ellie, 10 years old)

            I only moved 2 weeks ago but i really miss my friends and my old school, I used to love goin to that school. … I have to do
              a lot of things to get into school [here] at the moment I am going to a school where id do 2hrs a day, 4 days a week! Then
              by September I will be going to full time education school!
            

            (Natalie, 13 years)

            I think because I came into a refuge it helped me with my gcse’s and my schoolwork, because it was easier to concentrate when
              I sent to refuge on my schoolwork and my exams because there was less arguing etc. … I know I am lucky to be in refuge because
              nearly all refuges don’t take boys in to refuge at the age of 16.
            

            (Jared, 16 years old)

            (Quoted in Barron 2007, pp. 18 and 19)

          

          Can you think of issues children may face when they leave the refuge for permanent housing? These can include ongoing contact
            issues with the non-resident parent, involvement in court proceedings between parents, financial stresses faced by the resident
            parent in setting up a new home from scratch and continuing concerns over safety, on top of the tasks and well known stresses
            of moving house, changing schools and making new friends.
          

        

      

    

  
    
      
        4 Valuing and using what we learn from children

        What use is made of children’s views and perspectives? Are they genuinely taken into account when making decisions about laws,
          policies and practices, or are they put to one side while adults do what they think best? Is consultation genuine or dies
          it simply allow us to tick the participation box? In terms of Roger Hart’s ladder of participation (1997), how far has the
          gathering of children’s views been an exercise in tokenism, decoration, or even manipulation?
        

        One young man in the Kidspeak consultation on domestic violence put it this way:
        

        
          There is a likelihood that women’s organisations have probably told you some of the things we are, AGES ago. What is the difference
            between hearing it from them as opposed to us? Does it mean you are going to act more quickly because you are hearing it from
            us or can we expect more of the same?
          

          (Marcus, 17 years old, quoted in Barron, 2007, p. 26)

        

        
          [image: The Youth Parliament meeting in the Chamber of the House of Lords]

          Terry Moore

          Figure 4 The Youth Parliament meeting in the Chamber of the House of Lords

          View description - Figure 4 The Youth Parliament meeting in the Chamber of the House of Lords

        

        
          4.1 The impact of listening to children

          A review by Alison Clark and colleagues of consultations with young children found that the impact of listening occurred at
            a number of levels, summarised in the following table:
          

          
            Table 1 The impact of consultations with young children

            
              
                
                  	Level
                  	Group
                  	Impact
                

                
                  	Individual
                  	Children
                  	
                     
                      	Changes in everyday experiences, e.g. being allowed to do new things or changes to their environment
 
                      	Raised self-esteem and confidence
 
                      	Acquisition of new social or practical skills
 
                    

                  
                

                
                  	
                  	Practitioners
                  	
                     
                      	Feeling enabled and encouraged, e.g. to continue promoting child participation
 
                      	feeling the benefits of working more democratically with children – e.g. not having to know all the answers
 
                    

                  
                

                
                  	
                  	Parents
                  	
                     
                      	increased awareness of child’s competencies
 
                      	Raised expectations for child
 
                    

                  
                

                
                  	Institutional
                  	
                  	
                     
                      	Opportunities to reflect on practice, e.g. rethinking relationships, routines and activities
 
                      	Changes to policies
 
                      	Changes to the environment
 
                    

                  
                

                
                  	Strategic
                  	
                  	
                     
                      	Dissemination of local projects
 
                      	Organisation of special consultations, e.g. bringing the views of young children to the attention of strategic planners
 
                    

                  
                

              
            

            (Based on Clark et al., 2003)

          

          The review found the impact at strategic level to be less well documented than at other levels. The study also identified
            potential negative impacts from consulting with young children, including a lack of clear purpose and commitment to implementing
            the findings.
          

          
            Asking children what they think, but taking it no further will send a message that there is little real interest in their
              view.
            

            (Mooney and Blackburn, 2002, quoted in Clark et al., 2003, p. 45)

          

          It also highlighted the risk that the drive to listen to and consult children could become an exercise in surveillance rather
            than consultation.
          

          Rudduck and Flutter (2000) have also questioned the motivations behind listening to children:

          
            Are we ‘using’ pupils to serve the narrow ends of a grades-obsessed society rather than ‘empowering’ them by offering them
              greater agency in their schools?
            

          

          While this course would, hopefully, not represent such an approach, the position put forward by the authors is not value-free.
            You may wish to consider the motivation behind the selection of views presented in the course so far.
          

        

        
          4.2 Making a difference

          
            4.2.1 Influencing government

            Drawing attention to the increasing interactions between children and government, in the form of meetings, forums, and so
              on, Carolyne Willow urges caution in assessing how genuine such events really are:
            

            
              We need to be vigilant about the purpose and practice of these interactions: are they an extension of the politician kissing
                baby photo opportunity or, worse, relished as fresh terrain to socialise and control children. Have adults created a new object
                of attention – ‘the participatory child’ – that leaves intact the unequal allocation of power, knowledge and resources, and
                allows us to colonise even more of children’s time, thoughts and space[?]
              

              (Willow, in press, p. 11)

            

            In 2008, the government commissioned research into the views of disabled young people on the impact of the legal duty to promote
              disability equality in schools (Rieser, 2008). Eleven workshops were conducted, involving disabled students from 26 schools
              in eight local authorities, including non-verbal children. Figure 5 summarises participants’ views on aspects of school life.
            

            
              [image: Disabled children’s views on school life]

              (based on figures from Rieser, 2008, p. 12)

              Figure 5 Disabled children’s views on school life

            

            Notice the spread of positive and negative ratings in the table. Each aspect was explored further in the research. The issues
              emerging in relation to school buildings were lifts breaking down regularly, overcrowded corridors, heavy doors, lack of readable
              signage, poor access to playgrounds and play equipment, and poor classroom layout. Negative ratings of school trips were associated
              with expense and lack of support and accessible transport. Poor ratings of other children related to bullying, and there was
              evidence of isolation in mainstream schools with unit provision where disabled children spent considerable time away from
              their peers. This research informed the report of the Secretary of State for the DCSF on progress towards disability equality
              in the children’s and education sector (DCSF, 2008b). However, it is difficult to see how the children’s views are acknowledged
              and taken into account. The report appears to focus largely on positive progress, good practice and commitments.
            

            
              [image: Hearing what you want to hear]

              Figure 6 Hearing what you want to hear

              View description - Figure 6 Hearing what you want to hear

            

            
              
                Activity 3 The outcomes of participation?

              

              
                
                  Consider the two lists of outcomes below. Consider how your participation in activities has impacted upon yourself, your peers,
                    your workplace and community. Have you experienced children and young people participating at the same level as you have?
                    How did you assess their degree of involvement? Which of the outcomes listed below do you feel have resulted for these children
                    and young people? Make notes.
                  

                  
                    Table 2 Outcomes

                    
                      
                        
                          	As part of a Department of Health research in practice series, Ruth Sinclair and Anita Franklin (2000) summarise the reasons
                            for participation as follows:
                          
                          	In a study of seven schools across England, which have tried to embed pupil participation (Davies et al., 2006) the following
                            positive outcomes of participation were identified:
                          
                        

                        
                          	
                             
                              	to uphold children’s rights; fulfil legal responsibilities
 
                              	to improve services; to improve decision-making
 
                              	to enhance democratic processes
 
                              	to promote children’s protection
 
                              	to enhance children’s skills
 
                              	to empower and enhance self esteem.
 
                            

                          
                          	
                             
                              	self-esteem and confidence
 
                              	interpersonal and political skills
 
                              	agency and efficacy
 
                              	broad issues of school ethos, atmosphere, belonging and trust.
 
                              	better teacher-student relationships
 
                              	school organisation enhanced
 
                              	the running of the school, with more informed decisions made
 
                              	community improvement.
 
                            

                          
                        

                      
                    

                  

                

              

            

          

          
            4.2.2 Influencing services

            A consultation with young people commissioned by the Community Health Council from Hounslow Metropolitan Borough in London
              aimed to find out more about their health needs and improve local health service provision (Percy-Smith, 2007).
            

            Eleven young people aged 14 to 19 were trained to conduct the research among their peers in schools, colleges, health offices
              and on the streets. A large scale event allowed young people to present their findings and discuss them with professionals,
              identifying where improvements could be made to health provision.
            

            Two key issues were stress and mental health. Professionals believed that providing young people with a ‘place to chill out’
              would be an effective response to stress. However, the young people felt these should be provided anyway and that responses
              to stress should address its underlying causes in educational and parental pressure. They argued for ‘more supportive and
              less pressurised environments in schools, more respectful relationships and help to develop their ability to thrive in the
              world and feel good about themselves’ (Percy-Smith, 2007, p. 888).
            

            What was the outcome of this work? The young people and the professionals were positive about the experience:

            
              I enjoyed the interactions between the young people and professionals … it was an interesting experience, as we got to see
                both sides. … The older generation were able to adjust to our views and how we felt about certain issues. … Most were very
                communicative and engaged, but some were less engaged and concerned with their own self-interests.
              

              (Young person)

              I found this process so exhilarating … young people showed their understanding of health issues, suggested a variety of ways
                to improve matters, and ended up fearlessly holding the representatives of public bodies to account. Now it’s up to us to
                deliver.
              

              (Professional)

              (Quoted in Percy-Smith, 2007, p. 889 and p. 890)

            

            Significantly, the commission to work with the young people ended at the point of presentation and discussion of the findings.
              A year later there had been no follow-up action.
            

            Education services have arguably been more successful in engaging children in decision making through school councils. In
              her research on school discipline, Audrey Osler found that children were keen to be more actively involved in their schools
              and had a strong sense of responsibility to the school community (Osler, 2000).
            

            School councils were seen by children as indicating ‘a listening school’ and as a way for pupils’ priorities to be presented
              to the decision-making bodies of the school. They could help to reduce the use of disciplinary exclusion, by offering peer
              support to children at risk of breaking school rules and other vulnerable children. In empowering children to speak and encouraging
              adults to listen, school councils can also help develop children’s resilience and improve child protection (Baginsky and Hannam,
              1999).
            

            The extent to which school councils fully involve children in decision making is variable. A survey of school councils in
              1999 found that in 54 per cent of cases, particular topics could not be discussed. These included matters relating to staff
              and individual children, uniform, the length of the school day, the content of the curriculum, and disciplinary issues (Baginsky
              and Hannam, 1999). Only 20 per cent of councils had been involved in discussing staff appointments. Have things changed since
              then?
            

            
              [image: A student votes in the Anton Junior School council election]
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              View description - Figure 7 Do our votes mean something?

            

            Rajeeb Dey (2009) argues that too often giving children a say on their school and how it can be improved stops short of meaningful
              involvement in decision making. He states that secondary school students should be treated as partners – as ‘active, engaged
              co-constructors of their education’:
            

            
              If we are serious about developing young people’s employability and skills, and increasing involvement in decision-making
                and wider democracy, we need to start in schools. This should involve having students involved at all levels of decision making,
                from the classroom to being associate governors.
              

              (Dey, 2009, p. 1)

            

            Barry Percy-Smith and Karen Malone make a similar argument in relation to engaging children in neighbourhood development:

            
              Children are already participating in their neighbourhoods but often in worlds apart from adults. … It is insufficient to
                simply provide opportunities for children to have their say or participate in adult structures and processes. They should
                be provided with an opportunity to challenge and change these structures and processes by negotiating their own forms of participation,
                and consequently, be instrumental in improving their neighbourhoods.
              

              (Percy-Smith and Malone, 2001, p. 18)

            

          

        

      

    

  
    
      
        Conclusion

        This free course provided an introduction to studying Education, Child and Youth Qualifications. It took you through a series
          of exercises designed to develop your approach to study and learning at a distance and helped to improve your confidence as
          an independent learner. 
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        Solutions

        Activity 1 Children’s voices in action

        
          Discussion

          When we did this, we noted how infrequently children and young people were asked to comment on issues affecting them, for
            example in news reports about education, climate change, or child protection. It was difficult to find occasions when children
            were given time to express their views and explore them in depth. Often, children were asked to choose between given views,
            rather than being given the opportunity to say freely what they thought.
          

          
            The importance of recognising direct experience and the need to guard against children being encouraged to map onto stereotypes
              rather than value their own view of the world seem obvious but, as yet, have not informed practice as extensively as they
              should have done.
            

            (John, 2003, p. 58)

          

          Back to - Activity 1 Children’s voices in action

        







      

    

  
    
      
        Figure 1 Schoolchildren say no to bullying

        Description
A collage made by schoolchildren featuring anti-bullying slogans and images.
        Back to - Figure 1 Schoolchildren say no to bullying

      

    

  
    
      
        Figure 2 ‘And don’t ask stupid questions!’

        Description
Cartoon depicting a classroom scene, on the theme: ‘Do adults only listen to children when it suits them.
        Back to - Figure 2 ‘And don’t ask stupid questions!’

      

    

  
    
      
        Figure 3 Leading by example?

        Description
A cartoon depicting an adult scolding a child for swearing by swearing.
        Back to - Figure 3 Leading by example?

      

    

  
    
      
        Figure 4 The Youth Parliament meeting in the Chamber of the House of Lords

        Description
The Youth Parliament meeting in the Chamber of the House of Lords
        Back to - Figure 4 The Youth Parliament meeting in the Chamber of the House of Lords

      

    

  
    
      
        Figure 6 Hearing what you want to hear

        Description
Cartoon depicting a strategy meeting resolving the priorities for childen and young people.
        Back to - Figure 6 Hearing what you want to hear

      

    

  
    
      
        Figure 7 Do our votes mean something?

        Description
A student votes in the Anton Junior School council election.
        Back to - Figure 7 Do our votes mean something?
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