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You will have probably found yourself faced wlth some difficult decisions in mak- 
lng thls transcription. For one thing, you mlght have wondered about how best to 
set out your transcrlptlon of what each speaker said Also, you will have noticed 
that people do  not always talk one at a time, even m one-to-one interaction, so 
that often the talk overlaps As a result, the question arises. does one transcribe 
the talk as if only one person were talking at any one tlme, or, on the other hand, 
try to represent overlaps where they occur? You will find that the transcript in the 
Audlo-Wsual Handbook adopts the former strategy Again, you will have disco- 
vered that people do  not talk in sentences They sometimes break off and restart 
what they are saying, they pause in the middle of what mlght otherwise seem to 
be a sentence, and do not always pause at what seems like the end of a sentence 
Also, m an intervlew there are a lot of 'ums' and 'uhrs', some of them comlng 
from the person listening, and we need to decide whether these should be tran- 
scribed In all of these respects, and others, you may have found that your tran- 
scription differed from ours 

There 1s a variety of conventions in terms of whtch audio-recordings can be tran- 
scribed - and whlch set of conventions is appropriate depends partly on the 
purposes of the research. For example, where detalled analysis of the process of 
discourse will be involved, pauses may need to be timed, overlaps in talk 
between one speaker and another clearly marked, etc , as well as other verbal 
(and perhaps even non-verbal) features of the talk Included You may remember a 
quite detailed transcrtptton scheme being used in the article 'Gender imbalances in 
the primary classroom' by Jane and Peter French, which you read in Block 1 
(Look back at this now) By contrast, the transcripts normally used by qualltatlve 
researchers who are not so closely concerned with discourse features contaln 
much less detail and are often Imprecise m the linguistic sense, as 1s the case with 
our transcript of the intervlew between Senga and Lynn 

How detailed a transcription needs to be, and what does and does not need to be 
included, then, are matters of judgement that depend on the purposes of the 
research (see Ochs, 1979) But the form of transcription wlll also partly depend, of 
course, on the amount of lnformatlon that a recordlng supplies Obviously, vldeo- 
recordings supply much more lnformation than audio-recordings, and special 
forms of transcription have been developed for handllng these (see, for example, 
Goodwin, 1981). Also Important is the quality of the recordlng, and this will 
depend on the nature of what is recorded as well as on the recording equipment 

Clearly, m the case of an audio-recording the more speakers involved, and the 
more background nolse, the more dlfficult lt is to get adequate recording quallty 
Similarly, with vldeo-recordings the more crowded the setting, and the more 
movement there is, the more dlfficult ~t may be to see what IS golng on. 

In assessing a study that draws on transcriptions and provides a transcription 
scheme, a useful questlon to ask, therefore, 1s whether the scheme used 1s appro- 
priate, given the sort of data collected and the purposes of the research Does ~t 
Include all the relevant lnformation that seems likely to have been available, given 
the nature of the recordings? On the other hand, does it provide too much detail, 
thereby making it more difficult to assess the evidential status of the data 
presented in the report? Does it seem llkely to be accurate in the relevant respects? 

The need for the preparation of data 1s not restricted to audlo- and vldeo-record- 
ings Fleld notes are often written initially in jotted form and then written out, and 
filled in, later (You may remember that the feedback given to Actlvlty 11 in Unit 
12 provided an example of jotted and filled out field notes.) There are variations 

m format and style between researchers In the wrlting of field notes, just as there 
are in the transcrlptlon of audlo- and video-recordmgs In general, though, the aim 
is to make the notes as concrete as possible, minlmlzing the amount of question- 
able inference involved. The following quotation from Hammersley and Atklnson 
(1983) illustrates this point. 
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UNIT 17118 ANALYSIS OF UNSTRUCTURED DATA 

(Hammersley and Atkinson, 1983, pp  152-3) 

This emphasis on concrete description in field notes does not mean, of course, 
that researchers are uninterested in how the events they observe and record in 
their field notes might be interpreted Indeed, any interpretations that the 
researcher thinks of in the course of observation or while writing up the field 
notes are usually noted 13ut care 1s taken to avoid those mterpretations structuring 
the data recording itself, since they may turn out to be wrong. And, usually, such 
interpretations are distinguished typographically from the field notes proper, for 
example, by being put into brackets 

Also Included in field notes may be the researcher's personal feelings about what 
has been observed or about her or h a  own role Once agaln, these will usually be 
recorded in a way that marks them off from the observational record Apart from 
its value In indicating possible sources of bras in the data, reflection by the 
researcher on her or his own experience In the setting may also facllitate the pro- 
cess of understanding the people being studied Bogdan and Taylor illustrate this 
from their studies of a hospital for people with learning difficulties (the 'state 
~nstitutlon') and a job tralnlng agency 

What you feel may be what your subjects feel or may have felt in the 
past Your first Impressions may be the same ones that others have had 
You should use your feelings, beliefs, preconceptions, and prejudices 
to help you develop hypotheses The following comments are 
excerpted from field-notes in the state institution study 

I feel qulte bored and depressed on the ward tonight. I wonder if 
this has anything to do with the fact that there are only two 
attendants working now With only two attendants on, there are 
fewer diversions and less bantering Perhaps this is why the 
attendants always complain about there not being enough of 
them After all, there is never more work here than enough to 
occupy two attendants' time so it's not the fact that they can't get 
their work done that bothers them 

Although I don't show it, I tense up when the residents approach 
me when they are covered with food or excrement Maybe this is 
what the attendants feel and why they often treat the residents as 
lepers 

In the following excerpt from the job training study conducted by one 
of the authors, the observer reflects upon one of his first encounters 
with a trainee after having spent the initial stages of the research with 
staff members 

I approached the two trainees who were working on assembling 
the radio The male trainee looked up I said 'Hi ' He said, 'Hi' 
and went back to doing what he had been doing I said, 'Have 
you built that (the radio) right from scratch>' (After I said this I 
thought that that was a dumb thing to say or perhaps a very rev- 
ealing thing to say Thinking back over the phrase, it came across 
as perhaps condescending Asking if he had bulk it nght from 
scratch might imply that I thought he didn't have the ability He 
didn't react in that way but maybe that's the way people think of 
the 'hard core' unemployed out at the center Doing well IS 

treated wrth surprise rather than as standard procedure Perhaps 
rather than expecting that they are going to produce and treating 
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purposes of the research and the tiine constraints under which the researcher is 
operating. However, generating as inany categories as possible is sound advice in 
many circumstances because ~t may enable the researcher to see features of the 
data, or of what the data refer to, that might be overlooked with a more focused 
approach Such discoveries can guide the subsequent analysls in two ways First, 
they may reveal that there is some doubt about one or more of the assumptions 
with which the researcher began the analysis For instance, perhaps the people 
described are not primarily concerned with what the researcher expected them to 
be concerned with. Second, it can suggest a quite dtfferent focus for the research, 
one that the researcher judges to be more interesting or significant (Again, 
whether or not a researcher can change the research focus, and to what degree, 
will depend on the constraints under which he or she is working) 

The alm of this sort of initral analysis of unstructured data, then, is to generate 
categories, each of which collects together several segments of data, some of 
w h ~ c h  look promising as a basis for organizing the analysis and, eventually, the 
research report This concern with categories that group many of the data together 
arises because researchers are usually concerned with stable characteristics or 
recurrent patterns, not just with what happened at particular points in time, 
though we noted above that this is not always true The categories may vary in 
character too, of course Some may be relatively banal, others may he rather less 
obvious and more interesting In Unit 3/4 it was noted that research is judged not 
only in terms of its validity but also in terms of its relevance, and that one element 
of this is the extent to which it tells us something new It follows from this that 
any novel or theoretically interesting categories that emerge are especially wel- 
come to a researcher That said, it is rare for such categories to appear immedi- 
ately or to predominate, and sometimes what appear to be banal categories turn 
out not to be so at all, while apparently interesting ones prove inapplicable So, 
grounded theorizing almost always starts from relatively obvious categories The 
goal initially is simply to get a general descriptive sense of the content of the data 
and how analysis of it might be pursued 

READING 
You should now read the short extract by A Strauss and J Cohln whlch 1s reproduced 
below Th~s prov~des an example of the ldent~ficat~on of categor~es. 

LABELING PHENOMENA 

cn2383
New Stamp



UNIT 17118 ANALYSIS OF UNSTRUCTURED DATA 

(Strauss and Corbn, 1990, pp.63-5) 

The next step in qualitative data analysls of the kind discussed by Strauss and 
Corbin 1s to compare and contrast all the Items of data that have been assigned to 
the same category Glaser and Strauss refer to thls stage as the 'constant compara- 
tlve method' (Glaser and Strauss, 1967) The aim of this is to clarify what the 
categories that have emerged mean, as well as to identlfy sub-categories and 
relations amongst categories In the process, these categories may be developed 
and some data segments may be reassigned as a result It is then necessary to go 
through the data sample agaln In case any data segments not previously identified 
as relevant have been overlooked (This 1s frequently the case ) After this, further 
data samples wlll be analysed, perhaps producing new developments in the 
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