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Introduction

Young people and religion:

creative learning with history

Introduction

This free course is intended for teachers and other educators and leaders working with
young people in both formal and informal educational settings. The course will provide
practical guidance and resources for running workshops for young people between the
ages of 13 and 18 to stimulate reflection on religious diversity.

Young people and religion: creative learning with history presents conclusions from a
major European project on Religious Toleration and Peace (RETOPEA). This project
explored historical and contemporary examples of religious diversity to provide an
informed basis for thinking about how to make contemporary society more harmonious.
Using the findings, this course will enable you to engage young people with a collection of
short texts, images and videos (which will be referred to as ‘clippings’) to broaden their
understanding of the subject and make their own short films (which will be referred to as
‘docutubes’) to share their ideas and experiences. Some of the concepts explored and
learning activities suggested can also be pursued independently of the filmmaking
exercise.

Figure 1 Young people filming their docutube during a workshop in Granada, Spain

The docutube workshops are based on a pedagogic approach that encourages young
people to be active, creative, express their voice and ‘make and do’, rather than ‘sit back
and be told’ or simply recall facts. The workshops aim to inspire a ‘hands-on approach to
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learning, and a spirit of enquiry and questioning’ (Gauntlett, 2011, p. 12). It has been
found that the creative process of making short films can be a good way of encouraging
young people to actively engage with and reflect on issues relevant to religious toleration
and peace in the past and present. This awareness enriches their perspectives on their
present-day situation which they are then able to articulate in films. The process can also
support the development of a range of other important skills, such as successful team
working, inspiring young people to connect with each other, whilst stimulating their
curiosity and imagination.

The course has been developed through a series of pilot workshops with young people in
eight European countries (Belgium, Estonia, Finland, Germany, Poland, North Macedo-
nia, Spain and the UK). A large majority (83%) of the 65 young people that completed
anonymous questionnaires as part of the evaluation of our pilot workshops told us that the
RETOPEA project helped them think of religious toleration and peace in new ways,
saying, for example, that ‘It has made me realise and think about religious peace and how
my actions can help keep peace’. 80% felt that making a docutube film helped them learn
about religious peace and toleration. 92% said that they enjoyed making their docutubes,
telling us, for instance, that they liked that the workshop involved ‘practical learning, not
just reading books’, working ‘with your hands and your brains’ as well as ‘communicating
with other people and learning about their opinion’.

During the course you will view a series of short films giving you a flavour of what happens
at a RETOPEA workshop. To begin the course watch this first short film.

Video content is not available in this format.
Video 1

You can work through the course at your own pace. You will be able to test your
understanding of the course through the interactive quizzes at the end of each session.
The Session 4 quiz will provide you with an opportunity to earn a digital badge to
demonstrate your new skills. You can read more on how to study the course and about
badges in the next sections.

After studying this course, you should be able to:
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e demonstrate awareness of the attitudes of young people to matters of religious
toleration and peace both in a local context and in wider European perspective

e help young people articulate and reflect on their own ideas and attitudes regarding
religion and religious diversity

« find online resources designed to stimulate and inform young people’s thinking about
religion through increased awareness of its role in history and in present-day politics,
media and culture

e confidently lead a group of young people in planning and making short films to put
forward their own ideas about religious toleration and peace

o reflect critically with the workshop participants on what everyone has learned from
the experience.

Moving around the course

In the ‘Summary’ at the end of each section, you will find a link to the next section. If at any
time you want to return to the start of the course, click on ‘Full course description’. From
here you can navigate to any part of the course.

It's also good practice, if you access a link from within a course page (including links to the
quizzes), to open it in a new window or tab. That way you can easily return to where
you’ve come from without having to use the back button on your browser.
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What is a badged course?

While studying this course you have the option to work towards gaining a digital badge.

Badged courses are a key part of The Open University’s mission to promote the
educational well-being of the community. The courses also provide another way of helping
you to progress from informal to formal learning.

Badged courses are available on The Open University’s OpenLearn website and do not
cost anything to study. You do not receive support from a tutor, but you do get useful
feedback from the interactive quizzes.

What is a badge?

Digital badges are a new way of demonstrating online that you have gained a skill.
Colleges and universities are working with employers and other organisations to develop
open badges that help learners gain recognition for their skills, and support employers to
identify the right candidate for a job.

Badges demonstrate your work and achievement on the course. You can share your
achievement with friends, family and employers, and on social media. Badges are a great
motivation, helping you to reach the end of the course. Gaining a badge often boosts
confidence in the skills and abilities that underpin successful study. So, completing this
course could encourage you to think about taking other courses.

Young people and religion:

creative learning with history

The Open
University

How to get a badge
Getting a badge is straightforward! Here’'s what you have to do:

. read all sections of the course

e score 50% or more in the badge quiz in Session 4 (if you’re not successful in getting
50% the first time, after 24 hours you can attempt the whole quiz again and come
back as many times as you like).

For all the quizzes, you can have three attempts at most of the questions (for true or false
type questions you usually only get one attempt). If you get the answer right first time you
will get more marks than for a correct answer the second or third time. Therefore, please


https://www.open.edu/openlearn/about-openlearn/try
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be aware that for the badge quiz at the end of Session 4 it is possible to get all the
questions right but not score 50% and be eligible for the badge on that attempt. If one of
your answers is incorrect you will often receive helpful feedback and suggestions about
how to work out the correct answer.

We hope that as many people as possible will gain an Open University badge — so you
should see getting a badge as an opportunity to reflect on what you have learned rather
than as a test.

If you need more guidance on getting a badge and what you can do with it, take a look at
the OpenLearn FAQs. When you gain your badge you will receive an email to notify you
and you will be able to view and manage all your badges in My OpenlLearn within 24 hours
of completing the criteria to gain a badge.
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Course structure

The course is divided into four sessions:

Session 1: Engage

This session explores the theme of religious diversity in Europe and the attitudes of
young people towards it. It suggests an approach to gathering initial insights into the
ideas of your participating young people. It then introduces the RETOPEA ‘clippings’
collection of online resources and provides guidance on its use in teaching and
discussion.

You should allow 3 hours study time for this session.
Session 2: Plan

This session focuses on supporting young people in planning their films. You will

view examples of films that have already been made in pilot workshops and consider
different styles of documentary film-making. You will think about how to help young
people turn an initial concept into a viable series of sequences and script for a film.

You should allow 3 hours study time for this session.
Session 3: Create

Session 3 emphasises how the purpose of the exercise is to stimulate consideration
of matters of religious toleration and peace. In that context, it provides practical
advice on organisational, creative and technical aspects of supporting young people
to make films. You are advised on the basic ethical and safety awareness you will
need to instil in your participating young people.

You should allow 3 hours study time for this session.
Session 4: Reflect

This session emphasises the importance of feedback and discussion if participants
are to gain full benefit from the experience. It summarises the experience of the
RETOPEA project team in running pilot workshops and then suggests approaches to
facilitating reflection in your own group of young people.

You should allow 2 hours study time for this session.

Note that there is no need to complete a session in one sitting. The four sessions are used
to organise the learning material and the associated quizzes and you should feel entirely
free to pause part way through a session and resume later if that best suits your own
schedule.

The course includes practical resources, marked ‘IN PRACTICE’. These are highlighted
on the relevant pages and should be revisited when you are ready to run your own
workshop. A downloadable summary sheet for quick reference will also be provided.

Each session will include short films of young people at the four different stages of the
project: engage, plan and create and reflect. These films are also designed to be a
stimulating resource for you to show young people in your own RETOPEA workshop.

Activity 1

RETOPEA has created an animation to explain the concept of the docutube and
engage the interest of young people right from the outset. Watch the film yourself,
and as you watch consider how you might use it with your own group of young
people. Use the note-taking box to write down your ideas.
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Video content is not available in this format.
Video 2

[ Provide your answer... ]




Young people and religion: creative learning with history
Resourcing your workshop 16/11/22

Resourcing your workshop

The course will provide detailed guidance on the content and management of a workshop,
but even at this early stage you are likely to be wondering how much time should be
allowed for it, and what equipment and other resources will be required. The following ‘IN
PRACTICE’ activity provides some recommendations around this.

IN PRACTICE: Resourcing your workshop

Time

If the workshop is to be delivered in an intensive manner, we recommend setting
aside three full days, although with good management and tight timetabling, it will be
possible to deliver it in two days. It would therefore be suitable for inclusion in an
activity week, such as those run by some schools in periods following exams when
there is a natural break in delivering the core syllabus. A museum or public library
might offer the workshop as part of a school holiday programme. A youth group
might include the workshop over a weekend or as part of a residential week away,
provided necessary equipment and possibilities for filming are available at the
chosen location.

An alternative model, which has also proved successful, is to run the workshop as a
course of several shorter sessions spread over several weeks. If this approach is
adopted, a corresponding total amount of contact time (15—-20 hours) is advised. If
that format is adopted, it will probably be necessary to include at least one extended
session in order to facilitate filming especially if this is to be done in locations away
from the usual base.

Equipment

Ideally, if budgets allow, the use of small GoPro cameras or similar is recommended.
These are easy to use and provide satisfyingly good quality results. The guidance in
subsequent sections of the course reflects the RETOPEA project’s own experience
with these cameras.

Figure 2 A GoPro camera or similar is recommended for this project

Realistically, however, many participants will use their own mobile phones, tablet or
other device provided by the organisers. The quality of the resulting films is unlikely
to be as good as when using a camera such as a GoPro, but the underlying learning
experience will be similar. If personal mobile phones are used, the ethical risks,
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particularly of inappropriate sharing of sensitive material, will need to be acknowl-
edged and mitigated. Further advice is provided in Session 3: Create.

If a GoPro camera is used, films will need to be edited on a laptop or PC using
whatever basic editing software package is readily available. If flming has been
done using a phone or tablet, then an editing app can be downloaded to the device.
To ensure the smooth running of the edit, you are strongly advised to consult
someone in your community with IT skills in the early stages of planning the
workshop and for them to be available on call while participants are editing their
films.

You can now go to Session 1.
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Session 1 Engage —

exploring religious diversity

Introduction

‘You have to stand proudly for the national anthem or you shouldn’t be playing, you
shouldn’t be there, maybe you shouldn’t be in the country’ — Former US President, Donald
Trump (Carpenter, 2018)

Figure 1 American footballers Eli Harold, Colin Kaepernick and Eric Reid take the knee
during the American national anthem ahead of a game.

Despite the common cliché that sport and politics should not mix, sport has consistently
demonstrated itself to be a breeding ground for political endeavours. The argument that
sport and politics should remain independent of one another is perhaps most prevalent
when it comes to athletes voicing political opinions (Butterworth, 2016). Politicians
themselves project similar viewpoints across sport as emphasised by the quote from
Donald Trump above when responding to the national anthem protests that have spread
across the United States since 2016.

This first session is designed to give a broad introduction to sport and politics, before
delving into football and the World Cup more specifically in subsequent sessions.

First, take a brief moment before you get started by putting the term politics into some
context. Politics has been described as a series of activities through which it is decided,
often by negotiation but frequently by force, who should get what, where and how (Bairner
et al., 2016), and can be explained by the use of a lower case and capital letter:

e Small ‘p’ politics refers to any form of social organisation where matters are
concerned with getting or using power within a particular group e.g., there is plenty of
‘office’ politics within, and often between, sports organisations.

e Big ‘P’ Politics often focuses on governmental decision making, world trade
agreements and global affairs. The Politics in Europe does not often address sport.

Throughout this course you will see examples of both and within the next section you will
be introduced to how sport often has political dimensions.
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1 Religious diversity in Europe

Europe is a religiously diverse continent. Although some East Asian and African countries
have higher levels of religious diversity, many European countries have obtained high
Religious Diversity Index scores as calculated by the Pew Research Center. In 2010, the
European countries in the top quarter of religious diversity scores included (in descending
order) the Netherlands, Bosnia-Herzegovina, France, Belgium, Latvia, North Macedonia,
Estonia, Sweden, Germany and the United Kingdom (Pew Research Center, 2014).

Activity 1
QO Allow about 15 minutes for this activity

Take a look now at the full table showing
Religious Diversity Index Scores by Country by the Pew Research Center.

The table initially displays in alphabetical order of country, but by clicking on the
headers you can make it display in order of Diversity Index (RDI), or in the order of
percentages of a particular religion. Explore the table and note down your thoughts
as to why the European countries listed above scored highly on this measure of
diversity? Can you think of ways in which their various pasts have shaped their
present-day diversity?

[ Provide your answer... ]

Discussion

Religious diversity takes different forms, which reflects the histories of the various
regions of the continent. For example, under the Ottoman Empire between the
fourteenth and nineteenth centuries, Muslims settled in the Balkans, meaning that
Bosnia and North Macedonia have substantial longstanding Muslim minorities.
Much more recently, in the mid to late twentieth century, numerous Muslims
migrated to Western European countries from South Asia, the Middle East and
North Africa. Pattens of migrations were often shaped by historic colonial
connections, for example from South Asia to Britain and from North Africa to France.

There are also smaller but significant minorities of other religions, notably Hindus in
the United Kingdom and the Netherlands, and Jews in the UK and France. The high
scores obtained by the former Soviet Union countries of Estonia and Latvia
illustrates a further important dimension — the widespread presence of people who
do not identify with any religion (unaffiliated), which is also a rising trend in Western
Europe.

Europeans have a mixed record in managing religious diversity, even diversity within the
continent’s historically dominant religion, Christianity. Examples of infolerance are
numerous: the expulsion of Muslims from Spain at the end of the fifteenth century; the
‘wars of religion’ of the sixteenth century; the Catholic French King Louis XIV’s withdrawal
in 1685 of the toleration of Protestants granted by his grandfather Henry IV in 1598; and
the repression of all religions in the Soviet Union and its satellite states during the
twentieth century. Most extreme of all was the genocide of the majority of European Jews
in the Holocaust of the 1940s.
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Nevertheless, the RETOPEA project (and so this course) starts from the assumption that
informed engagement with the past of both European and non-European countries can
also offer us positive ideas of religious toleration. For example, the ancient Indian
Emperor Ashoka desired ‘that in all places should reside people of diverse religious sects’
(quoted in Mukherjee, 1928, pp. 149-50); the sixteenth-century Polish King Stephen
sought to preserve religious peace by saying he ‘did not want to rule consciences’
(Keckermannus, 1610); and the Charter of Fundamental Rights of the European Union,
proclaimed in the year 2000, prohibits discrimination on grounds of ‘religion or belief
(European Union Agency for Fundamental Rights, 2000), among other things.

Figure 1 The Mansehra rock in Pakistan inscribed with the Emperor Ashoka’s edicts,
including his requirement to accept religious diversity

As important as these formal statements by political leaders, however, was the
widespread ‘on the ground’ ability of people of different religions to live peacefully
alongside each other, whatever their leaders’ aspirations for toleration. In many countries,
although such co-existence can break down, sometimes with tragic consequences,
historical periods have shown that peace and cooperation is a more enduring reality than
conflict and persecution.

In 2018, the then German Chancellor Angela Merkel declared that ‘tolerance is the soul of
Europe’ (quoted in European Parliament, 2018). The historical reality is more complex,
but if her assertion is to become a reality for the future, young people need to understand
and engage with the legacies of the past and be equipped to challenge misuses of the
past that can fuel intolerance.
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2 Young people’s views on religion, toleration
and history

Before you begin thinking about how to engage young people with the issues of religion
and toleration, it is worth pausing to look at what is already known about their attitudes
towards religious diversity. Ongoing research (see: Maiden, Salmesvuori, Sinclair, Van
Nieuwenhuyse and Wolffe, 2022) has led to the following insights:

. Young people value religious diversity and are usually more positive about it than
older people (in theory, at least). However, some of them still hold significant
prejudices, for example against the building of mosques, in Germany.

e  Numerous ‘concentric circles’ of influence shape young people’s views, with family
the most important, followed by friends and school, and only then their own faith
community (if indeed they belong to one).

e Local context is important. For example, RETOPEA project researchers found
significant contrasts between young people in schools in London situated in highly
diverse multi-faith areas and those in a school in a town in the north-west of England
with a majority white population. Frequent meaningful contact with people of other
religions, especially in school, leads to greater tolerance and acceptance.

e  Broadcast media has limited impact. While stereotypes are propagated by both news
and dramas — for example, of Muslim extremists or Catholic paedophiles — young
people have a critical approach to such material and would like to see the media
being more nuanced and balanced in its treatment of religion. Their own views are
increasingly likely to be influenced by YouTube and social media as well as by more
traditional media. Although social media is not subject to traditional ‘gatekeepers’
and can therefore promote fake news such as conspiracy theories, it can have
positive impacts too. However, it is vitally important to promote visual and media
literacy so that young people are equipped to make sound judgements.

. Young people often have a limited ‘presentist’ understanding of the past which often
reflects their limited knowledge. They tend to seize on episodes such as the
Holocaust or so-called ‘wars of religion’ as evidence that things were ‘worse’ in the
past than in the present or impose anachronistic moral judgements without
awareness of the complexities of historical contexts. A central objective of the
RETOPEA project is to provide resources and encouragement to challenge this view
of the past, and to help young people to see it as a source of ideas to think creatively
about their present-day situation instead.

Activity 2
® Allow about 15 minutes for this activity
Before you read on, pause to consider to what extent these broad generalisations

are true of the young people you are working with, bearing in mind your specific
local and organisational context. You may find it helpful to make some notes below.

[ Provide your answer... ]
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2.1 Exploring religious views in your group

The IN PRACTICE activity below should be completed at your first workshop and will help
to give you an idea of your young participants’ views on religion.

IN PRACTICE: Exploring views in your group

As an initial step we recommend using a simple questionnaire and discussion both
to inform yourself further on the views of the young people you work with, and to
stimulate them to begin to think more about the issues for themselves. You should
consider in your context whether, in view of potential sensitivities, you should make
participation voluntary, and in any case avoid forcing contributions from individuals
who may feel uncomfortable. The RETOPEA project team’s experience, however,
has been that young people are usually very willing to participate and indeed
welcome the opportunity to discuss these issues.

Figure 2 A group discussion at a docutube workshop at a school in Germany

First, ask participants to spend five to ten minutes to quietly and anonymously
complete a short written questionnaire on the following lines:

1.  How important (if at all) is religion to your life?
Please circle a score between 1 (not important at all) and 5 (of great
importance).

2. Have you ever observed prejudice or bias against religion in the area where
you live?
Please circle one of the following answers: Yes — No — Not sure.

3. Have you ever experienced bias against your religious or non-religious beliefs?

Please circle one of the following answers: Yes frequently — Yes sometimes —
Hardly ever — No — Not sure.

You should also allow space for open comments and explanations. The
questionnaire should prompt useful initial thinking that then leads into subsequent
lively discussion.

Click here for a downloadable version of the questionnaire which you can adapt to
suit your own circumstances.

Once you have collected the questionnaires you should then lead a discussion. The
ideal seating plan is a circular arrangement of chairs, with teachers and facilitators
also part of the circle, so as to encourage discussion amongst the young people.
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Remember that the point of the group interviews is to give as much agency as
possible to the young people to share and respond to views.

The discussion should cover the following themes:

1.

4.

5.

Representations of religion and religious diversity in the media (including
questions, such as ‘How accurate or inaccurate, fair or unfair, do you think
different types of media are when they discuss different religious groups?’)
Religious diversity in the past (e.g. ‘Historically, how religiously diverse do you
think your city/town/country/Europe has been? Are there any particular ‘turning
points’ when your city/town/country/Europe became more or less religiously
diverse?’)

Religious diversity in present-day society (e.g. ‘In the present day, to what
extent do you think religious diversity offers benefits or challenges to society?’)
Potential connections between approaches to religious diversity in the past and
present (e.g. ‘Are there ways in which we can learn from history?’)

The nature of religious tolerance — what does it mean in practice?

It is recommended that you allow up to one hour for the discussion. The aim is to
trigger conversation. It can be a good idea to invite participants initially to discuss in
pairs before sharing with the larger group. Use your professional skills to facilitate
the conversation by:

a.

b.

giving participants time to think even if this means the occasional awkward
silence

allowing young people their voice but steering the conversation back if they get
stuck on irrelevancies

affirming healthy differences of opinion or experience but managing conflict or
aggression firmly.

allowing time for each question, though if particular questions have triggered
good discussion, allow this to run.

Make some notes to record your impressions of their reactions and ideas. These will
help to inform your subsequent guidance of the docutubes process.
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3 The RETOPEA clippings collection

The approach which RETOPEA has taken to engaging young people with issues around
religious toleration is based on using what have been called ‘clippings’. Between

2018 and 2020, the RETOPEA project team curated a collection of around 400 clippings
— short text extracts, images and videos. They cover a wide range of national and
regional contexts, and historical periods, including contemporary material. Each clipping
aims to provide some context for the source in question, and also some questions to
stimulate reflection and discussion. To make navigation of the collection easier, the
clippings are grouped into twelve themes, each of which has its own short introduction.
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Figure 3 An example clipping about the 1573 Confederation of Warsaw

The primary purpose of the clippings is not to teach young people about history in the
conventional way, but rather to stimulate them to think about the past for themselves.
They are not overloaded with detailed background information, as instead they should be
used as a resource of potential new ideas relevant to the challenges and opportunities
presented by religious diversity in the present.

Activity 3
® Allow about 30 minutes for this activity

Now spend some time — up to 30 minutes — browsing the Religious Toleration and
Peace clippings collection, and familiarising yourself with the various themes and
some of the individual clippings that attract your interest. You might like to try
searching for clippings that relate to a religion you are particularly interested in, one
of the twelve themes that engages your attention, a specific time period, or your own
country, city or region.

16/11/22
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Identify and note in the text box below up to five clippings that you think will be of
interest to your group. In the next section you will consider further how best to
present them to young people.

Religious Toleration and Peace clippings

To avoid losing your place in the course, you should open the link in a new tab or
window by holding down Ctrl (or Cmd on a Mac) when you click on it. If you are
studying on a mobile device hold down the link and select to ‘Open in New Tab’.
Return here when you have finished.

[ Provide your answer... ]
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4 Using the clippings to teach about religious
toleration and peace

You will now look more closely at some clippings in order to explore how these can

effectively be used in teaching and discussion. You will begin with an historical example in

Activity 4.

Activity 4
QO Allow about 20 minutes for this activity

The clippings collection is intended to stimulate innovative ways of thinking about
the past and its relationship to the present. In this activity, you will look at an extract
from the writings of Roger Williams, the seventeenth-century Puritan founder of the
state of Rhode Island, who you met in the animation earlier in the course. Look at
this clipping now and think about how you might help young people to engage with it
and be inspired by it. If you see challenges in doing so, how would you hope to
overcome them? Make some notes in response to these questions in the text box
below.

Roger Williams and society as a ship clipping

[ Provide your answer... ]

Discussion

It may well be that you have little knowledge of the seventeenth-century background
and unless the young people you are working with have chanced to study that
period of English and American history, they may also know nothing about it. For
your purposes here, however, that should not be a problem.

The commentary on the website provides some essential context, particularly in
pointing out that Williams'’s ideas were unusual for his time and contrasting them
with the then dominant ‘old European’ way of close identification between church
and state. A historian might instinctively want to focus more on the context of
English Puritanism and the early settlement of North America, but one does not
need to know about this background to appreciate Williams'’s vivid image of society
as a ship.

When introducing this clipping to 16-year-old students in a London school the
RETOPEA project team did find, however, that they needed some help in
understanding the seventeenth-century language and that a ‘translation’ into a more
contemporary style was helpful to them. Once that was done, they became excited
by the idea, and started to apply it to their own highly diverse context as you saw in
Video 1 at the start of this session.

The questions included with the clipping suggest some other possible directions for
discussion. The participants in richly multi-cultural London took it for granted that
religious diversity is ‘a good thing’, but it is possible that young people living in
regions where one religion still dominates, or in a divided society such as Northern
Ireland or North Macedonia, might take a rather different view. The hope is that the
clipping, precisely because it comes from a historical context remote from their own
experience, will be an inspiring stimulus to open discussion of different views. The
question raising the very topical issue of the public wearing of headscarves seeks to

16/11/22


http://retopea.eu/s/en/item/6112

Session 1 Engage — exploring religious diversity
4 Using the clippings to teach about religious toleration and peace 16/11/22

suggest another route to explore the enduring contemporary relevance of Williams’s
ideas.

This approach to historical texts might be criticised as liable to lead to
anachronisms. It is of course no substitute for more systematic historical study. It is,
however, designed to prompt young people to think differently about the past,
challenging their often one-sided and limited perception of religious diversity in
history. In this way, the past becomes a potential inspiration for thinking and action
in the present rather than assuming its irrelevance and inferiority. By offering them
short ‘clippings’ accessible online — some of which are visual as well as textual —
rather than extended conventional textbooks, the aim is to accommodate for limited
attention spans.

Now watch Video 2 about this clipping, which was made by the young people at the
school in east London mentioned above. As you watch, notice how they have
applied ideas in the clipping to their own school and community context.

Video content is not available in this format.

Video 2

The collection also includes a substantial proportion of clippings that relate to
contemporary and near-contemporary contexts. You will look at examples of this next in
Activity 5.

Activity 5

® Allow about 25 minutes for this activity

You are now going to take two clippings that reflect strongly contrasting views of
Islam. The first is the
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hostile propaganda of the German right-wing party Alternative flir Deutschland
(AfD) (which of course in no way reflects the views of OpenLearn nor the RETOPEA
team) and the second is a video about the Liverpool football star Mo Salah, whose
Muslim faith has proved no obstacle to his popularity in his adopted city.

Look at these clippings and then spend some time thinking about how you might
use them to stimulate constructive discussion and reflection among both Muslim
and non-Muslim young people. How would you handle polarised reactions of
agreement or outrage at the poster? What are the advantages and risks of drawing
contrasts between the two clippings? In what ways is history still relevant to this
contemporary material? Make some notes in the box below.

[ Provide your answer... }

Discussion

Islamophobia is a sensitive topic, but one that must be engaged with if young people
are to move beyond the natural tendency of Muslims to feel threatened and
offended, and the tendency of non-Muslims to be too easily swayed by images such
as the AfD poster. In managing such a conversation, it is essential to step back from
inevitably polarised positions of ‘agreement’ or ‘disagreement’ with the image to
discussion that probes its assumptions on the lines indicated in the questions that
accompany the clipping. For example, participants might be prompted to discuss
whether ‘Christian’ and ‘Islamic’ values are really polarised in the way that the
poster implies. Both may in fact be challenged in similar ways by the increasing
dominance of secular values and policies.

The alternative perspective presented by the Mo Salah video is also important to
bring into the conversation, as it is compelling evidence that hostility to Muslims can
be overcome by positive encounters and role models. On the other hand, superficial
assumptions, such as that north-west England is somehow a more ‘tolerant’ region
than southern Germany will need to be challenged.

While these clippings are contemporary in their content, they also have a historical
dimension. The AfD poster makes implicit (and contentious) assumptions about the
German past; the Mo Salah video alludes to the longstanding presence of Islam in
Liverpool, as one of the earliest Muslim communities in the UK. These clippings, like
many other contemporary ones, also provide a prompt for discussion of how the
past is viewed and whether the ‘presentist’ assumptions that are widespread among
young people are valid.

4.1 Helping young people navigate and use the

collection

The following IN PRACTICE activity offers suggestions on how to introduce the clippings
to your young participants in the workshop and encourage them to engage with them.


http://retopea.eu/s/en/item/5941
http://retopea.eu/s/en/item/5941
http://retopea.eu/s/en/item/8350

Session 1 Engage — exploring religious diversity
4 Using the clippings to teach about religious toleration and peace 16/11/22

IN PRACTICE: Helping young people navigate and use the collection

Approaches to the clippings collection are likely to be determined by two key
considerations:

1. The age and ability of the group.
2.  The amount of time available for the workshop or course.

If your time is limited or if the participants are younger and/or of lower ability, it may
well be best for you, the teacher or leader, to make your own preliminary section of
between three and six clippings and to introduce them to the group. Especially for
younger teenagers, three may well be sufficient; with an older group you might make
a somewhat larger selection and assign two clippings each to subgroups who would
then discuss them and report back to a plenary session. Especially for clippings that
include text from historic documents, some explanation and clarification of
unfamiliar language may be helpful.

The website also includes (in the ‘Narratives’ section) examples of selections made
for pilot workshops, which illustrate some of the thematic linkages that might be
made, and how the clippings can be related to participants’ own experience. One of
these selections could be adopted as a ‘package’ or, preferably, modified and
developed to accommodate the situation and interests of the group. This approach
requires a session of 1.5 to 2 hours in order to ensure participants understand the
selected clippings and are engaging thoughtfully with them. Participants should be
encouraged to consider the questions on the website associated with each clipping
and might be given a printed question-sheet (as illustrated in Video 1) to prompt
additional thinking and ideas.

Figure 4 Young people in Germany working with the RETOPEA clippings collection

Ideally though, you should encourage older (16+) young people to work in small
groups of three or four, to browse the collection for themselves with a view to making
a selection of up to five clippings that particularly engage their interest, and that they
would like to study and discuss further. They could start with one of the themes
identified on the website and/or use the search facility to look for clippings on a
particular topic, religion, period of history, or country that interests them. Participants
should be encouraged to feel free to make their own choices, while also thinking
about ways in which their choices can be linked with each other and related to their
own situation and experience. Young people will need sufficient time to carry out
such a process effectively and to their own satisfaction. A session of at least 1.5to0 2
hours is therefore recommended for that purpose.
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Activity 6

® Allow about 20 minutes for this activity

Throughout this course, you will see videos of practitioners giving advice about
aspects of running a workshop. The first of these is from Professor Karel Van
Nieuwenhuyse of KU Leuven, a teacher educator and member of the RETOPEA
team. He discusses how to get the best educational value from the clippings, and
ensure that learners engage with them in different European settings. As you watch,
make notes on how you might apply his suggestions in your own situation.

Video content is not available in this format.
Video 3

SV LLECT T

Discussion

Your response will depend on your own circumstances, but three message you may
have picked up include:

o Select clippings likely to be most relevant to your young people.
e Allow plenty of time for discussion.
e Create a safe environment.
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The next perspective is from Annie Powell, a teacher at the east London school
mentioned in Activity 4. As well as giving advice on how to approach the clippings,
Annie considers the practicalities of running a workshop in a formal educational
setting. Even if you work in a less formal setting, Annie’s advice could still be
relevant to you. As you watch make notes on the people or skills you could enlist to
support your own workshop.

Video content is not available in this format.
Video 4

Discussion

Annie emphasises particularly the importance of making a selection of clippings that
is customised to your own setting and the aptitudes of your young people. The
clippings will need to be introduced in a manner that engages the group and
overcomes any initial difficulties of comprehension. She also stresses the
importance of having effective support. In a school setting, this is likely to come from
management; in a community group it might come from trustees, parents and
volunteers.

Whatever approach to the clippings is adopted, it is important to keep in mind that the
primary purpose of the workshop is to stimulate new thinking about religious toleration
and peace in the present-day. Hence participants should be encouraged to draw on the
clippings as a source of ideas, perhaps challenging some of their previous assumptions
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about the past, and not to be diverted into questions about historical and other contexts
that are not addressed on the website itself.

Figure 5 Young people in Germany working with the RETOPEA clippings collection
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5 Session 1 quiz

You can now check what you've learned in this section by taking the end-of-session quiz.
Before you do so you will find it useful to refresh your memory and consolidate your
learning so far, by rewatching the Engage video (Video 1).

Video content is not available in this format.
Video 1 (repeated)

Open the quiz in a new tab or window by holding down Ctrl (or Cmd on a Mac) when you
click on the link. Return here when you have finished.

Session 1 practice quiz
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Session 2: Plan — preparing to create your docutube
Introduction

Session 2: Plan — preparing

to create your docutube

Introduction

In this session you will think about helping young people creatively plan their docutubes,
the short, creative films which they can produce to explore issues of religious toleration
and peace. How can you help them to ‘tell a story’? Specifically, you will:

e consider different types of documentary filmmaking
e learn how to help young people decide on the key ‘message’ of their film

e think about the intellectual and visual ingredients of a docutube, and how to bring
these together in a ‘shooting script’.

Before you learn about the Plan phase, watch Video 1 which will give you a sense of what
it involves. The video follows young people working on their docutube plans in Granada,
Leuven and London.

You will watch this video again in greater detail later, so this time, just enjoy viewing it and
at the end jot down a sentence about your understanding of what the Plan phase of
making a docutube is trying to accomplish.

Video content is not available in this format.
Video 1

16/11/22
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What is the Plan phase trying to accomplish?

[ Provide your answer... ]

Discussion

The Plan phase is about enabling the young people to think about how they will turn
their ideas, developed during the Engage phase, into something visual and creative
and with a focused message.

1 Types of documentary film

The pedagogical purpose of docutubes is not to help young people become the next
Steven Spielberg (although if one does, perhaps that is a welcome bonus!) — rather, the
point is the learning and creative process. The aim of docutube-making is to help
participants develop their ideas about religious diversity and toleration by going through a
process of thinking, planning and creating in order to communicate a message to others.
Docutubes, in pedagogical terms, are a means of ‘active learning’ or ‘creative analytic
practice’ (Parry and Johnson, 2007; Gauntlett, 2011). As an educator, you will need to
help the young people keep in mind that a docutube project is not a course in flmmaking.
Perfection is not required!

Having said this, to develop and express their ideas, and to enjoy the experience, young
people will benefit from having some of the basic tools to turn their ideas into a visual
message. This is the goal of the planning phase.
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For a moment, you will put to one side the theme of religious toleration and think about

different documentary genres. Nichols (2001) suggests there are six types of
documentary film. The three mentioned below are particularly relevant to docutubes:

Expository: essentially a voiceover (‘voice of God’) approach, whereby one or more

participants narrate a discussion of a range of images (objects, places etc.).

Participatory: here, the filmmakers'’ interactions with the subjects and material
become the focus of the documentary.

Performative: one in which the filmmaker(s) is actively involved in the action,
perhaps even becoming the subject.

Activity 1

® Allow about 10 minutes for this activity

Think about the three documentary ‘types’ and try to think of an example of each
from documentaries you have seen. Write your example in the text box below. If you
can’t think of an example for some, just do the ones you can.

[ Provide your answer... }

Discussion

As an example:

o Expository: Planet Earth (2006). This is ‘driven’ by a single narration, by David
Attenborough, describing (‘expositing’) the footage of nature.

e Participatory: Louis Theroux: The City Addicted to Crystal Meth (2009). In fact,
any of Louis Theroux’s work falls into this category: he is always on screen,
interacting with his subjects.

o Performative: Super Size Me (2004). This documentary is ‘performative’
because the director is himself the subject, eating only McDonald’s food for 30
days.

16/11/22
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2 Communicating key messages through doc-
utubes

The aim of docutubes is to help young people make connections between the past and
present in thinking about religious diversity. Rather than viewing the past through the lens
of present-day experiences, the challenge to the young people is to tell a story about the
past which speaks to the present. This neatly sums up the aim of a docutube — and
indeed the vision of the RETOPEA project.

Activity 2
® Allow about 15 minutes for this activity

Now watch again the short animation which explains the purpose of docutubes and
challenges young people to make one. This video is also available in the Resources
section and can be used to promote RETOPEA to your young people. You can find
the Resources section at bottom of the contents list for each session.

Pay particular attention to the central part of the animation which focuses on Roger
Williams, the historical figure you encountered in Session 1. As you watch, make
some notes on how the example story makes a link between past and present (you
can pause the video if necessary). Then, summarise in no more than 100 words
what you understand the central message of this story to be.

Video content is not available in this format.

Video 2

[ Provide your answer... }

16/11/22
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Discussion

The voiceover makes the claim at the beginning that this story from the past is
relevant to streets, communities, sports and hobbies etc., today. The story makes
links between past and present by looking at the ways in which Roger Williams
thought about religious and non-religious diversity, and in particular his metaphor of
society as a ship, one of diversity, justice and fairness. The animation gives the story
a contemporary relevance by placing the young person on the ship.

The central message of the narrative is that the past — in the case the story of Roger
Williams — can give you unique and relevant insights (though not necessarily
straightforward answers) to religious freedom in diverse societies.

People often talk about young people ‘finding their voice’. This requires speaking with
clarity and conviction to communicate a key message. In the animation in Activity 2, the
central message was about the possibility of religious freedom in a diverse society.

Activity 3
® Allow about 15 minutes for this activity

A big part of the docutube Plan stage involves helping your young people decide
what is the main thing they want to convey. It is now time to watch another actual
docutube, produced by a group of students in Warsaw, Poland, to help you think
about communicating a key message. Please note, that this docutube has been
filmed in Polish; an Enlgish translation is available in the transcript.

(It is worth noting that this example is one of our longer docutubes, and it took the
young people a lot of planning, filming and editing to achieve. Most docutubes will
be shorter, especially if less scheduled time is available.)

In the text box below, try to summarise, in a couple of sentences, what you think the
key message of the film is.

Video content is not available in this format.
Video 3 (a translation of this video is available in the transcript)

16/11/22
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Discussion

The core message of the docutube is that the migration of religious minorities and
place-making (e.g. the building of synagogues) has long been a part of Warsaw’s
history, and that this is an important consideration when issues of migration and
diversity are discussed today.
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3 Connecting past and present

The two videos you watched in the previous section both made connections between past
and present. How did they do so?

The animation about Roger Williams (Video 2) showed how ideas of religious
toleration in society have a long history, and that these remain relevant for today.
The docutube by students in Warsaw (Video 3) discussed how historic migration and
place-making by religious minorities can shape attitudes of the same issues today.

The next activity will help you to think about how the RETOPEA clipping database can
help you make connections between past and present.

Activity 4
® Allow about 15 minutes for this activity

You are now going to take a step back and look at one of the clippings which
inspired the docutube created by the Warsaw students you saw in Video 3. This will
help you think about how a clipping can be used to help young peoples’ creative
planning.

The clipping, which is taken from POLIN Museum of the History of the Polish Jews
in Warsaw, is a seventeenth century etching of a panorama of Troki, a city which
was part of the Polish—Lithuanian Commonwealth. Look at the clipping and then
write in the text box below how you think it may have inspired the students’
docutube. Note the text in the figure has been reproduced below.

16/11/22
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B Panerarma of Troki = 17th century etching, reproduction (POLIN Museum of the History of Polish [ews)

This 17th-century etching depicts a panorama of Troki, a town located near Vilna.
Troki was one of the largest centres of Karaites, a sect within Judaism, On the
etching a Karaite praying house can be seen, and next to it a Tatar mosque. The
coexistence of different faiths was typical for the Polish-Lithuanian
Commonwealth. It was home to Catholics, Jews, Orthodox Christians, Muslims,
Lutherans, Calvinists, Arinenians, and many others.The part of the exhibition in the
POLIN Museum of the History of Polish Jews built around the panorama of Troki
focuses on the complex religious debates held between representatives of different
faiths. They were possible on a larger scale due to the development of print that
allowed for distributing holy scriptures and polemical treatises. While such disputes
allowed for a better understanding between different faiths, at the same time they
led to conflicts and viclence, especially on the part of the Catholic Church, which
was trying to strengthen its endangered position following the Reformation.

Figure 1 Clipping taken from the POLIN Museum of the History of Polish Jews

Text in clipping

This 17th-century etching depicts a panorama of Troki, a town located near Vilna.
Troki was one of the largest centres in of Karaites, a sect within Judaism. On the
etching a Karaite praying house can be seen, and next to it a Tatar mosque. The
coexistence of different faiths was typical for the Polish—Lithuanian Commonwealth.
It was home to Catholic, Jews, Orthodox Christians, Muslims, Lutherans,
Calvanists, Armenians, and many others. The part of the exhibition in the POLIN
Museum of the History of Polish Jews built around the panorama of Troki focuses on
the complex religious debates held between representatives of different faiths. They
were possible on a larger scale due to the development of print that allowed for
distributing holy scriptures and polemical treatises. While such disputes allowed for
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a better understanding between different faiths, at the same time they led to
conflicts and violence, especially on the part of the Catholic Church, which was
trying to strengthen its endangered position following the Reformation.

[ Provide your answer... ]

Discussion

Although the panoramic image is of Troki in the Polish—Lithuanian Commonwealth
(which is in present-day Lithuania but still called by its Polish name), not of Warsaw,
it got the students thinking about what cityscapes — either those presented in
historical images or what they see now when they look out of the window — might tell
us about religious diversity, and the presence of minorities, past and present.

The religious architecture of a city today might not reflect its diversity in the past;
and as religious diversity changes in the present, new places of worship may
appear. The religious diversity and architecture of a city is constantly changing; and
many cities have a long tradition of place-making by religious minorities — in the
case of this docutube, the Jewish community in Warsaw.

(If you would like to know more about this clipping, you can find the complete
version on the RETOPEA website.)

Although the students were inspired by this seventeenth century source, they were able to
make specific, powerful links to the present. There were a number of ways in which they
did this.

First, to show the importance of remembering the significant Jewish community that had
existed in Warsaw before the Holocaust, they included footage of a modern artwork
installation in the city called ‘Greetings from Jerusalem Avenue’. The palm tree (of the
kind which is common in the city of Jerusalem), stands as a reminder of the historic
Jewish community in the city.


https://retopea.eu/s/en/item/6724
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Figure 2 ‘Greetings from Jerusalem Avenue’ installation in central Warsaw

The docutube included a second powerful link with the present. At the beginning of the
film, the voiceover said: ‘Migrations are now often considered as something negative,
especially for the countries that are welcoming migrants.” This was a reference to a very
current issue for the young people in Poland in late 2021 as there was a great deal of
political and media controversy about the efforts of migrants, often from war-torn Muslim-
majority countries in the Middle East, migrating to Poland, via Belarus. At the time the
students were making their docutube, many migrants were waiting on the border of
Poland, unable to gain entry but unwelcome in Belarus. The film thus makes a powerful
connection between historic and contemporary issues of migration.
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3.1 Beginning the planning phase

The IN PRACTICE activity below will encourage your young participants to consider how

the clipping(s) they have chosen can help demonstrate the key message they want to
convey in their docutube.

IN PRACTICE: Planning with the clippings

It will be important to allow the young people to spend plenty of time discussing their
ideas about religious diversity and toleration, past and present. They may have
already developed ideas during the Engage phase, but the Plan phase is about
crystalising those ideas. To do this, you will want to divide them into the groups of 2—
4 that they will be working in.

You can then follow the process outlined below.

Get each group to focus on one or two clippings. You might want to ask them to
discuss the question: ‘Which clipping(s) surprised or interested you the most,
and why?’

Now ask why they think the historic clipping(s) they have chosen is relevant to
present-day issues of religious diversity and toleration. You could ask
questions like:

o Is it relevant to your own experiences of religious diversity and toleration?
o s it relevant to something you have heard about in the news?

Now ask them to summarise in each group what their ‘key message’ might be
in a docutube, which relates past and present.

Once the young people have done the groundwork, they will be ready to start
planning their docutube in detail.
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4 The ingredients of a docutube

Let’s imagine that your young people have made an intellectual link between past and
present and decided the central message they want their docutube to convey. They are
making good progress: they now have the intellectual foundation for their docutube. It is
now time to help your young people think about how they will convert their idea into audio-
visual film.

Activity 5
® Allow about 15-20 minutes for this activity

You are now going to watch again the short film about the ‘Planning’ phase which
was at the start of this session. This film follows young people through the process
of planning in Granada, Spain; Leuven, Belgium; and London, United Kingdom. As
you watch the video, in the box below note down any specific advice which is shared
about planning a docutube.

You will then explore some of these issues in more depth.

Video content is not available in this format.
Video 1 (repeated)

Discussion

Here are some of the pieces of advice which might have stood out to you. You might
have thought of others.

e  Think about how to tell your story visually.
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e Ask yourself what is the message, what is the topic?

e  You can’t do everything in a film — 3 minutes is not a long time.
e  Get your ideas down on paper first.

) Keep it simple.

Keeping the narrative straightforward

As one of the young people said: three minutes is not a long time! You will be surprised
how quickly three minutes are filled up. Therefore, you will need to keep bringing the
young people back to their central message. What is the essence of what they are trying
to convey? How can their narrative clearly and concisely present this message?

From the video, you will have got the message that careful planning is essential to the
docutube process. You will now go into more detail about different aspects of this.

4.1 Ingredients of a docutube: who, what and where

As one of the RETOPEA project team said in Video 1, the docutube planning phase is
about translating young peoples’ ideas into a visual format. To do this, it might be helpful
ask your young people to think about the ‘who’, ‘what’ and ‘where’ of their film.

Who will be in the film?

Think back to the expository, participatory and performative types of documentaries. Will
there only be a voiceover or will the young people also participate in the film? Do they
want to interview other people? Remember that not everyone in a group needs to ‘star’ in
the docutube — you may well find that some would prefer only to be involved on the
technical/practical side, e.g. using the camera.

What will you shoot?

If the young people are planning to interview other people, they will need to decide who
and how many. The film talked about using props — an example which you saw was the
map of Leuven. There are all kinds of different props you might use in a docutube. Be
creative! Here are some examples of props that have been used in docutubes:

e a quote from a RETOPEA clipping written on a whiteboard
e a close-up image of a RETOPEA clipping

e artwork, photographs or animation by members of the group
e a historic costume for a young person to wear

e  sticky notes with key words.
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Figure 3 Young people working on their docutubes

The vlog style — speaking directly to the camera in a diary style — which your young people
will be very familiar with from platforms such as YouTube — can be effective and
convenient, though limited. If this style is chosen, it will probably need to be mixed with
other footage — images from the clippings, on-location shooting in TV News style, or other
visual tricks such as using drawings or text.

Where will you shoot?

It might be that the docutube lends itself to being filmed in a classroom. However, you
might want to shoot in a particular place that is relevant to the message of the film,
perhaps elsewhere on the school property or even ‘on location’ — for example, in a place
of worship, a museum, or at a historic site.

16/11/22
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It is important to mention that the who, what and where ingredients of a docutube each
have ethical implications. You will think through these ethical issues in more detail in the
Create session (Session 3).

IN PRACTICE: Getting your group to pitch their film

As you saw in Video 1, it can really focus the minds of the young people if they know
they will be ‘pitching’ their film to either their teacher or peers (or both). Give your
group a definite time when they will need to be ready to do this. The response to the
pitch should be both encouraging and constructively critical. You can give your
groups a chance to go back, if necessary, and refine their plans.

You might want to ask the groups questions like?

e  What is your key message?

¢ Who, where and what are you filming?

e  What roles will the different people in your group have?

e Have you thought about safety, ethics and copyright (see Session 3)?

4.2 Ingredients of a docutube: making a ‘shooting
script’

Once your young people have been able to ‘pitch’ their film and had some helpful
feedback, they will really benefit from getting their plan on paper in greater detail. A good
way to do this is to devise a shooting script. Table 1 is an example of a simple form for
making a shooting script. You can also print off a blank form to use in the classroom in the
Resources section.

Table 1 An example shooting script

Visuals Words

Title says ‘Jewish migration to Warsaw’

Migrations are often now considered as something
negative, especially for countries that are
welcoming migrants. We are now in Warsaw, the

capital of Poland, a city historically regarded as an
asylum for religious immigrants, Jews in particular.

Presenter introduces the film inside
building

Camera pans over and shot changes to Presenter: But are peoples’ attitudes towards other
new angle religions still positive now?

Presenter: We will ask students and people on the
streets of Warsaw what they think about religious
immigrants and if they could find refuge in Warsaw.

New shot of presenter outside. Camera
pans up from feet.
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Hello, | would like to ask you a few questions. What
would you think if new synagogues were built in
Warsaw?

New shot, also outside (use garden
area?). Presenter speaking to interviewee.

Interviewee responds with answer.

Figure 4 Students in Warsaw developing a shooting script
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Figure 5 A young person in London ‘pitching’ their docutube plan to the (remote)
RETOPEA team

4.3 A filmmakers perspective

As discussed at the beginning of this Plan session, the emphasis of docutubes is the
means (thinking and being creative) rather than the end (a high-quality documentary). A
group of young people could make a very low standard docutube, from the point of its
visual quality, but still benefit enormously from the intellectual and creative process of
making it. However, obviously the better the film the more satisfaction young people will
take from the whole experience. So, in Activity 6, you will hear the experience of a
filmmaker who was involved in some of the pilot docutubes, and look again at some of the
techniques which young people might consider when they are planning their films.

Activity 6
® Allow about 10 minutes for this activity

Watch the film below of filmmaker Gail Block talking about some of the techniques
which young people might plan to use. As you watch, write down some of the
techniques which are mentioned.

Video content is not available in this format.
Video 4
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Discussion

As a practicing filmmaker, Gail takes a real-world approach, translating the
performative, participatory and expository styles you’ve looked at into practical tools
in a film practitioner’s toolbox: drama, interview, graphics, locations. She
emphasises argument over technical finesse, and advises how much content you
can fit into a short film.

4.4 The teacher’s role

You'll now move on to think about the planning stage and the place of the teacher in
facilitating this.

Activity 7
® Allow about 10 minutes for this activity

You are now going to watch a film where Dr Nadia Hindi, an academic at the
University of Granada, Spain, discusses the role of the teacher or youth leader in
the docutube process. After watching the film, note down the main points you took
from her reflections on the planning process.

Video content is not available in this format.
Video 5
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Discussion

There are various points made in the film, but perhaps one of the most important is
to allow the young people to be creative, to take the lead in the process and to be
open to them making connections to their own experiences.




Session 2: Plan — preparing to create your docutube
5 Session 2 quiz 16/11/22

5 Session 2 quiz

You can now check what you’ve learned this section by taking the end-of-session quiz.

Open the quiz in a new tab or window by holding down Ctrl (or Cmd on a Mac) when you
click on the link. Return here when you have finished.

Session 2 practice quiz.



https://www.open.edu/openlearn/mod/oucontent/olink.php?id=126748&amp;targetdoc=Session+2+practice+quiz
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6 Summary of Session 2

You've covered a lot of ground in Session 2. You have explored the creative process of
discussing and planning ideas and have been shown how to use the clippings to generate
content which relates clearly to religious peace and toleration — the backbone of a good
docutube.

This session has emphasised the importance of focussing on the process, rather than the
result. As Karel van Nieuwenhuyse said in Video 1, by the end of this stage, the young
people should have learned a lot about each other’s point of view. In the next session, you
will learn how to support your group as they bring their docutubes to fruition.

You can now go to Session 3.

16/11/22


https://www.open.edu/openlearn/mod/oucontent/olink.php?id=126748&amp;targetdoc=Session+3%3A+Create+%E2%80%93+filming+and+editing

Session 2: Plan — preparing to create your docutube
6 Summary of Session 2 16/11/22



Session 3: Create — filming and editing
Introduction 16/11/22

Session 3: Create — filming

and editing

Introduction

This session of the course is very much focused on practical advice on how to support
young people in the creation of their short films. Specifically, you will learn how to:

e  support young people in the process of filming and editing their docutubes
o facilitate teamwork in this creative process
e anticipate and approach ethical concerns.

Figure 1 Young people working with cameras at a docutube workshop at a school in
Germany

Watch Video 1 which introduces you to the ‘Create’ phase of the docutube workshops
where young people film and edit their films. It provides an overview of both the filming
and editing processes, as the RETOPEA project team experienced them in the context of
the docutube workshops piloted in different countries between 2020 and 2022. As you
watch, make some notes in the box below on what the ‘Create’ phase of the docutube
workshops entails. (Note that this is also a film you can show to your group before they
start to film and edit their docutubes.)

Video content is not available in this format.
Video 1
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What is involved in the ‘Create’ phase of the docutube workshops?

[ Provide your answer... ]

Discussion

The film sets out the purpose of making docutubes, which is for young people to:

1. reflect thoroughly on issues of religious diversity

2. actively engage with ideas, problems and solutions of the past

3. present their opinions that that they have formed on these issues in an
appealing audio-visual way.

It highlights the importance of teamwork in the process of filming and editing the
docutubes. The film also gives examples of different filmmaking techniques that
have been tried out by the different groups of young people that the RETOPEA team
has been working with.

The film recommends encouraging young people to focus on the development of a

strong narrative and building on the RETOPEA materials (the ‘clippings’), rather
than aiming for technical perfection when filming and editing their docutubes.

1 Working together as a team

A real strength of the RETOPEA approach is that through the process of filmmaking,
participants actively engage with issues related to religious toleration and peace in the
past and present. This is not only due to the capacity that filmmaking can have in
facilitating creative, multisensory engagement with these ideas — the fact that young
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people have to find ways of working together as a team to make a film helps to deepen

and enhance the learning experience. So, the process of creating the film is just as
important — if not more so — than the finished product.

IN PRACTICE: Familiarising your group with the filmmaking process

It is recommended that you give participants the opportunity to ‘warm up’ and

familiarise themselves with being behind and in front of the camera. This can simply
involve them taking turns in filming each other, briefly saying their name or talking

about what they had for breakfast.

Alternatively, if you have a little more time, you could ask them to film each other
responding to either or both of the following two questions:

e  What does religious toleration mean to you?

e  How can history help you think about religious diversity and toleration today?

Answering these two questions provides the opportunity for young people to

experience what it is like to have to answer a complex question in a concise way in

front of a camera.

This is not footage that needs to be included in the docutube (though it could be,
should a group wish to). The main purpose of this activity is to help participants

familiarise themselves with the filmmaking process and with the equipment, giving
them the opportunity to check both video and sound. This activity can also help to

establish what roles the different team members might like to focus on in the
creation of the docutube in their small group. Some young people might find that

they feel more comfortable behind the camera, others might prefer to speak to the

camera as a presenter or actor.

There are good reasons for working in small groups of three or four, given that there are a
number of different tasks and roles that need to be covered to make a film. A group of

three people can, for example, involve one person being filmed speaking to the camera
(either presenting, acting or interviewing), another filming and a third directing. If you have
separate sound equipment (which is not required, but will provide you with better sound
quality), handling this equipment can be another important role for a member of the film
crew to take on. As far as possible, you should encourage members of each group to take

turns with these different tasks.

16/11/22
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Figure 2 Young people working together in the filmmaking process

IN PRACTICE: Deciding on roles in the group

To avoid any disagreements between different members of the group in the process
of taking turns, it might be helpful for participants to draw lots or toss a coin. One

group that worked particularly well together played ‘Rock, Paper, Scissors’ to decide
whose turn it was for different tasks.
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2 Ethical considerations

Religious toleration and peace can be a sensitive and sometimes controversial topic. You
should remind participants of the importance of being considerate and respectful of each
other’s views, as well as of anyone they are planning to involve in the film.

E‘

+ A0 :

Figure 3 A student filming an exhibit displayed in the Estonian National Museum in Tartu

If the young people plan to film or interview anyone for their docutube who is not part of
their group, they will need to gain informed consent from them. This means that they will
need to explain to them what their film is about, what it is for and make sure that everyone
who is filmed (including members of their own group) is happy with the footage that is
included in the docutube.

While being filmed, participants or interviewees might make some remarks about
potentially sensitive topics that, on reflection, they might quickly regret or not like to be
shared more widely. This is why you will need to stress that it is important for ethical and
legal reasons that your groups do not publicly to share any ‘raw’ film footage. They need
to agree to only share the final edit of the docutube, i.e. footage that has been approved
by you and everyone in the group, and that any further footage will need to be deleted
once the workshop is completed.

Here is an example of an information sheet and consent form that groups can use for
people they would like to interview for their docutubes.

One reason why the RETOPEA team used GoPro cameras when they piloted the
docutube workshops was because these cameras cannot be directly connected to the
Internet. This allowed the team to maintain tighter control over where and how footage
was shared. GoPro cameras might not be an option for you, in which case it is all the more
important that you stress to young people to be mindful of these ethical concerns.

16/11/22



Session 3: Create — filming and editing
2 Ethical considerations 16/11/22

Remind young people that they might also need to ask for permission to film in particular
locations, such as museums, galleries or other buildings. If in doubt, it's best to ask for
permission before starting to film.

Figure 4 Students filming exhibits displayed in the Estonian National Museum in Tartu

Finally, make sure you are aware of relevant policies at your school, youth group,
museum etc. regarding taking pictures or filming other people and gain parental consent,
where appropriate. You can reassure members of your group that they do not have to
appear on camera if they do not feel comfortable with it — as has been mentioned there
are plenty of other roles they can take on behind (rather than in front of) the camera.
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3 A teacher’s perspective

You are now going to focus on the advice of a teacher who supported the ‘Create’ phase
of a docutube workshop in London.

Activity 1
® Allow about 10 minutes for this activity

Watch Video 2 where teacher Annie Powell talks about her experience of managing
the filming and editing process of a docutube workshop. While you are watching the
video, make notes in the text box below on what Annie Powell says about the kind of
practical concerns that educators might need to bear in mind when supporting
young people in the filming and editing process of the docutube workshops. In
particular, focus on aspects that might be of special relevance to your own
educational setting.

Video content is not available in this format.
Video 2

Discussion

The teacher makes the following suggestions:

o Make sure that not all the groups film in the same place at the same time to
give each other space and to avoid sound interference.

e In order to keep track of where groups are, write down where they are planning
to film and when. Consider giving them time slots.
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e  Encourage groups to focus on the story they are telling, rather than aim for a
technically perfect film.

e Ask other colleagues to assist you in the delivery of the workshop, for example
by providing technical support.

As teacher Annie Powell explains in Video 2, it is important to find effective ways of
keeping track of where your young people are and to make sure they have a way of
contacting you when they are out and about (for example, by giving them your mobile
phone number). Even if they are not planning to film outside the room where you are
holding the workshop, it is likely that some groups will need to leave the room to avoid
sound interferences with other groups.

IN PRACTICE: Filming locations and timing

Ideally, you should book several rooms that groups can use for filming. You might
need to weigh up whether you are prepared to let your groups leave the premises (if
s0, make sure you gain parental consent, if required). You could also consider
linking the workshop to a visit to a museum or gallery.

Depending on the overall amount of time you can give to the workshop, give a
realistic deadline for completing the filming. We would recommend two hours at a
minimum, though more time would be preferable, and will probably be essential if
travel to a museum or other location is involved.

In advance of the workshop, you will need to establish what kind of computers or laptops
are available to you. If possible, avoid a scenario where participants use their own laptops
or phones as this makes it harder for you to supervise the process and prevent footage
from being shared in the public sphere prematurely or inappropriately.
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Figure 5 A teacher checking in with his students at a docutube workshop in Tartu, Estonia

Most computers will already have some form of video editing software installed, so it is ok
to go with whatever editing software is already available to you. Indeed, the simpler the
software, the less temptation to spend too long trying to achieve effects during editing. If
you are not sure which software to use, the RETOPEA team recommend OpenShot,
which is a freely available software that is relatively user-friendly and compatible with
different systems.

You should also check whether there is any further hardware available that might be
needed — such as adaptors for connecting memory cards from the cameras into laptops,
or USB sticks for moving finished docutubes.

As Annie Powell explains in Video 2, if you don’t have filmmaking experience, it is
important to find out whether there is someone in your community who can assist and
offer technical support, particularly with the practicalities of using the editing software,
transferring footage from the cameras to the computers, editing, downloading and
securely storing the finished films. Make sure you reach out to them well in advance of the
session, especially if these are aspects you are inexperienced with.

If suitable cameras and computer hardware are not available, participants may be working
with tablets or their own phones and editing their films using apps that can be easily
downloaded onto such devices. The quality, however, is unlikely to be as good as with
films made with cameras and then edited on PCs. If young people use their own devices
to film and/or edit their docutube, it is especially important to reiterate messages about the
importance of not sharing material inappropriately. Participants themselves might later
regret putting on the Internet footage that might be ill-considered, offend someone or be
subject to ridicule or harsh public criticism. Indeed, in light of these challenges, consider
very carefully what footage, if indeed any, should be shared beyond the workshop.

16/11/22
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4 Filming: some tips and tricks from a profes-
sional filmmaker

You are now going to focus on the technical aspects of the filmmaking process.

Activity 2
® Allow about 10 minutes for this activity

Watch Video 3, where professional flmmaker Gail Block shares some tricks of the
filmmaking trade. Make some notes in the text box below on the kind of advice that
you could pass on to young people for filming their docutubes. (Note that this is also
a film you can show to your group before they start to film their docutubes.)

Video content is not available in this format.
Video 3

Tl

fl®

Discussion

In this film, Gail Block talks about a wide range of filming techniques including the
following:

o Rehearse: encourage young people to rehearse first to find out what camera
angle might work best and to rehearse any spoken words.

e Encourage them to film a number of different shots of the same scene/object,
but from different angles.

16/11/22
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e Encourage participants to try out a range of different filming techniques,
including:

o  Close-up shots where objects or people are filmed close to the camera,
with focus on small details

o Establishing shots of landscapes, buildings, street names etc., to set the
scene or give context

o Moving shots where the camera moves. This can convey a sense of
dynamism.

e If interviews are included, film both the interviewee and the interviewer. If you
only have one camera, you can always film the interviewer separately
afterwards — edited together, no one will ever know the difference!

o Encourage participants to draw maps, charts, people or costumes that can be
included in their films.

IN PRACTICE: Encouraging good filmmaking practices

Remind the groups to film a variety of shots and keep them short, working through
the script they have developed in the ‘Plan’ phase of the workshop.

Advise them to delete obviously unsuccessful shots immediately from the camera,
so as not to clutter the edit unnecessarily.
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Figure 6 A student in London trying out different shots for their docutube.

Here is some further advice from filmmaker Gail Block on what makes a good film shot:

¢ Composition: think about how you are framing what you are shooting in the frame —
do you want a wide shot, showing context, or a closer shot showing the speaker’s
facial expressions?

e Camera angle: consider using a tripod for stability.
« Sound: holding the camera close to the speaker also ensures sound is clear and the

audience can hear what the speaker says. If a microphone can be connected to the
camera, this can also help to give a more professional end result.

e Lighting: this can really bring a shot to life. You want to have what you are filming
reflecting as much light as possible — point your light source at your subject, not at
your camera (or move your subject into the light). Avoid filming against a window, the
contrast in light levels means the speaker will be in silhouette.

16/11/22
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5 Editing: bringing it all together

Allow as much time for editing as possible. Editing often takes a lot longer than expected —
in fact, it tends to take a lot longer than the process of filming the footage. While there is
no expectation for the docutubes to be any longer than 3 minutes, professionals would
spend days editing a three-minute film. This is why some young people who participate in
educational film projects can be disappointed by what they can achieve in the relatively
limited time available. However, you should again remind them that the purpose of their
docutube is not to make a technically perfect movie, but to communicate ideas about
religious peace and toleration in the past and present. So, what is most important in the
process of editing their docutubes is to focus on the argument or story that they aim to
convey.

Activity 3
® Allow about 5 minutes for this activity

Watch Video 3 again, but this time focus on the advice that professional filmmaker
Gail Block gives on editing short films. (Note that this is also a film you can show to
your group before they start to film and edit their docutubes.)

This is only a taster, since the editor’s art is complex and deserves an entire course
of its own. Make sure you take the advice of anyone you know who has these skills
and is willing to support the editing session.

Video content is not available in this format.
Video 3 (repeated)

[ Provide your answer... ]

16/11/22
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Discussion

In this film, Gail Block talks about some of the main principles of editing short films,
including the following:

e Give the editing phase as much time as possible as it often takes more time
than expected.

e Encourage young people to focus on the story they intend to tell when editing
their film and concentrate first on the (1) the story as a soundtrack and then
on the (2) visuals. Finally, if there is more time, they can also add (3) captions
and (4) music.

Figure 7 A small group of young people in Warsaw working together to edit their docutube

Just as there are different roles team members can take on in the filming process, each
group member can also take on a different role in the process of editing the film. For
instance, in a small group, one person might work with the software (the ‘editor’), another
might select the shots (the ‘producer’) and a third member of the group might further
develop the script to strengthen the narrative in light of the available footage. Another way
of sharing the work in the editing process is to split the film into different sections, with
each group member focusing on editing a different section of the film.

16/11/22
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5.1 The principles of video editing

The IN PRACTICE activity below shows a tutorial that you might like to share with your
groups to help them familiarise themselves with some of the main principles of video
editing.

IN PRACTICE: Introducing the principles of video editing

A good way of introducing the principles of video editing is to illustrate the idea of a
video cut by ‘splicing’ together two pieces of till roll with scotch tape, where one
piece of till roll represents a wide shot of a garden, the other a close-up of a person.

Show the same process on OpenShot (or whichever editing software you are using)
by dragging a shot onto the timeline, bringing another next to it, and playing the
resulting edit.

There are online tutorials to help you get to grips with the technical aspects of editing
with software like OpenShot. The video below is one example you might find helpful.

Video content is not available in this format.
Video 4

K #ap= w»

Video editing software has a timeline with tracks for sound and visuals, a play-head, which
allows you to scroll manually over the shots, and a window in which you can preview the
video you are making. The timeline allows you to slide one shot next to another and add
layers of sound and pictures. If you have multiple video tracks, the play-head only ‘sees’
the topmost one, so only one shot will show at any one time. As it develops, a timeline
starts to look like a chequerboard.
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Figure 8 (top) Frame-grab of what OpenShot editing software looks like on the screen;
(bottom) Adobe Premiere timeline source and record windows

In the editing process, young people will be working with the shooting script they
developed earlier in the workshop. This will help them decide which content to include,
and in what order. A good way to start is by creating an ‘assembly’ — placing all the
footage they’ve created roughly in order, without worrying about style. This will let them
make decisions about which take to use, or if a scene needs to be moved. Importantly, it
will let them know quickly if there is a technical problem that means a shot can’t be used,
like noise or bad focus, or if something is missing altogether.

5.2 Developing the edit

If the young participants did not manage to get all the film shots that they had hoped for, or
if they would like to include additional or different materials than originally planned, they
will need to work together to find solutions (see IN PRACTICE, below). Making these

16/11/22
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structural decisions early in the editing process means that the group will be free to use

the remaining time to work on the details of the edit without the risk of producing an
unfinished docutube that doesn’t quite make sense.

IN PRACTICE: Creative solutions

A docutube is not long — nevertheless, accidents and issues do happen on film
shoots and edits, and it is not unusual to find that something a group planned to use
to make their docutube work isn’t available, or is unusable for some unexpected
reason. Here are some practical suggestions for what to do if this happens:

A voice-over is an easy way to add missing information, or to connect sections
together. This can usually be recorded straight onto the video at the editing
stage.

Sound and vision do not need to come from the same source — if a location shot
has too much wind noise, for example, you can take that audio off and replace
with music or a voice over. And you can cut away from a talking head to show a
location shot, but keep the audio as a voice over.

Consider using still photographs or images from the clippings to illustrate what
is being talked about — this can be very effective!

Members of the team can still shoot extra ‘pick up’ shots while others are
editing, to fill any gaps — for example, talking heads, shots of their fellow
participants at work, or even drawings or props.

Figure 9 A drawing can be a substitute for a shot that went wrong or when people
do not want to appear on film

Remember that the main aim of a docutube is to communicate effectively and provide

evidence of learning about religious peace and toleration. Encourage your groups to put
together the materials in a way that gets across an argument or a key message and builds
a clear and concise narrative or story. The way in which a film is introduced and concluded

can be quite important here. A good way of introducing a docutube can be to pose a

16/11/22
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question at the start of the film and then come back to it at the end of the film. Young
people could also consider recording a voiceover that can weave a clear narrative through
their docutube.

In order to link their docutubes to a specific RETOPEA clipping, groups could consider
integrating screen shots of the relevant clipping on the RETOPEA website into their film.
They can also use captions (if available in the editing software they are using) to explain
what the viewer is looking at, or to introduce a new section. Images of handwritten text or
(sped-up) film footage of someone writing key questions, statements or section headings
on a piece of paper or on sticky notes can also be quite effective (see Figure 9).

Figure 10 Key questions can be written on sticky notes

It is important that you remind groups to save their work regularly as they go along, so
their work is not accidentally lost.

Once the edit is completed — or you have run out of time! — the video should be ‘rendered’,
that is, exported as a self-contained, playable video. Bear in mind that rendering the
edited docutubes might need some time as the files will be quite big. It is recommended
that they are exported at 1920 x 1080 in .mp4 format, if possible, for maximum
compatibility.

16/11/22
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6 Session 3 quiz

You can now check what you’ve learned this section by taking the end-of-session quiz.

Open the quiz in a new tab or window by holding down Ctrl (or Cmd on a Mac) when you
click on the link. Return here when you have finished.

Session 3 practice quiz
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7 Summary of Session 3

Session 3: Create has provided you with guidance on how young people can be
supported in the creative process of filming and editing their docutubes. Again, it should
be emphasised that the hands-on, collaborative process of making a docutube is more
important than the end result.

While the young people will need to work with the plans they developed for their docutube
in the earlier ‘Planning’ phase of the workshop, the reality of the filming and editing
process does involve an element of trial and error. It is important that they are given the
opportunity to explore and experiment. Try to create a safe, relaxed space, where
participants are put at ease (Borg and Grech, 2017) and encouraged to be creative,
investigate, express their views and work with others, bearing in mind relevant ethical
considerations.

The fact that the filming and editing process very much relies on collaboration within each
film crew’ forms a key part of the workshop. It requires young people to interact and
connect with each other and negotiate ways of working together. This process does not
only give them the opportunity to practise and develop their team working skills — or
indeed their filming and editing skills — it can also help build their resilience and their ability
to creatively deal with a range of challenges, working with others to ask questions as well
as discuss and develop ideas.

Rather than aiming for a sleek, technically perfect film, it is more important that
participants actively engage with issues related to religious toleration and peace in the
past and present through the process of making a docutube together. The final session of
this course focuses on how educators can support young people in making the most of
the opportunities this process provides for reflection.

You can now go to Session 4.
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Session 4 Reflect —
deepening the learning

experience

Introduction

In this session of the course, you will think about how to support young people in the
process of reflecting on what they have learned during the workshop. Specifically, you will
learn how to support young people in the process of reflecting on:

e the process of making the docutube
« what they learned about religious toleration and peace in the past and present.

1 The finished product: examples of docutubes

There are a wide range of approaches young people can take in their docutubes. In the
‘Plan’ session of this course, you saw examples of docutubes made by young people in
Warsaw and London. You are now going to see some further examples of docutubes that
young people have made in the context of the RETOPEA pilot workshops. These will help
to give you a clearer idea of what docutubes could look like. It is important to stress,
though, that there is no such thing as an ‘ideal’ or ‘perfect’ docutube, so these examples
shouldn’t be regarded as blueprints.

Activity 1
® Allow about 45 minutes for this activity

Watch the following three examples of docutubes, which illustrate the wide variety of
different approaches that young people who have taken part in the pilot workshops
have adopted. As you watch, make notes in the text box below on the differences
and similarities between these docutubes, bearing in mind the following questions:

e How do these docutubes engage with issues of religious toleration and peace
in the past and present?

) How do these docutubes reflect the participants’ different local environments
and experiences?
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Video content is not available in this format.
Video 1

Video content is not available in this format.
Video 2 (a translation of this video is available in the transcript)

Video content is not available in this format.
Video 3
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[ Provide your answer... ]

Discussion

You might have picked up on a wide range of things, as these docutubes are quite
different from one another! Here are a couple of things you might have noted:

Some of these differences are due to the fact that the young people who made
these films have related the ideas they encountered in the RETOPEA
materials to their own local environment in a range of different ways. Some
consider wider social and legal issues, for example in relation to the display of
religious symbols — or re-enact historical situations, illustrating examples of
religious toleration or intolerance. In some examples, the link between the past
and present is explored more explicitly, and others highlight issues relevant to
religious toleration and peace more clearly.

This first docutube, made by a group of young people in London, engages with
a number of RETOPEA clippings, including a clipping based on the
European Convention of Human Rights as well as a clipping about

clothing rules for Muslims and Christians issued by Caliph Umar. The students
have used a wide variety of different filming techniques and props, including
drawings, photos and voice recordings, to highlight different issues related to
the right of religious expression, and the display of religious symbols through
clothing and jewellery in particular. This film begins with some brief references
to the historical and legal context, but focuses mainly on how these issues are
relevant to contemporary society.



https://retopea.eu/s/en/item/7060
https://retopea.eu/s/en/item/2479
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In the second docutube, young people from a community group engage very
much with their local religious history in the Spanish city of Granada. This film
involves a combination of different techniques, including expository (present-
ing a number of different local places and historical facts), participatory (for
example, with one of the filmmakers trying on a hijab), as well as performative
(with some filmmakers acting, for instance, like they are looking for a mosque
or burning books). The starting point for these young people was the
RETOPEA clipping about the Reconquista. While the key message is perhaps
not wholly clear, this docutube works well visually, taking advantage of the
location.

The third docutube was made by a group of teenagers in Tampere, Finland.
This is based on a set of interviews with a teacher and students at their school.
This film does not directly refer to a specific RETOPEA clipping but focuses on
the interviewees’ perception of religious toleration and peace in contemporary
Finland.


https://retopea.eu/s/en/item/1885
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2 Rolling out the red carpet

Once your groups have completed their docutubes, it is important to leave enough time to
present their finished film to you and the other groups. Sharing their creations offers a
great opportunity for further reflection and discussion to deepen the learning experience.

Activity 2
® Allow about 10 minutes for this activity

Watch Video 4 where Karel Van Nieuwenhuyse, a member of the RETOPEA team
at the University of Leuven in Belgium, offers some suggestions on how teachers
and youth leaders can promote learning through reflection at the end of a
RETOPEA workshop. As you watch the film, make notes in the text box below on
the kind of questions you could ask your group to encourage them to reflect on the
process of making a docutube.

Video content is not available in this format.
Video 4

L S

Discussion

Karel Van Nieuwenhuyse suggests a number of questions that you could use for a
discussion with your group at the end of the workshop. These include:

e  What were your initial thoughts on religious toleration?
e How did you engage with the new information from the RETOPEA clippings?
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e To what extent did the RETOPEA clippings or the process of making a
docutube change your thinking?

e  What were the three most important things you learned?

e What can we do to shape the society we live in?

IN PRACTICE: Guiding the reflection

When watching the docutubes together, ask each group what worked well, and what
they would improve if they were to do it again. Reassure them that video production
is a complex skill. Try to keep the focus on content that is not technical (e.g. ‘| found
it really interesting when you said X — can you tell us more about that?’). And —
importantly — encourage participants to reflect on what they learned about religious
toleration and peace in the past and present when making their docutube.

Ask them to reflect on what they have learned from working with the RETOPEA
clippings, including the need to engage with information in a critical way, as well as
the value of considering different kind of sources and multiple perspectives. Also
encourage participants to reflect on the experience of working with other young
people to make their docutube (for example, in terms of listening to each other,
understanding each other’s point of view, sharing tasks and finding solutions
together).
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3 Findings from the evaluation of the pilot
workshops

In order to evaluate the pilot workshops conducted in Belgium, Estonia, Finland,
Germany, Poland, Spain, North Macedonia and the UK between 2020 and 2022, the
RETOPEA team asked participating young people to give feedback, both in the form of
anonymous questionnaires, as well as in the context of semi-structured focus-group
interviews.

The vast majority of young people who took part in the evaluation of these workshops said
they enjoyed the process of making a docutube and felt they learned a lot from it. They
liked, for example, that flmmaking is a very hands-on process and enjoyed learning about
other people’s opinions and expressing their own views. They fed back that they really
appreciated the opportunity the workshops gave them to form and express their own
opinions and that they felt inspired to think more about the role of religion in society in the
past and present. Many said that it was important to them to work with others in a relaxed,
but respectful atmosphere, and that they appreciated and enjoyed the fact that the
workshops ‘created a sort of safe space to speak out’.

Findings from the evaluation of the workshops also indicate that far from being a
distraction, the filmmaking process can stimulate deeper learning and reflection
compared to conventional classroom discussion as it involves hands-on and creative
engagement with the learning materials. Some docutubes that were made in the context
of the pilot workshops did not explicitly refer to the RETOPEA clippings. However, in their
feedback, many young people said that working with the clippings had inspired them to
think about how religious diversity is represented and reflected in their own environment,
their own school, their own community group or their own city.
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4 Session 4 quiz

It's now time to complete the Session 4 badged quiz. It is similar to the previous quizzes,
but this time, instead of answering 5 questions there will be 15, covering all four sessions.

Remember that the quiz counts towards your badge. If you're not successful the first time,
you can attempt the quiz again in 24 hours.

Open the quiz in a new or window and come back here when you have finished.
Session 4 compulsory badge quiz



https://www.open.edu/openlearn/mod/oucontent/olink.php?id=126750&amp;targetdoc=Session+4+compulsory+badge+quiz
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5 Summary of Session 4

We hope that you have enjoyed studying this course and that it has inspired you to work
with young people in your own context to enable them to produce docutubes. This project
is grounded in an awareness of the heightened religious diversity of present-day Europe
and the need for tolerance and mutual respect. There are real challenges here, but also
opportunities for enrichment and deep learning, which can be further enhanced by
drawing on the past historic experience of the continent as mediated through the
RETOPEA clippings collection.

The course has provided advice on managing discussion of sometimes sensitive issues
and on the practicalities of planning and making films. If as an adult leader you remain
unsure of your capacity to support the technical side of things, it is worth emphasising that
the experience during the pilot workshops was that young people who — unlike their elders
— are ‘digital natives’ pick this up very quickly. On the other hand, they will need adult
support in understanding and exploring the conceptual and societal issues raised.
Remember above all that the filming is a means to this wider end so ensure that you allow
time and opportunity for discussion and reflection on these lines.

If you are planning to run a docutube workshop or have already done so, the RETOPEA
team would like to hear from you. Please get in touch by emailing: retopea@open.ac.uk.
By emailing you are consenting to being contacted by The Open University for research
and promotional purposes relating to the RETOPEA project.
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Where next?

If you've enjoyed this course you can find more free resources and courses on OpenLearn
. In particular, you may be interested in the following resources:

e  OpenlLearn course:Religious diversity: rethinking religion
o Religious toleration and peace (RETOPEA) webiste

New to University study? You may be interested in our courses on religious studies.
Alternatively you might be interested in our BA/BSc (hons) Open degree.

Making the decision to study can be a big step and The Open University has over 50
years of experience supporting its students through their chosen learning paths. You can
find out more about studying with us by visiting our online prospectus.
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