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Sayes Court Primary and Nursery School - Developing a Reading Community

Rochelle Richmond

@mrsrichmond2018 @sayescourtprim

For consideration within the Egmont RfP Awards – Whole School Award 2020

Context:
Sayes Court is a one form entry primary school in Surrey. We have a higher than average percentage of DAP
and EAL pupils. We began our RfP journey in 2018 after the Headteacher attended a TaRs group.
In 2018, our end of KS2 attainment in reading was significantly below national with only 61% of children
reaching the expected standard. Across the school, boys were generally disengaged as readers and this was
reflected in their progress.

OU Research Inspiration and rationale:
The Headteacher shared the OU research with SLT and after discussion it became evident that RfP needed to
be considered.
A meeting was held with staff to gain their views. The cultural web
tool was used during this meeting. The meeting began with a walk
around school to consider what our school ‘said’ about reading. We
also discussed what reading looked like in school on a day to day
basis.

Outcomes of the meeting:
•
•
•
•
•

Reading in school took place mainly during guided reading or
transitions – this was unplanned and limited.
Children did not read for enjoyment.
Reading was not a social activity.
A limited range of texts were on offer.
Teacher knowledge of children’s literature and reading
practices was limited.

Surveys:
•
•

Adults and children completed surveys so we could gain a
clearer picture of where we were.
The surveys confirmed the findings above.

Developing RfP with a focus on all of the above and using the TaRs
research became part of the school development plan.
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Aims:
As a result of the findings above we decided to focus on the following during our RfP journey:
• developing teacher knowledge of children’s literature
• developing our reading environments as individual classes and as a whole school
• developing the social aspect of reading
• developing reading stamina
• developing children’s range of reading
• ensuring that children were enjoying books
• developing reading out loud
• developing story telling especially in the EYFS
• developing parental engagement
The Headteacher and SLT produced a plan based on all the information. This was shared and agreed with all
staff. In the plan, it was clear that all strategies introduced would have measurable impact.

Outline:
Improving our reading environments:
•
•

We commissioned an artist to paint an inviting mural in the library and on the playground.
Staff built up reading displays in school. These are updated regularly.
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Time to read:
We considered our school timetable and adapted this to ensure reading took place on a daily basis. Our daily
timetable now includes the following:
•
•

•

All children reading for 15mins at the start of the day.
All teachers reading to their classes at the end of the day for 20mins.
All classes have a weekly session once where they read for 30 mins – they can read wherever they
want, bring in cushions, slippers, have a drink and biscuits.

Staff
To support the development of staff the following were put in place:
•

•
•
•

RfP training sessions were timetabled in as part of the staff’s weekly
training. This was based on the resources provided by the OU during
TaRs training. All staff attended as well as a few colleagues from
neighbouring schools. The OU website was used as a stimulus and staff
especially gained from watching the video clips.
Regular book tastings were held.
Opportunities for staff to share their own favourite books were
created.
It is clear from feedback that staff enjoyed the book blether and are
now more familiar with a wider range of authors.
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• Staff wrote book reviews of children’s books which were put up in the library. As a result of these, children
were motivated to take out books they may not have tried previously. These were the beginning stages of
developing book dialogue between adults and children.

• All staff completed reading rivers – these were shared with children. The reading rivers encompassed so
many different types of reading and genres that children began to show an interest in sharing their own
reading.
• Over time staff developed their own ‘canon’ which is added to on a regular basis. This has ensured that
children are exposed to a wide range of books and has broadened the range of texts used as writing stimuli.
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Children
• Regular reading time during school has led to a great improvement in children’s reading stamina. In addition,
opportunities for adults to discuss children’s reading including their book choices, have also been created.

• Once children’s reading stamina began to grow, the social aspect of reading really flourished and children now
readily discuss and share their reading.
• We have invested in class sets of books for afternoon reading time.
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• This has moved on to include ‘recommend to a friend’ walls which children use to find books of interest. Reading
repertoires have been positively impacted by this!

• Teachers provide
opportunities for children to
re-enact parts of books to
enable them to engage more
with their reading.

• For reluctant or early readers we introduced weekly visits from Monty dog. Children who read to Monty have
become more confident at reading and sharing this with others.
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• We hold annual reading sleepovers. Uptake has been very good and funds raised have been used to buy more
books for our library. We have raised £1600 in total!
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• Reading out loud has been a focus for us and children from Reception Class through to Year 6 regularly share and
read poetry out loud in assemblies.
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• We have a lunchtime book club. Book club members have presented their reading to the whole school during
assembly. There are at 16 members in total! Book club are starting an inter school book club which will meet up
at regular intervals to discuss reading around one book.

• At least 12 of our children are librarians. They oversee the library during lunch times. They also share new books
in assembly, distribute these and write reviews.
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• We have regular reading assemblies where children bring in a book to share with their partner or the whole
school.
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• EYFS have the same reading timetable as KS1 and KS2. They also focus throughout the day on reading out loud
and oral storytelling. This is to enable children to develop the skills necessary for building reading stamina.
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• Instead of children bringing in sweets on their birthdays they donate a book to their classroom library or the
school. They share their book in assembly.

Parents:
We invited all parents to a reading river event in school. This was very successful and a non-threatening way to open
up discussion about reading. All families completed reading rivers together.
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• We hold whole school book tastings to which parents are invited. These have been very successful and well
supported.
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• We invited our PFTA to become involved in developing RfP and they bought a book for every single child in the
school at Christmas.

•

Parents and governors come into school to read to children in assembly.

Wider Community
• We now have our own Patron of Reading, author Stephen Davies. He has visited the school to work with
children, train staff and also talk to parents. He supports us on World Book Day.
• We make book recommendations and share our good practice on Twitter. We have begun to invite other
schools within our academy to observe our good practice.
• We have a number of colleagues from local schools who attend our TaRs group.
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• We have arranged visits to the local library. Children have been able to join the library and take advantage of the
wide range of books and activities on offer. Parents come along on the visits and have therefore also engaged
with this resource with some joining themselves.
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Feedback from adults in school on our RfP journey:
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Feedback from parents on our RfP journey:
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Feedback from children on our RfP journey:
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• In pictures – what reading means to the children of Sayes Court!
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• We asked children to name their favourite authors – this has grown massively!
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Impact
• Our teachers know more about children’s literature and their reading practices.
• Our reading areas are inviting.
• RfP is embedded in school.
• Children and adults talk about reading.
• Children have reading stamina.
• Children’s reading repertoire has grown.
• Children enjoy reading.
• Children have opportunities to read out loud.
• Parents attend reading events, know more about their children’s reading habits and how to support
them.
• 100% of children have read a book they’ve enjoyed
• 2 ½ + hours per week are spent reading (independently, with friends and being read to by adults).
• Our progress and attainment are improving.
• Boys have made strong progress and enjoy reading.

Reading Attainment End KS2
% ACHIEVING EXPECTED
2017 – 2018

% ACHIEVING EXPECTED
2018 – 2019

IMPROVEMENT

61%

80%

+ 19%

Boys’ Progress Across School
2017 – 2018

2018 – 2019

IMPROVEMENT

-1.02

2.52

+ 3.54

What Next?
We want to:

•
•
•
•
•

Maintain our good practice.
Continue developing reading out loud.
Continue developing reading outdoors and create a mobile library.
Engage further with the wider community and parents.
Grow pupil voice in our plans for RfP.
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