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1
Introduction
As an Associate Lecturer (AL) of the Open University, you have access to the Induction, training and refresh website at http://www2.open.ac.uk/tutors/induction-and-training and also the Tutoring site at http://www2.open.ac.uk/tutors/tutoring. These sites provide good reference guides to general aspects of correspondence tuition, resources to aid ALs in supporting their students, and also the administrative information you need to deal with Tutor-Marked Assignments (TMAs). The correspondence tuition website at http://www2.open.ac.uk/tutors/aspects-of-the-al-role/provide-correspondence-tuition is helpful for the academic aspects of correspondence tuition. We suggest that you take a look at this website before you continue with this document.
It takes time to assimilate the more general material on these sites, and to relate comments to the task in hand – particularly if you’re new to the University. Correspondence tuition in Computing and Communications  is, in some ways, rather different from correspondence tuition in subjects that involve students primarily in essay writing. We therefore think it’s helpful to provide you with a subject-speciﬁc booklet: you may appreciate the chance to see illustrations of general principles at work in computing and Communications at both undergraduate and post-graduate level, through examples of students scripts and the comments that tutors have made on them. New modules and changing methods of delivery will give opportunities for experimenting with different processes for providing correspondence tuition. Nevertheless, the common core of good practice remains the same whatever the medium – so the ideas illustrated here remain relevant.
Tutors naturally have individual styles of commenting, and what sounds right when written by one can sound artificial from another. This makes it tricky to lay down a set of hard-and-fast rules for good correspondence tuition, but there are guidelines to follow. These are set out in detail in Sections 2 to 7, where we also provide coverage of some frequently encountered situations, along with examples of a variety of ways tutors deal with them.
The points we make are illustrated by instances of what we consider both good and bad tutoring practice. Although there may not be any from the module which you’re teaching, we hope that many of the examples will be relevant to your work. We believe they cover most of the different types of situation that are likely to arise in Computing and Communications modules.
We begin the booklet by describing the outcomes of some research in this area and this is followed by some thoughts upon starting to mark a batch of scripts for a range of undergraduate and post-graduate modules. The main sections of the booklet give advice about providing feedback in a variety of situations and include a range of examples from marked TMA scripts and Assessment Summaries (PT3s). Finally we look at the monitoring process and how it will affect you. The back cover provides an at-a-glance summary sheet of good practice points that can be used alongside the Marking Guides (also called Tutor Notes or Tutor Guides) for your module.
We hope that this booklet will help you to: 

(a) establish processes to manage your marking of TMAs 

(b) grade student work in accordance with the guidelines for your module; 

(c) encourage student progress through appropriate feedback; 

(d) appreciate monitoring as a quality assurance mechanism and as part of staff development; and 

(e) know how to obtain further help if needed.

We, the authors, would like to thank those who wrote the documents upon which this document is based, and the many others who have helped in the revision; academic, secretarial, full-time and part-time staﬀ, including Associate Lecturers who have, knowingly or unknowingly, provided examples for our use.
1.1
Effective correspondence tuition 

For many of your students the comments you put on their TMAs and the associated PT3s may be the only teaching they receive from you so it is important that these comments are effective. This section reflects on some recent research in the University, some of which was based on ICT modules.

In her work, undertaken as part of the COLMSCT CETL
, Mirabelle Walker investigated the student response to different types of feedback received via comments on their TMAs.  Mirabelle discovered that: 

‘...students appreciate motivating comments; the most effective comments for the student’s future work are those that relate to skills development; the most effective comments for helping students to understand inadequacies in their work are those that are designed to help the student bridge the gap between their current knowledge, understanding and skills and those expected of them.’(1)
An analysis of tutor comments discovered that these could be categorised into three types: 

‘Depth 1 comments indicate a problem. Comments such as

• ‘More needed here’ (a comment relating to content)

• ‘Poor structure’ (a comment addressing a skill) are of this type.

Depth 2 comments correct a problem. Comments such as

• ‘You should have included something about the actual data rates’

• ‘Your answer would have had a better structure if you had started with an introductory paragraph and also used shorter paragraphs throughout’ are of this type, as is the insertion of the right answer alongside/after an incorrect one.

Depth 3 comments not only correct a problem, but also go on to explain why. The ‘depth 2’ comments above would become ‘depth 3’ as follows:

• ‘You should have included something about the actual data rates here because ...’

• ‘Your answer would have had a better structure if you had started with an introductory paragraph and also used shorter paragraphs throughout. This is because… (2)
The research showed that the depth 3 comments are better understood by students and thus are more effective as they build a ‘bridge’ between where the student is now and where they need to be.  Not all comments need to be at this depth (certainly weaker students would be overwhelmed if they were) but asking yourself the question ‘ will the student understand why I have made this comment’ might help you decide when a depth 3 comment is required.

The research also draws a distinction between feedback on the work the student has done for this assessment that will help clarify their knowledge and understanding of module concepts and techniques, and feedforward that is more generic and more likely to be focussed on skills and will help them prepare future assignments. The research report states:

‘It can be seen from a further exploration of the notion of feedback that there are two ways in which comments may help a student to reduce or close a gap. One is that the comment may address a gap which has been exhibited by the student in the assignment they have just submitted and which is specific to the assignment. Such comments can be used to reduce or close a gap retrospectively. Alternatively, the comment may address a gap which has been exhibited in the assignment just submitted and which is of a generic nature. Here the comment can be used not only to reduce or close the gap retrospectively, but also to reduce or close a potential future gap – a gap the student may well have exhibited again had the tutor not intervened.
Since skills tend to be used repeatedly in assignments, whereas content is often specific to a particular assignment, it is comments in the skills development category that are likely to offer the most potential for reducing or closing future gaps. This offers a satisfactory explanation of why students find skills development comments the most useful for future work. On this point, it is worth noting that depth was not found to affect a student’s ability to use a skills development comment in the future, in clear distinction to the effect of depth on their ability to understand a comment relating retrospectively to a gap.’(1)

In the main the feedback comments belong close to the place on the script to which they refer so the student can see what they have done and how they could have changed that to obtain full marks.  The feedforward comments are quite often associated with the Assessment Summary (PT3) where they can be more generic in nature; perhaps focus on learning outcomes and skills, and focus the attention of the student on improving as they progress with their studies. Both these types of comments are necessary and valuable and contribute to very effective teaching through your correspondence tuition.

1.2
Tutors at work 

In this section we include descriptions written by four experienced Associate Lecturers that explain their individual approaches to the arrival of assignments.
< TU100/TM111/M250/M269> Shena Deuchars
I download all the TMAs and Marking Guides for a presentation as soon as they become available. That helps me to be able to answer questions as students raise them (although the student who enquired in Week 2 of my first M250 presentation about the scenario for TMA02, with a December cut-off, did not get a rapid response). Before a tutorial, I always read the next assignment (but not the Marking Guide) and incorporate my personal hints and tips into the tutorial.

If a TMA involves programming, I work through the question as the students are expected to do. That gives me a deeper understanding of the bugs I will have to correct (and makes it more likely for me to spot an error that may have crept into the Marking Guide).

By the start of 16J, I had taught five presentations of TU100 (and monitored four or five). That meant I had built up a lot of experience and it was not so vital for me to read the material well in advance. As I was new to tutoring M269, I worked my way through the module material before attempting each of the TMAs as if I was a student. That helped me to understand the pitfalls that the students would come across. After attempting a TMA, I then turned to the Marking Guide and marked my own work as if I were marking that of a student. Again, this gave me a deeper insight into issues with the interaction between the questions and the Marking Guide and I could raise any of my confusion on the tutors’ forum well in advance of the marking period.

I read the module tutors’ forums regularly but, as I start marking, I revisit the forum to see if other tutors have pointed out issues. I incorporate any corrections or agreed deviations into the Marking Guide (tracking the changes so I can see them).

With tutor groups for three modules in the same presentation cycle, I blocked out on my calendar the 12 days after each cut-off date and tried to achieve marking within them. Marking takes less time when I have already been through a presentation of the module, so I was much more likely to complete it quickly on TU100-16J than on M269-16J. Unless an extension is such that a submission comes in after I have finished marking the rest of the cohort, I do not take any account of it in organising my timetable. I would only do so if I was in danger of over-running the 10-working-day target for students who submitted on time. Similarly a long extension would wait until after marking assignments submitted on time for an overlapping marking period.

I use Mike Hay’s filehandler and allow it to create a version of the file with a suffix of 
-MARKED, so that the student’s original is always available to me. I prefer to mark all the submissions for each question at a time starting with the most constrained questions (i.e. for TU100, I would mark the programming question for all students, then the numeracy question, finishing with the writing questions). This allows me to ensure consistency between students. I also quickly get an idea, even in TMA 01, which students are strong and which weaker. I try to start marking with the stronger students, so that I gradually build up a Word document with a bank of responses to errors that students have made. If I start with the weaker students, I run the risk of getting overwhelmed and it taking longer to identify the really important teaching issues that cannot be ignored. 

I use TMA 00 to ask the student to comment on how my feedback works for them and I would change it if requested.

< M815/T802 >  Joan Jackson
Generally I will be familiar with the TMA questions, any academic papers needed for the TMA questions and the TMA tutor notes prior to students starting that Block of work.  Primarily this is because of the need to revisit the tutorial material in good time and to be ready to answer questions.  I am also the module forum moderator so I usually post prompts for the start of a Block of work and students who are ahead of schedule tend to start asking questions about TMAs very early, so I need to be up to speed with the  material.  The early start on reviewing TMA material means that I can contact the module team if there are any problems with questions or any broken links.  It reduces student queries if problems are resolved early.

I do print off a copy of the TMA questions but I don’t often print the academic papers and tutor notes.  As I mark, I do keep the papers and tutor notes open on my laptop.  The tutor notes act as reminders for what to look for in an answer and can be the basis for appropriate comments.  It is useful to use electronic search facilities with the academic papers to check on the source of quotes in the assignment and student interpretation of the source.   I maintain a separate comments document for a TMA and make notes about useful sections of module material or figures or other sources, which might be relevant to help weaker students and those who need to be challenged.  As the marking progresses I build up a bank of reusable comments for each TMA question.   

When assignments arrive, I download them from the eTMA system and open each TMA document to check that there isn’t any technical problem and that the right file seems to have been submitted.   If there is a problem I will email the student before marking to give them time to resubmit.

I don’t often mark work early, but start marking the day after the cut-off date.  I mark scripts in order of arrival, unless I am aware of a particularly weak student. I may mark their work first to maximise the time to consider my comments.  I usually mark whole scripts not question by question.

Owing to other work I’m not able to mark large numbers of scripts each day, so in order to complete all marking within two weeks, I set myself a target number of scripts to mark each day.  If the scripts are good then it is usually easy to achieve the target in a day, but the marking will take longer if the scripts are from weaker students.  Allowing some contingency in your schedule is a good idea!  I mark scripts submitted after the cut-off as early as possible but no more than two weeks after the date submitted.  

In order to compare marking levels between scripts I usually mark a batch of scripts (say 5 or 6) before returning any scripts.  After the first batch, I usually return scripts as I mark them, to give students feedback as early as possible.  If I have a group of students from one organisation in my tutor group, I don’t return any scripts until all have been marked.

Always remember to save the marked file with comments before zipping and submitting the marked TMA to the etma system.

I will post some general advice on the TMA to the module forum three weeks after the cut-off date.

< TM470/TM351/TM352/TM355/TT284/M269/T215/TM129 > Charly Lowndes
I have experimented with various social media platforms for communicating with students  but have found that email works best. Only some students use tutor group or cluster forums effectively. Twitter, FaceBook and other channels work for some but not others and the overhead for me of running parallel message streams does not seem to being much benefit. So short, cheerful emails are my main means, with occasional phone and Skype calls. 

A week before a tutorial or an assignment (TMA or iCMA) I will send a short reminder mentioning the cutoff and perhaps any helpful context such as supporting notes or activities. 

On the day of a TMA I try to check who has submitted by 12 noon and then send a reminder to the no-shows that as long as they submit by midnight they should be OK. I email any remaining no-shows the following day to offer help and advice.  I am a pushover for extensions, although usually go through a ritual of pointing out the implications of eating up time from the next Block/EMA/exam.  Awareness of circumstances is important: when redundancy follows a breakup in the midst of a medication crisis, students need a hug more than a homily on time management. 

I usually have a printed copy of the TMA and its mark scheme ready at the start of the block, and use it to help me design one or more tutorials, and to answer students’ queries. 

I do a quick check as submissions arrive, to be sure that they contain what I expect. 

I might start marking early submissions a day or two before the cutoff. The first couple take a while as I absorb the mark scheme. I start to build a bank of comments, and also general feedforward points for the PT3. I aim to mark all timely scripts within 7 days. I start returning once I have marked about 8-10 scripts and sorted out any uncertainties I might have about marking. I find that students rarely communicate with each other (so returning some before others goes unremarked and in unlikely to make any difference to late submitters) . A Tutor Group has become more of an administrative concept than a cohesive online community. 

I never assume that students take advantage of all the learning resources available to them, and so reminders form a staple part of feedforward. 

For the next Block you may find my tutorial notes helpful - see the Online tutorial form, and there is also a recording of the session. 

In it I mentioned these five study tips:

1.Know what is coming in the TMA 

2.Keep up the pace 

3.Use the book - do the activities in it 

4.Use the online activities 

5.Share your problems: tutor, forums

< TU100, TM111> Geoff Walsh
The arrival of TMA01 and further assignments enable me to continue that all-important dialogue with individual students.  For me, that dialogue was started with teaching comments already made on the marked solution document returned for TMA00.

Before attempting any marking of further solution documents I check for the correct format and inclusion of relevant files.  If there are submission errors then my current module requires that the student be informed and given the opportunity to resubmit.  I would do this by email explaining the error(s) made whilst also providing appropriate help and support.  I also give a time limit for that resubmission.  When checks have been made and any emails sent I feel comfortable to begin the marking process.  I begin by using the earliest submission and follow through in submission date order.  I find that this is both fair and equitable.  That said, I have been known to look at what I may perceive as ‘stronger’ vs ‘weaker’ solution documents and these may help the creation of my Feedback document mentioned below.     

Inevitably I will be familiar with the TMA, the Marking Guide and any TMA related discussions in the tutor forum.  These will influence the creation of my own Feedback document and will include overall teaching comments for PT3, sample teaching comments for each question and if appropriate, an appendix containing example coding for the any programming question.  Once experience is gained in creating the Feedback document it is easily created for future TMAs.  I cut and paste this document into the student’s Solution document and then use whatever parts I feel necessary.  Of course, I am also able to add further teaching comments as necessary.

My method of marking may be influenced by, amongst other things, my mood,  my confidence, the type/complexity of the question and the topic.  That is, I may mark each Solution document as a whole, on a question by question basis or indeed a combination of both.  Each method has its own advantages and disadvantages.  Notably, marking across questions may take longer and it may be more difficult to gain a holistic opinion the of the student’s submission.  However, disadvantages can be mitigated.  The key is to use the method(s) that work well for you.  That is, what makes you most confident and helps you provide fair and equitable teaching comments across the student group.

I prefer to return marked solution documents in batches once I’m confident that I have been fair and equitable.  This may or may not be at the end of all the marking.  Any late submissions are started as and when I have time but I endeavour to return them as quickly as possible and whilst the momentum is still with me. 
1.3
The mechanics of adding notes 
Here we include descriptions written by four experienced Associate Lecturers that explain their individual approaches to the mechanics of marking and annotating assignments. It is worth noting here that there are many students with specific visual impairments at the OU so it is vital to ensure that any marking feedback is clearly visible.  This is not an exact science, but the most important thing is to find out from the student how they would like the feedback presented. Both visually impaired student and students with dyslexia can have quite specific things that will help them. Track changes is mentioned in a couple of places in this workbook but can be a bit problematical in that it is the student's settings rather than the tutor's that will determine how (and if) the changes appear at the student end. Again it is best to check with the students that they can see what is intended by the marker, for example via eTMA00.
<TU100/TM111/M250/M269> Shena Deuchars

While marking, I have open in Word: the Marking Guide, my file of feedback comments and the -MARKED version of each student’s submission. I also have the PDF of the TMA in the background so that I can refer to it.

I use my bank of responses from the previous presentation to seed my comments for the current one (editing VERY carefully to ensure that I am addressing the correct question and not confusing the student further). I create all my comments in this document and then paste them into the students’ work. The comments have a light background fill and text in a darker (non-black) colour. I occasionally insert ticks and use highlighting to indicate grammar, spelling and punctuation errors. If use of English is particularly weak, I will rewrite a paragraph as a model, copying and then correcting what the student has written.

I only add a file into the student’s folder if there is a programming question where I feel the student would benefit from seeing a working “model answer”. Even in those circumstances, I prefer to describe the student’s error and leave them to correct it. I often give the student a start towards the answer and invite them to send me another attempt (although only two or three students in over 20 presentations have availed themselves of this opportunity).

I review each script as a whole when writing the Assessment Summary (PT3) comments. For TU100, a separate ‘final question’ was used to record a skills mark and feedback; I filled in question-specific skills feedback as I went along but would also review the whole assignment at the end. I tend not to put detailed feedback on the PT3 but refer the student to my comments on the script. On the PT3, I include comments about changes to improve future work and encourage all students to use the forum or attend the next tutorial, as appropriate. I return all the scripts together in a batch (unless some are not ready, because of extensions).

< M815/T802 >  Joan Jackson

I encourage students who are new to OU study to submit a test TMA00 via the etma system.  To check that students will be able to read my script comments, I give examples on the test script and on the PT3 and explain how my comments should appear.  I ask students to get in touch if they cannot see my comments or the comments appear differently.  For students who are familiar with the etma system, I explain on the PT3 of TMA01 how my comments should appear. This is really important to do if track changes is used.
Generally I use track changes and make sure track changes options are set to display changes to the text in blue.  Blue is an unemotional colour for assignment comments.  I do sometimes use comment boxes if this fits better with the student script layout and to avoid changing the layout of the student’s script or for certain types of comment, for example, when the comment needs to be at a particular point in the script.

For students who use blue as a font colour then I will highlight my comments in yellow, and ask them to use black in the next assignment.

For students who have a D marker, I usually ask prior to submission of the first TMA whether they have any particular preferences in terms of style, colour and font for comments.  Generally I would avoid using comment boxes for students with visual impairment or dyslexia and related conditions.

I usually build up my PT3 comments as I mark each question.  I start the comments on the PT3 with some praise about answers that were particularly good.  I identify some key knowledge and/or skills which will be useful in future assignments/EMA.  I will go on to comment on some areas which need improvement and refer to appropriate sources for assistance.  I identify some key knowledge and/or skills which need to be improved for future assignments/EMA.  I finish by encouraging the student to get in touch if there are any queries and giving a reminder about the next tutorial.

I will give some general advice for the EMA in the PT3 for the final assignment.

< TM470/TM351/TM352/TM355/TT284/M269/T215/TM129 > Charly Lowndes

I use voice recognition extensively for commenting, although this does sometimes need editing. It has reduced  the risk of RSI, as well as time taken. I also use the smart clipboard in word for popular comments - a one-click paste operation. 
The first PT3 always includes something like:

I have said a lot more in comments on your report, and in the summary feedback with the details of the marking for each relevant learning outcome, which I have posted in after your reflection.The comments should appear, probably in green, if your word processor is set up to show markup.  Do let me know if you have any problems with this.

Some modules provide a marking grid to paste in: this is a convenient way to summarise reasons for a mark or a grade in one place. 

I use Word 2010 and have yet to hear from students of any problems in  reading either inline or marginal comments. They certainly open legibly in Libre Office (5.1.2.2) which adds a datestamp. 
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1 Libre Office view of MS Word 2010 marginal comments

The Word Reviewing Pane allows easy tracing of all inline insertions and changes  and numbered marginal comments. 

Having two screens allows me to have the script, eTMA handler, comment bank and anything else open and visible. But I also mark on train journeys using a laptop. I use the OU eTMA handler on Windows and Mike Hay’s fuller-featured utility on my Mac. 

< TU100, TM111>Geoff Walsh 
Familiarity with the TMA, the Tutor Guide and the tutor forum is helpful here.  These will have informed the creation of my Feedback document.  This document will have been copied and pasted to the relevant sections of the student’s Solution document.  Having achieved that I am able to mark the different parts of the Solution document.  It is worthy of note that all my teaching comments are plain coloured text on a yellow background.  My initials [GW:   ]are also given at the beginning of any teaching comment.  

Additional to the previously created Feedback document I also insert further teaching comments as appropriate, again using plain text and preceded by my initials.  These are typed directly in the same colours and background as those used in the Feedback document.  To aid the process I use an installed macro to add the square bracket comment box[GW:   ], a tick (, a cross (, a callout and a ‘gsp’[g,s&p:   ] (grammar, spelling and punctuation error) box.  I find each of the above useful; for example, the callout can be used against a diagram or a program screen dump.  Students should be familiar with this style since it was included and explained in TMA00.    

Having completed question marking I then complete the PT3 where I can discuss more general issues including ‘future-altering’ behaviours/skills, that is specific areas where feedback may help the student improve on future TMAs.  You’ll recall that the PT3 structure is already included in the Feedback document which has previously been copied and pasted into the Solution document and is now awaiting that final completion.  Having spellchecked and scanned the marked Solution document I leave the completed PT3 at the head of the student’s Solution document whilst also copying and pasting into the PT3 pane on the eTMA file handler.  This ensures that student’s don’t miss the PT3.           

 1.4 Using eTMA00 and getting to know your students

At the start of the module eTMA00 is intended to allow students to become familiar with uploading and downloading files to and from the online TMA/EMA system.  Students can submit a simple test file for the tutor to annotate and return.  However, the submission of eTMA00 provides an ideal opportunity to get to know more about your students.  

Your module might have specific guidance regarding eTMA00 but, if not, Geoff Walsh has provided the following examples of how you might use eTMA00.
Tutor group forum message about TMA00 
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A structured TMA00 document 
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Example PT3 feedback and students completed TMA00 solution 
document with tutor feedback
Example of a completed TMA00 Solution document and feedback


	Student:  <name>
	PI: <PI>



TU100 TMA00 2016J
Copy of Assessment Summary PT3:

Hi <name>


I'm pleased that you were able to submit this dummy/test assignment TMA00.  This is an excellent start, <name>.  You've followed the instructions precisely and you have successfully negotiated the eTMA system.  You should note that this test assignment TMA00 does not count toward your final continuous assessment score (OCAS).

I have provided you with feedback in the form of ‘teaching comments’ and I have made these directly on your ‘marked’ TMA00.  It is important that you are able to locate and read these teaching comments within your marked eTMA.  These teaching comments will have my initials [GW: ] before them and be highlighted in yellow.  You may also find the following symbols on your marked TMA: ‘ticks’ , ‘crosses’ ,  and [g,s&p; ] - this to represent a spelling, grammar or punctuation error.  Obviously, let me know immediately if you have any problems locating your ‘marked’ TMA00 and reading those teaching comments.

I also hope that the teaching comments will help to provide guidance to you on what you have done well, where you have gone wrong and most important of all, how you can improve.  
Overall, you have made a good start to using the eTMA system for your studies - this will be useful when you submit TMA01.  Please feel free to contact me, particularly if you have concerns about any of the comments that I have made on this assignment.  My contact details are as follows:

e:
t: 
f: Our tutor group forum (TGF)

Please remember that important announcements will be made to our tutor group forum and you’ll need to timetable that into your studies.   I’ll be looking into our TGF 2 to 3 times a week and I’d expect you to do the same.
Good luck with your studies.
<tutorName>, Tutor TU100
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Grading 

This section looks at making sure students can see what mark they have been awarded for their work; where and why marks have been lost, and what would have been required to gain full marks.

Marking correct work is usually easy – it is when the student goes wrong that difficulties arise. Marking guides try to indicate the proportion of marks to give to different sections, and detail what the marks are for. Nevertheless you will ﬁnd many occasions when you have to use your discretion if the tutor notes do not cover the type of answers given, and the tutor notes may occasionally be incorrect. It is more important that you can justify the marks you have given than that you blindly obey the tutor notes. 
Grading is, in practice an inexact science. A difference of a few marks between tutors is the norm and it is only when a tutor differs from the average by a considerable amount, over the script as a whole, that alarm bells start to ring.
When marking there are certain points to bear in mind:
It is important for the student to know why marks have been lost and gained. Any loss of marks must be supported by an explanation to the student. 
Some indication of where the loss has occurred should also be indicated on the script, unless module-specific advice is to not add breakdowns, for example on TU100 and TM111. There are many ways of doing this depending on how the question is structured. It is usual to enter part marks next to each section in line with how the marks are delineated in the question e.g. 3/5 for a part with 5 marks available and 3 awarded. This is particularly important if the student is having difficulty with many aspects of the question. Occasionally, if the student is getting almost everything correct, a simple “−1” (with explanatory comments), and a total mark for the question at the end, may be appropriate. The practice of using part marks is encouraged in many modules, as it does provide a check that all parts of the solution have been marked. 

You may use abbreviations when marking scripts as long as the ﬁrst time you use them you explain to the student the code you are using. The commonest ones are “b.d.” (beneﬁt of the doubt) when you feel the student has provided a correct answer but misinterpreted or misread a fairly trivial aspect, and “f.t.” (follow through) when you have had to follow through an incorrect solution to see what eﬀects the initial error may have had on other parts of a question, in order to avoid over-penalising a student for a single error. 
Non-standard but correct work, unless contrary to the wording of the question or the spirit of the course, usually gets full marks. 
In some cases, if no working is shown full marks cannot be awarded. The Marking Guide should make the practice clear and you will need to give guidance to the student indicating what level of detail was required to obtain full marks.
Marks can always be split as you feel appropriate; e.g. if part of a question has 3 answer marks you can mark between 0 and 3 depending on how good you think the answer is. Often the Marking Guide will give a mark scheme with a detailed breakdown. On some modules you can even give half a mark if you wish, so long as you round up half marks to give an integer mark for the whole question. These half marks can be transferred to the part-question boxes on the PT3 entry in the file handler. They automatically get rounded up in the whole question box. 

You can add marks for a particularly well executed piece of work to mitigate the loss of marks elsewhere within the same question, but this is the exception rather than the rule. Where this does occur it should only involve a slight adjustment of 1 or 2 marks. In all cases, the total number of marks for each part of a question (as deﬁned by the Assignment Booklet) must be respected.
It is important to notice the process a student has gone through to achieve an answer, as well as the ﬁnal result. For instance, a correct numerical result obtained via false steps should not get full marks. 
If you notice that two scripts are virtually identical, and you suspect that the two students concerned have collaborated more than is appropriate, or that one student has copied from the other, please consult your Staff Tutor immediately. Details of the current academic conduct policy can be found via TutorHome at http://www2.open.ac.uk/tutors/student-assessment/plagiarism. Finally, it is worth double-checking that you have transferred all the part marks correctly and that the overall assignment mark on the PT3 is correct. 
Tutors do have different methods for recording part marks and overall marks for a question. The granularity of the part marks displayed on the Assessment Summary (PT3) is controlled by the module team. What you place in a student’s script is controlled by you! The overriding principle here is that students should be able to see where and why they have lost marks and how they could have gained full marks for each part of a question. Here are some comments by experienced tutors giving their approach to part marks:
“I don't put a total mark onto the script because I feel that for poor to average scripts this places too much emphasis on the 'falling short of the ideal'. The student can focus on my comments on the script and look at the PT3 to find out the overall mark for that question. I do sometimes put part marks on the script if there are a lot or they aren't shown at all on the PT3. I would prefer not to put marks onto the script at all (in order to keep away from ideal minus style marking) but monitors sometimes ask for part marks to be shown.” 
“To add the opposite point of view - from experience as a student (admittedly not the weak one described previously) it is much easier to read the summary on the PT3 and be able to focus totally on the marks written in the script rather than have to keep darting backwards and forwards. It makes it easier to see exactly where the marks have been lost and which parts I need to concentrate on most to improve.”
“I add marks for each part of the question on the TMA (as broken down on the TMA question), as then it's clear where marks have been lost/gained. I also add up the total marks for each question and add this at the end.If a student has done particularly badly I usually ask if they just ran out of time or if they were really struggling, offering extra help if needed.” 
“For most kinds of question I note the penalty on scripts as a negative number to indicate how many marks I am deducting. This means that if there are several mistakes that have been penalised the student can immediately see the penalty imposed for each error. For essay questions I do not break penalties down so finely, and feel much less satisfied with this approach. 

I put a score down for each part question on the script; sometimes that will be on the PT3 as well, but sometimes it isn't! I need the information to maybe add up several part marks for one single PT3 entry. I do not put the total marks for each question on the PT3. The eTMA software does the addition and rounding for me.” 
I am wary of indicating finer granularity (i.e. the level of detail in sub-marks)  than that determined by the course team, but try to indicate the ideas needed for full marks and then give the mark gained, out of whatever. 
Both the total mark and the part marks are given in the PT3 because the module team sets up marks for each part question in the etma system.  Tutors generally show part marks in the script but prefer not to give the total mark for a question in the script because this is easily found on the PT3.  The tutor can also get the maths wrong or transpose an incorrect mark causing student dissatisfaction!

It is important to show the part marks in the script along with the teaching comments so that students can see where marks have been gained and lost.  If part marks are not given in the script, it is annoying for students to have to keep looking at the PT3 and matching mark for the part question with the comments.

Generally minus marks (-1) are not given because this seems very discouraging and reveals the marking scheme.  Discussing what can be improved to move from a score of 3/5 to 5/5 is preferred. 
It is important to make sure you read the tutor guide fully before starting. TU100 specifically asked tutors not to put marks on the script but most modules do require that. Where it is required, I show only part marks that relate to the question (as asked and as shown on the file handler). The T and M modules on which I teach often have a high level of granularity so students can see where marks have been lost at a very detailed level. At the end of each question, I add a line with the total mark (showing any fraction, e.g. “15.5 out of 21”), although the PT3 will round it up (e.g. “16 out of 21”).

When the marking guide lists items for which marks are awarded inside a question part (e.g. code that must contain certain features), I tick each correct item and use feedback to show how the additional marks could have been gained. I tend not to say explicitly where marks have been lost: “you needed to do X to gain full marks” seems more positive to me than “you lost marks because you didn’t do X”. 
The Marking Guide provides 10 marks for a question and provided no further granularity.  It should be noted that in this module a correct answer scores full marks but marks are deducted under a Skill section for not providing workings out.  The student is reminded that if the answer had of been incorrect then all marks would have been lost and no marks would have been available for intermediate calculations.    

The rest of this section contains examples taken from marked scripts, sometimes with comments from a monitor. There are several examples of accepted good practice and a few examples of comments that the monitor did not feel were good practice. There are also some examples of marking where discretion has been needed for example where an alternative correct solution has been submitted or where the tutor has needed to allow for follow through from a previous mistake.  Each example is preceded by a brief explanation of what to look out for.
The following example demonstrates how a fairly brief message from the tutor can be very helpful. Note the use of “minus two” (which could have been in brackets) making it explicitly clear where the marks were lost. In the script the part mark has been given as well though the extract here doesn't show that.  Marks were lost throughout a fairly long coding section so that as well as the part marks for the whole part being shown at the end -1, -2 etc have been used with a comment to show exactly where marks were lost:
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Students often forget to include detail about why something is happening as in this example below: 

….  this can enable the algorithm to narrow the search by half on the first iteration and we can half it again by the process of partitioning and this happens with each iteration.  ✔ Here you could explain the significance of using the mid point of the list.  Because of the list is in alphabetical order, we know which half to discard.1/3
In the example below, the tutor could have increased the depth (and the usefulness) of their comment by explaining why more was required and making it clear that the extra words they added were an example of what was expected.

UWB is ideally suited for inclusion within battery-powered devices, as the life of the battery would be extended considerably than if the same device used WiFi. as the power output from UWB devices is significantly less than that used in Wi-Fi devices – you must say why. 
In addition, the UWB device has a much higher data rate (within range), so the transmission time should be less, further reducing the battery drain. 
1/3 
Sometimes just a bit of reassurance is needed: 
(d)
By the time TMA03 is submitted I will have identified a number of remote devices, ideally a cardiac device that sends data to a hospital in real time and a device that is for the care of patients with a chronic condition, e.g. diabetes. (Good. Having identified the devices I will identify the communications protocols used.  Once I have identified the protocols I will commence my literature search to research if they are any newer more reliable technologies that could be used. (Yes, very important
4/5 - Targets should include the development of skills as well as project objectives, so think about this. Also, targets need to be assigned a priority as well as dates.

The following example is along similar lines but might benefit from providing the student with references to the module material on network diagrams and Gantt charts

Tutor comment:  Progress meetings are a good way to communicate information about work packages to be completed and progress.  However, it is not clear from your discussion that the ‘dependency’ between the two work packages, installation and test, is communicated?  How do team members know that the two work packages are dependent?  This is probably because they know this from past experience but it is not clear from your explanation whether different teams might be involved in installation and test and, if so, how the dependency between the two work packages would be coordinated.  A network diagram or a Gantt chart would be a good way to communicate the dependency.  4/5

In the following example taken from some monitoring, the tutor has sounded quite aggravated about the lack of screenshots in the student's script, and has gone on to deduct marks. The tutor may be getting frustrated because the student has not followed instructions but this type of comment may cause the student to lose confidence. The monitor could see the screenshots (except for the first one) and possibly a few minutes of investigation would have allowed the tutor to see the screenshots and award the marks. Also the tutor seems to have awarded 1/2 for a graph that is apparently missing. 
3.a. 

Missing table???????????????????? You were expected to have PASTED the table here not left it in the spread sheet. 

(3/5) 

Q3a states “Paste a copy of your completed Table 1 and a screen shot of your column chart into your word-processed answer……………………………..” 


Missing graph again 

(1/2) 
The following  tutor’s comments are far more constructive and clearly explain the missing elements without disclosing the mark scheme.

A well-drawn network showing a partial key, unique start and finish node, correct forward and backward pass for this network, correct dependencies, arrow heads shown, correct float calculations for this network. The ‘units’ is missing from the key.  Weeks in this case.  You do not appear to have highlighted the critical paths ACE and BCE.  The activity identifier for activity E is not clearly identified.  8/10
In the next example  a student has not shown their working and makes repeated mistakes by not showing calculations and units. Perhaps better to highlight this one and then refer to it on the PT3 form.


(A4)
A discursive question here wasn't complete and the tutor has used a comment to give the answer in the Marking Guide. The tutor doesn't spell out what the student has missed out. The student may not be able to relate this comment to what they have done.
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Compare with the following, where the tutor explains fully why marks have been lost in each part of the question.
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In the following example, the tutor has enclosed part of a model solution and shown the student how and why the correct approach works.
How many Boxes

boxes <3 ------------> output: No discount

false

boxes >4   <11 --------------> 5% discount

false

boxes >12  <30 --------------> 10& discount

false

boxes =>30 -----------> 20% discount

This is a good attempt, but the question wanted you to produce something with more detail that was closer to the example I have added here.  As you can see it shows the ‘if’ statements and the indentation – indentation might seem unnecessary, but as you develop your programming skills it will help you to read code and to find errors more easily.  The sample solution that I have added shows the level of detail:

if (the number of boxes is 3 or fewer) 

    inform the customer that they are not entitled to a discount

else

    if (the number of boxes is 11 or fewer)

        inform the customer that the volume discount is 5%

    else

        if (the number of boxes is 30 or fewer)

            inform the customer that the volume discount is 10%

        else

            inform the customer that the volume discount is 20%

Here are two cases where the tutor has explained what needs to be done to improve the student’s solution, as well as giving a reference to the course materials.

(i) WYSIWYG

If a friend were to say to me that the word processer software that he uses is WYSIWIG (what you see is what you get) and therefore there are no marks in the document to show how text should be styled. Then I would say that he was correct in that statement, as the marks to show how text should be styled are imbedded into the program and are not seen on the document. (







1/3
The friend is wrong! WYSIWYG still uses marks and these are contained in the file, they just aren’t displayed explicitly on the screen.

 (This draws on Section 3.3, SAQ 3.3 in particular.)

SSL would certainly be a good way to ensure confidentiality of data passing between client and server.  Client certificates are not necessary for this as it is the server certificate that is essential in SSL/HTTPS. See section 11.1 of block 1 part 5.  

The following two examples show how tutors use follow-through in their marking and indicate this to the students:

This is a numerical example where the follow-through is relatively straightforward:

Question 3               
(a)  3.84 × 106 = 3840000bit/s        = 120,000bit/s
                                32
For a single chip stream, the rate is (3.84 × 106) ÷ 16 = 0.24 M bit/s. 

However, there are two streams (I and Q) in a channel, so the coded-bit rate is 2 × 0.24 M bit/s = 0.48 Mbit/s.

2/6, as you haven’t really explained your workings. You might have gained more marks if you had.

(b) 120,000 × 0.5 = 60,000bit/s
The coding rate is given as 0.5, and the bit rate from (a) is 0.48 Mbit/s, so the ‘useful’ data rate is 0.5 × 0.48 Mbit/s = 0. 24 Mbit/s


3/3, as method is correct, no follow-on penalty applied.

 (c)  3,600,000bit/s   × 30 = 28.125bit/s no units (they cancel out)
            3,840,000bit/s

              28.125 × 0.5 = 14.0625   15 codes would be needed to allocate to a user.

The advertised data rate is 3.6 Mbit/s. Hence the number of codes to achieve this rate is 3.6 Mbit/s ÷ 0.24 Mbit/s = 15  


The maximum number of codes available in a cell is 15. It is not possible for more than one user to have all 15 codes simultaneously. Hence the advertised data rate cannot be had by more than one user at a time.

3/7, not complete - a clear conclusion needed
 

In the next example a student's code for a method in a previous part was incomplete and marks have already been lost. The method works as the student intended and the output is consistent with this. The missing parts have been added and a note has been made on the student's script to highlight the fact that the marks have been followed through.
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In the following example the tutor could have used their discretion to award at least one mark for the partially correct answer. However, the tutor is a little dogmatic about the correct direction for slashes in a path.  Since Unix uses forward slash - and also MS Windows converts forward to backslash seamlessly - it would probably have been better not to have deducted all the marks.
Q2

(I) (a)

The full path name is F: current work/M150/mynotes/Q.1 doc.

 Sorry you have missed some lines and the others are the wrong way around 0/3
The full path is F:\Current work\M150\TMA 02\my notes\Q1.doc

In a postgraduate dissertation module it is generally necessary to consider grade criteria to award a mark.  Tutors need to consider how well the student has demonstrated postgraduate skills in terms of both quantity and quality.  In an example marking scheme each section of the dissertation is graded out of 5 and the detail of the mark schema turns this into a mark according to the weighting given for each section.  For example, if a discussion of ethics is missing then 0 is awarded or if there is some relevant content regarding ethics but major deficiencies are present and wholesale revisions required then 1 mark is awarded.  A mark below 2 would be regarded as a fail.  An excellent discussion of ethics using appropriate sources with no revisions required would achieve a maximum score of 5 and would be regarded as work of distinction quality.  

The tutor has graded the following example from T802 as a very good pass, meaning that the content is acceptable but substantial improvements possible.  A mark of 3.5 would be needed for work of merit standard. 

It is often obvious that a question was unclear if most students make the same mistake. Unfortunately, it is usually not obvious until after you have marked quite a few scripts. For this reason, it is wise to retain early scripts until you are happy that your own marking scheme is correct and consistent. Sometimes a discussion on the tutor or module forum results in clarification from the module team. The following is an example of how discussion in the tutor forum resulted in an alternative solution being produced. This highlights the importance of looking at the tutor forum regularly:
You may have noticed some discussion in the Block 2 conference on the possible ambiguity of the wording of part (b) of Question 3 of TMA 02. I think the wording would have been better if it said "main text of Block 2" as it did in Question 2. However, I'm surprised by the interpretation of the question by some students that" main text" means the "main text of the white paper", but I think that we have to accept that it is a valid interpretation of the question. I probably fell into the trap of thinking everyone is knows what I mean when I say "main text".

The two possible interpretations should be treated as equally valid. The original marking guide expected students to discuss the seven requirements presented in the main text of Block 2. The attached marking guide is for the alternative interpretation in which only the four requirements mentioned in the white paper (and part (a) of the question) need to be discussed. I imagine that each interpretation presented students with the same level of difficulty. 

Please let me know if this presents you with any problems and I'm sorry for the confusion. 

Best wishes 

xxx

xxx Module Team Member 

The Open University 
In the event that you have already marked and returned a script before deciding a different interpretation is valid, you have the option to re-grade. Ask your Staff Tutor for advice at this point.

3
Feedback and Teaching 

In this section we look at ways of correcting students' work and providing explanations as to how this could be improved, in such a way that the student is encouraged to become an independent learner. We also look at how a tutor might respond to solutions that may or may not be valid and which take a different approach from that envisaged.
3.1
Corrections and explanations
Even more important than accurate grading is the teaching which you do on an assignment. There are many ways of teaching, and we show examples of a variety of techniques. In most cases, you can put appropriate comments and corrections on the student’s script. If there is not room on the script, you may wish to attach a separate sheet with further comments, or a model solution, referencing the point to which it applies. 

Copies of Marking Guides should never be sent to students. Occasionally a module team may provide model solutions or additional notes which may be sent to them, but these should be used sparingly.  Ideally they should be annotated to help the student address his or her particular problems with the question too. 
Whatever feedback you include you should bear in mind that the tone of this can provide much more motivation for the student if it is expressed in a positive way. The following example illustrates suggesting what could have been included rather than highlighting what has been omitted. 
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Different modules may advocate different styles of marking so it is important to read the Tutor Notes (sometimes called the Tutor Guide) fully before starting to mark. It is also important to add teaching comments in a way that clearly distinguishes them from the student’s work. For example some modules specifically advocate not using track changes for feedback comments, preferring instead the use of coloured text on the student's script.  Be aware that some word-processors make it difficult to see changes, especially where these are "accepted",  so whatever method of feedback you adopt, be it coloured text, comments, or track changes, it's advisable to check with students that they can read this.

Tutor notes, for example on some level 1 modules, also advocate that feedback be split into retrospective feedback (on the student's script) and feed forward (on the PT3) and TMAs may have a separate skills or style section as a final section.  The feed forward section (or future altering feedback) is intended to help the student improve their future performance , having the added advantage of summarising the type of mistakes the student is making and thereby reducing repetition.

Students often say they find it helpful to know how much to write. In this example worth 10 marks the student hasn't included nearly enough detail:
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The tutor comments:

 " This part is worth 10 marks so needs more detail than the earlier ones. A good trick is to use the mark allocation to plan how to allocate your word count ".  

Note taking is an important skill in Level 1 modules.  It is, for many, a non-trivial skill that demands time and effort to be developed.  In a level 1 TMA01, the student is asked to provide notes on an article; these notes will then be used in TMA02 to create a summary of the article. Notes can be too concise as in this example where the tutor reminds the student what else should be included:

The Next Nest? We talk to Ring, the doorbell come-security system
[GW:  OK, but do take the opportunity to provide all the information here.  That is, the author, the title and the date.   ]
Equally problematic is correcting the work of students who write too much, such as here where the tutor comments on notes that shouldn't have been included as they aren't restricted to the main points and are also not in note form:

(B) - Notes[GW: But these are not notes are they?  You are using full sentences throughout. If you write in full sentences you are very likely to use more words to explain the same number of points.  This may mean that you are unable to include all the points within the stated word limit.  Of course, if you do use a form of note-taking that is close to full sentences but with some abbreviation, I think that's fine, particularly if you have captured all the main points within the word limit.  ]
· On the left are [GW: I would not consider ‘on the left’ to be important in this scenario.  Remember, you are writing notes on the important points of the article.    ]three people unpacking boxes of the company's video doorbell, scanning their MAC addresses as fast as possible, and packing them back up individually to send to customers.
· HD camera, motion sensors, microphone and speaker and works as both a security camera and high-end entry videophone.
· If someone presses the Ring's button – or if there is a motion in front of it (you can tweak the motion settings) – a notification goes through to your phone through the related iOS and Android app and you see through the wide-angle lens as well as hear and speak to the person at the other end.
· There is a large poster leaning up against the wall showing the various iterations of the Ring's previous incarnation[GW: Again, is this really importation – I don’t think so.    ]
· There were countless tweaks and variations and tests
· "If you look closely at the camera," he says pointing at the centre of a fresh-out-the-box model, "there is a slight ridge running around it."
· The team had quickly identified the problem was a reflection into the lens from another small part of the device. To fix it would require an overhaul of the design and possibly scrapping the units that were being produced as rapidly as possible. (Word count – 200) 
[ 6/15 Part(b) Note taking and identifying the main points: ]

[GW: You have mentioned a few important points.   However, I do not think that you have succeeded in distilling the important points from the article.  I’d suggest that you would find it impossible to summarise this article from the notes that you have created.  You’ll need to spend time improving your note-taking and I’ve given more help below.  I’ve also suggested resources that you can use in the overall PT3 feedback.  You must use these resources to improve your notes.  ]
[GW: As suggested above don’t forget to give the author, title and date of the article at the start of your notes.  I’d suggest that you begin the ‘structure’ your notes by including sub-titles.  

For example you could begin with the sub-title ‘Who, where?’ and then include the following text: ‘Ring’s CEO Jamie Siminoff interviewed by Kieren McCarthy at Ring HQ’.  This would help to place your notes into some sort of ‘context’;.  Does that help?  

Next, you could include the flowing sub-title and text: 

‘What is Ring?’
 - a door entry system & security camera
 - it integrates with a smart phone
 - specifically, a bell press/or motion sends alert via iOS or Android app
 - allows you to speak, hear the visitor
 - Specs: Low power, high quality, easy installation with optional cloud storage
 - Future: next version to operate door lock & security lights?’

By including notes similar to the above I would be able to see that you have read and understood the article and been able to distil the important points. ]

[GW: I hope that you can see that using sub-titles in this way helps ‘organise’ or ‘structure’ your notes.  This avoids that lengthy list of organised/disorganised bullet points.  Does that help?  
**Maybe you could have another attempt at the notes and then you’ll be able to answer TMA02 Q2.**  

With practice, you'll find yourself improving your note taking skills:  ] 

[GW: Word limit=200.  Yours at around 200 is fine but since you have written in full sentences you have excluded many of the important points.  ] 

Sometimes student answers can include notes they weren't asked for. In an example from TU100 Students were asked to write a report on a topic after reading a supplied article about it. The intention was that they should summarise the relevant information from the article, including necessary technical explanations. The word limit for the answer was significantly less than the length of the article. One student gave a bulleted outline in advance of the report – this was understandable as they had been asked to give notes in the previous two TMAs – so the tutor commented on it:
I have ignored these notes and marked the following text. In future, please do not include notes unless explicitly asked to do so – you may find that they are marked instead of your intended answer.
The student was awarded 12 out of 20 for his report. It attracted retrospective feedback on the question and on some key skills. Immediately after the question, the tutor wrote an explanation of what the student’s answer omitted, referring directly to the question:

The assignment document asked you to “give a short summary, in your own words, of the benefits of using RFID shielding”. Your answer does not directly address the task of summarising the benefits. It is important to ensure that assignment answers focus on the question asked.
In general, when creating an extended piece of writing, you should aim to have a clear introduction and conclusion, rather than simply launching into the detail and stopping at the end of the detail. You should also write in sentences and paragraphs. For example, you could have used the following paragraph structure for this answer:
·     a brief introduction to Swedberg’s article and the RFID systems (about 40 words);
·     a description of the need for RFID shielding (with an explanation of RFID tags);
·     a discussion of shielding materials and their benefits;
·     a brief conclusion summing up what you have said (about 40 words).
At level 1 especially, spelling and grammar corrections might seem oppressive if there is a high density of errors. Correcting a sample as shown below can help as well as suggesting helpful resources on writing.
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services offered by the application. Were-a5 Whereas a basic user remember to give a specific
example relevance to the scenario, which might here be a salesperson may just need access to the

application’s basic services and what would these be?.





In another example where the student's standard of written English was not good, the tutor has picked out an example and rewritten it:

For example airports that use UHF (Ultra-high Frequency) RFID readers to sort baggage use passive tags. Which means that they hold no power of their own and instead use a low powered radio signal emitted from the UHF RFID reader, that activates the chip inside the tag and returns the data (Unique identifier most likely) that is held in its memory. Which is then kept track of by a database.
The green highlight shows phrases that are not full sentences (they start with ‘which’, so they are connected to the previous sentence). This makes it difficult for your reader to understand your argument. I have rewritten the text below using track changes to show the corrections I have made. Note that each sentence makes sense on its own.
[image: image10.png]For example, airports that-use UHF (Ultra-high Frequency) RFID readers to sort
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At the end of the document, she commented on the skills that the student had demonstrated throughout the assignment, referring back to the detail for each question:
Communicating in a structured, accurate and reliable way, including spelling and grammar (all questions): You gave word counts and stayed within word limits. You tend to write in a ‘telegraphic’ style. Please see my detailed comments on Question 1a. You did not follow the instructions closely enough for Questions 1 and 3.
This was then reflected in the future-altering feedback in the PT3:

You will need to use both structured report writing and web searching skills throughout TU100 and beyond. TMA 04 (due on 14 February) requires you to write a report on a subject researched on the web. Please read my comments on Questions 1 and 3 and revisit your note-taking methods and summarising.
However sometimes there may be second-language or learning difficulties and it will be important to reassure a student that poor spelling is not the end of the world.

Sometimes students might benefit from some hints on using word processor features too, as in this example of feedback:

If your word processor has grammar and spell checking, it should be able to pick up repeated words like this.  You have access to Microsoft Word (Part of Office 365) as an OU student.  Let me know if you need details.
A hardy perennial is the issue of citing and referencing.  Encouraging  students to come to terms with referencing, as well as reminding them to choose appropriate sources is vital, as demonstrated in the following two examples.

Do be careful to use citations and references to your sources in the recommended way.  There is a comprehensive guide to this at https://learn1.open.ac.uk/mod/oucontent/view.php?id=2620, and a quick video at https://youtu.be/mIfMmoZ6VI4 .
Beware of relying on Wikipedia (https://en.wikipedia.org/wiki/Primary_line_constants) , both because doing so without citing the source is plagiarism, and because these ideas may not be as relevant as the module materials which will help you more
When marking code provided as a screenshot, it is particularly important to give clear feedback. In this example from level 1, students were given a set of code blocks and asked to rearrange them into a program to achieve a specific purpose. This feedback was given for the screenshot following:
You have a repeat until block where the variable passwordAttempt is correctly set  to meet the condition 1234
There are a number of problems with your programme.
1.This is to do with the arrangement of the blocks
2.You needed to initialise both the 2 variables before you reach the loop.
3.You have a pop_up_warning[numberOfTries] block, but this should be your  final  block outside the loop. 
[image: image11.png]



The student had not managed to complete the task, given the set of blocks, and the code cannot produce the output shown. It seems very unlikely that the student would understand what is wrong with his program without more explicit feedback (in particular, item 1 is obscure). 

In another example from this module, shown below, the student demonstrates good programming skills but struggles to evaluate an arithmetic expression within the forever loop.  This results in oversize shapes displayed on the Stage.  The tutor has attempted to provide an explanation below.     

[ 7/9 Part (b)  Complete the part of the program that does the painting by repeatedly stamping the oval costume to the stage and then changing the sprite’s size, colour, direction and position]
[ GW: Following the ‘instructions for submitting’ is absolutely critical on a Sense question such as this.  Failure to do so could result in zero marks for the question.  Here you were expected to:

  - provide a screenshot of your script and paste it into this solution document
  - include a Sense file within your zipped submission  
  - you followed the instructions well.  Good work!  ]

[GW: Comments:  Also following the ‘instructions within the question’ is equally important.  They are provided to closely guide your through the question and to help you meet the specification for the correct functioning of the program.  

[GW: Comments:  I have been able to run your submitted script and I note that it does not run quite as expected.  I note a combination of incorrectly sized oval shapes appearing on the Stage.  Not too worry too much – you nearly have the correct solution. 
The Boolean expression within the set_size_to block has been incorrectly written.  In terms of the arithmetic, you’ll want to note that you were asked to do the following:

100 +5 x current sound level. 
This really means 100 + (5 x current sound level).  That is, with arithmetic the multiplication is always done first and then the addition.  For example, in the above if the current sound level was say, 10, then the expression would evaluate to 100 + (5x10) = 150. 

In your Sense program you have written this as: (100 + 5) x current sound level. Again, if the current sound level was 10, then this would evaluate to 105 x 10 = 1050.  This is incorrect and gives a much larger figure resulting in the large oval shapes drawn on the Stage.  

If you are still struggling then you could re-visit Section 2.4 ‘Arithmetic expressions’ in the Sense Programming Guide.]

[ If you have had difficulty relating how the instructions apply to the programs, then please see Appendix A at the end of this Solution document.  

I’ve been able to award credit as per the table below:  ]:

	Tasks
	Use of the following blocks:  

	 - Looping
	 forever[]

	 - Stamping
	stamp

	 - Setting sprite size.  Should use a set_size_to block together with an appropriate combination of arithmetic blocks and either the loudness or sound sensor blocks.
	 set_size_to[100]+[[5]*[loudness]]%

See explanation above. I hope it helps.  

	 - change colour
	 change[color]effect_by_[17] block

	 - Turning
	turn_clockwise[15]degrees block

	 - Moving forward
	move[45]steps block

	 - Bouncing back
	if_on_edge,_bounce block

	 - Waiting
	 wait[0.5]secs block


In an example from M269, the student gave an unsolicited textual explanation before the required information. The tutor gave feedback on that but used the text to interpret the student’s meaning for the Structured English (mentioned in the feedback). 

I have ignored the preceding text. In future, please answer the question as asked (in this case, to write the Structured English).
Algorithm in structured English for degree(graph, node):
initialise counter to 0          ✔
if hasNode(graph, node)
ITERATE over each edge in edges(graph)    ✔
if edge.source is equal to node OR edge.destination is equal to node
                increment counter by 1   ✔
  else
                set counter to -1
  return counter   ✔
Your solution is on the right lines but it does not need to call hasNode(). The iteration over edges will only access nodes in the graph so the if statement has no effect. Your Structured English is also difficult to follow because the structure seems to have broken down in the bit I have highlighted in yellow. From your text, the highlighted lines belong together but the indentation does not show that. 

Your solution will report the incorrect degree if a node has an edge with itself, since that should increase the degree of that node by two. The above algorithm only increases it by one – it should check the source and the target independently.
Because the student’s answer was mostly correct, the tutor then modelled the correct answer:

initialise counter to zero
ITERATE over each edge in edges(graph)
IF edge[0] is node
      increment counter
IF edge[1] is node
      increment counter
return counter
In the next example the student’s answer has made their tutor smile which is acknowledged before the feedback is given. 
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Students coming in new to the OU often have great difficulty expressing their answers correctly. The student’s answer below can be made use of in constructing the feedback. In this question, students were asked to write an algorithm in structured English to sort a heap of unsorted items that are either made of metal or glass into two separate piles, one of glass the other of metal, using a repetition structure and a selection structure. The student has missed the point that a single algorithm was required. The tutor points out two mistakes, indicates the penalties incurred and shows how the student’s separate answers can be combined into one correct algorithm:
Repetition Structure:

While (there is a heap of unsorted items)


Select an item


Identify its type


Place in correct pile

Select new item … the indented steps are executed repeatedly until the condition in the while statement is no longer true ie there are no more items to sort (-0.5)
Selection Structure: … the steps in here are a refinement of the last two steps within the while loop, and should (in a detailed design replace those two steps … (-0.5)

If  (the item is glass)


Place it in the glass pile

Else


Place it in the metal pile

So combining the two parts of your answer we would get …

While (there is a heap of unsorted items)


Select an item

If  (the item is glass)



Place it in the glass pile

Else



Place it in the metal pile

3/4

Specimen solutions can be very useful, but they should be regarded as an addition to, rather than a substitute for, direct comments on the student’s own work. Note that some modules give specific advice on the inclusion of model solutions, for example, to only include model answers if the student has attempted the question. Students may sometimes omit all or part of a question; the above points apply and you may need to make a judgement as to how much explanation and how much of a model answer you give. 
On this script for a Java module the student is given credit for a solution which works but is not ideal. The tutor has directed them back to the module materials, but this comment could have been improved with a more precise reference.  
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After reading your comments, the student should understand 
· which parts have been done well; 
· which parts are incorrect, or could have been done better, and why; 
· how to correct the faulty parts; 
· where to get further help, if necessary. 
Where a student does not make sensible use of the module materials in answering the question it can be advisable to give the answer from the tutor notes as well as giving a reference. 
When a question requires students to produce computer code in their answers style may be an issue. Often the code is correct and will function, but could have been written in a better style. In the excerpt below, from a Java module, the student has produced code which is much longer than necessary but does conform to the requirements of the task set. Here it is appropriate to point this out in the comments even when the student has received full marks. 
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At postgraduate level, the range of skills which students should demonstrate will be identified in the tutor notes.  As an example a common set of grade criteria for distinction level work is given in the table below:  
	Distinction
	· Demonstrate a thorough understanding of concepts, both from the module and wider reading.

· Interpret and make sense of complex information using conceptual frameworks and in the light of recognised theory.

· Demonstrate a full range of critical and analytical skills, drawing upon module materials, reading of research and scholarly sources, and personal experience of module-related activities.

· Derive conclusions based upon logical reasoning in relation to empirical evidence and/or by reference to acknowledged sources.

· Make judgements in a logical and coherent manner.

· Demonstrate insight, creativity and/or originality.

· Demonstrate reflective practice.

· Communicate effectively in writing, making use of graphical illustrations as appropriate, presenting material in a clear and logical manner, showing clear working in numerical answers and using citations and references appropriately.


Tutors need to provide feedback and teaching to help the student develop such skills.
At this level it is usually difficult to give specimen solutions to questions, so feedback needs to be directed to the student’s own particular strengths and weaknesses, but common problems do recur in assignments. 

In the following example from T802, the supervisor is encouraging a dissertation student to present material in a clear and logical manner and to recognise the importance of using citations and references appropriately.


In the postgraduate example below the student has ‘identified’ techniques but not ‘justified’ which techniques are appropriate.  A common problem!  There is a general principle that choices must be justified and that techniques are situational, which the tutor needs to make clear. 

I will use the guidance of Boddy and Buchanan as described by (The Open University, 2017, p. 3) to construct a stakeholder map to identify stakeholders from the case study (Dharod, et al., 2011).  I will then classify the identified stakeholders and stakeholder groups using the power / interest grid described by (The Open University, 2017, p. 4) and often known as Mendelow’s Matrix.  To continue the assessment I will complete a stakeholder analysis table using the table shown by (The Open University, 2017, pp. 5, table 2)

Tutor comment: Choice of techniques is appropriate, however, you were expected to justify the techniques for stakeholder identification and classification, from the range of techniques available in the Stakeholder tributary.  Justify your choice by discussing alternatives or giving advantages/disadvantages of the chosen techniques.  For example, Mendelow (1991) would be an appropriate technique to use if the number of stakeholders is relatively few and groups can be classified according to level of interest and power.  If there are many sub-groups within each classification a relationship map might be a better technique to use.  See section 4 of the Stakeholder tributary.  Any questions please contact me.

On the PT3 the tutor wrote:  

Remember that when there is a choice of techniques, you must justify your choice by considering alternatives or advantages/disadvantages.  This demonstrates your understanding of module material and demonstrates understanding that choice of techniques is situational.
The tutor tries to give specific advice for improvement on the script and addresses the general point on the PT3.  At an early stage in the module the tutor is making some important points which will be relevant for many postgraduate level assignments.  Citations and references given in the student’s answer are not exactly correct but the tutor has chosen to give feedback on this in another answer to avoid too many comments on this answer. The tutor is also giving the student the opportunity for a discussion about the feedback.
In another example, the student is asked to review an academic paper relating to the agile approach to software project management and make recommendations for an organisation. Recommendations should be justified using module material and follow from the student’s discussion of the findings of the paper. The tutor needs to emphasise the general principles and give specific advice for improvement of this particular answer.  The tutor addresses the specific point on the script.  An extract from the student answer is given below.

Recommendations
Agile techniques can and in some cases should be applied to our projects.  Why?  But care should be taken to ensure they are applied to the right type of project.  Good point!  Projects that would be good candidates for Agile are those where
· The precise scope of the project cannot be determined early on in the project.

· The product of the project can be broken into smaller deliverables which are in themselves intrinsically useful.  This is necessary so that feedback on earlier deliverables can be incorporated into later ones.

· Projects where there are not “heavy constraints”, “large risks”, “inexperienced and dispersed teams”.  Also projects with very rigid completion dates.  I think you mean projects with ‘not’ very rigid completion dates.
Tutor comment:  The recommendation to introduce agile approaches in your organisation would be more clearly justified if based on an earlier discussion in the findings section of benefits of an agile approach and the characteristics of suitable projects.  Generally, recommendations must follow from conclusions and conclusions must follow from findings.  Recommendations should also be linked to module materials or other sources using appropriate citations and references to strengthen the justification.
The tutor then gives general advice on the PT3:
Good attempt at Q4 which was a challenging question.  You made a good point to analyse the context for projects before deciding to adopt an agile approach.   However fully justified recommendations must follow from findings and conclusions.   Deriving conclusions and recommendations based upon logical reasoning by reference to acknowledged sources is important in academic work.
While at undergraduate level the emphasis is on attempting to reference, at postgraduate level referencing is expected to be more precise. Students need to adopt an academic writing style and use citations and references in OU Harvard style appropriately.  They need to understand that an appropriate writing style for TMAs/EMA may be different to the way in which reports are written in a work environment.
In the following example, the student needs to compare their own experience to a case study and identify differences.  In order to demonstrate understanding of module material and write in an appropriate academic style, they need to link practice with theory and use appropriate citations and references to sources.

On projects I've worked on, there has been a closed set of stakeholders who are easy to identify and communicate with.  It is possible in most projects to have spoken to every single stakeholder.  In contrast in the case study, there was a wide range of stakeholders, including the general public.  It would not have been possible to speak directly to every stakeholder.
Tutor comment: OK, this is a difference between the case study and your own experience.  However, you need to explain this difference in terms of module material, linking theory and evidence and using citations and references to module material.  For example, you might have compared the number of stakeholders using stakeholder maps based on Boddy and Buchanan (1992).

Boddy, D. and Buchanan, D.A. (1992) Take the Lead, London: Prentice Hall.
Postgraduate students must develop the skills of reflective practice.  In this example the tutor is encouraging the student to structure reflective practice in line with the approach based on Boud et al. (1985, p27).  The tutor refers the student to the appropriate module material and gives some advice about how to improve reflective practice,  encouraging  the student to get in touch. 

Tutor comment:  Remember that reflection is a three stage process based on Boud et al. (1985, p27): stage 1 notice experiences; stage 2 reflect on your experiences by identifying what is positive about them and what is not; stage 3 identify actions for improvement for the future.  See Block 1, Overview, Section 4.  I think you could have identified the reflective process more clearly in your answer to Q1c and I have given an example below.  Any queries please contact me. 

I have started to analyse and identify some insights and ideas. Examples relate to more detailed communication planning and include:
-              Communication management and top-down flow of information - I believe expectations in relation to communication needed to be clearer from the project outset (stage 1) and developing and sharing a communication plan could achieve this(stage 3).
Stage 2 of the reflective process needs to be discussed in your answer.  For example, identify some positive and negative aspects of the existing approach to communication.   To decide which of your ideas will become recommendations, you would need to show how your recommendations build on the positive experiences and overcome any negative experiences.  
3.2
Stimulating independent learning
It is not generally good practice just to provide a complete answer. It is often more appropriate to ask questions and give hints as to how the student can re-assess the question, and then go on to solve it. Clearly, if you are asking the student a question you should expect, and indeed encourage them, to contact you if they can’t ﬁnd an answer. Such questions and hints must allow the student to progress and therefore the question(s) that you ask must be chosen in the light of your judgement of the student’s knowledge and ability. It can also be useful to use questions with students who are ﬁnding the module easy in order to maintain their interest and spur them on to greater heights. In many ways this area is one of the most diffcult to prescribe, since it is very dependent on what you feel the individual student’s requirements are, and your estimation of their ability. 
In the next example, from a 3rd level technology module, the student has not understood how to calculate the received power. The tutor has explained what is required and given a reference. Notice that the reference is very speciﬁc. A particular page in the module material is indicated, making it far more likely that the student will actually look at it. They have also decided to leave one of the answers uncorrected for the student to recalculate themselves. In this situation you may also want to invite the student to e-mail you the correct answer to be certain they have understood the feedback.  
Question 1 
(a) (i) 
Using an inverse square power law the received power will fall by ½² which is ¼ therefore in this case received power will be 20 x ¼ = 5 dB. 

Not quite right, xxx. The inverse square law is1/d² where d is distance between transmitter and receiver. If the power at the transmitter is X then using the inverse square the power received at 200m would be (½)2 of X as the distance is twice that of 100m. However 20dB is the S/N ratio not the power. 

 We know that ¼ is equivalent to ½ times ½, and we also know in dB that half the level is a reduction of 3dB (see Page 33 Block 1). So in this case the reduction is 6dB in the S/N ratio. Therefore the signal to noise ratio that would be received at 200m would be 20 – 6 = 14dB. 

Please also use the correct notation for powers. 

(ii) 
Using an inverse third power law received power will fall by ½³ which is 1/8 therefore the received power in this case will be 20 x 1/8 = 2.5 dB. 

Same argument as above but ½ x ½ x ½ = 1/8 So 20 – 9 = 11dB 

  (iii) 
Using an inverse fourth power law received power will fall by ½^4 which is 1/16 therefore in this case received power will be 20 x 1/16 = 1.25 dB. 

Try this one again yourself. 0/5
This question from an older level 1 module asked students to write down the values of the two variables myVar and yourVar for the following sequence of assignment operations in Javascript.

(a)
myVar = 5;

(b)
yourvar = myVar -4;

(c)
myVar = 3 + 2 * myVar + 1;

(d)
yourVar = myVar / yourVar;

(a)myVar=5     yourVar=unknown value(
(b)myVar=5     yourVar=1 (
(c)myVar=26   yourVar=1 myVar 14, yourVar 1 
(d)myVar=26   yourVar=26  myVar 14, yourVar 14  
(This is based on Exercise 2.2.)

Well done 2/4

In the above student answer, the tutor has provided the correct answers to parts (c) and (d) to indicate that the student has made a mistake. Instead of showing the student how the correct answer has been arrived at, the tutor has referred the student to an exercise in the Unit. 
However marking here could have been improved as the tutor hasn't followed through on the earlier mistake and hasn't explained that the rules of precedence need to be applied to arrive at the correct answers.
The amount of teaching you provide on a script will vary enormously depending on the quality of the student’s script and how a question and subsequent answer affords you the opportunity to intervene. Deciding when a lengthy response is required and when a more succinct comment will do is one of the key features of correspondence tuition. 
The next example is from a project module, and here the tutor has given feedback on the PT3 which directs the student to particular parts of their TMA script for further detail. Note that this tutor has given the student feedback in 4 different places – the PT3, the script, in a Learning Outcomes file and in the Tutor Group Forum. When putting feedback into more than one place, consider how easy it is for the student to access this– the more complicated you make it the less likely they are to read it. 
I have also added a Learning Outcomes feedback sheet, in Excel format (xxx LOs TMA02.xls). Please let me know if you can't open it. Full feedback for the TMA is from the PT3, the written comments on the TMA and the Learning Outcomes sheet.I'll also post up general feedback to the group forum. 

As before, please keep me updated with your progress and I hope to hear from you again soon. 
In this example the tutor refers the student to the Group Forum. This can be useful to encourage participation. Giving general feedback on TMA performance across the group being posted in the Group Forum can be useful so students can gauge their attainment against that of their peers. However, be aware that posting the range of marks attained could be demotivating for those at the lower end. An indication of where several student have gone astray, adding a few more details for getting the right answer and indicating which questions were answered well are all useful points.
Postgraduate students are expected to demonstrate some evidence of wider reading in their work in addition to demonstrating understanding of module materials.  In the example below, the tutor combines encouraging wider reading with some comments about writing style, both encouraging and what might be improved.  A monitor commented this was a good example of tutoring.
A large amount of research created architectural frameworks such as the Ministry of Defence Architectural Framework (MODAF), Department of Defence Architectural Framework (DODAF) and The Open Group Architectural framework (TOGAF), yet relatively few organisations, especially larger more traditional concerns such as government departments exploit them successfully.
Tutor comment: Good explanation of first use of accepted abbreviations you will use in the work.  However, this paragraph needs citations firstly for MODAF, DoDAF, TOGAF (I found http://www.handdrawnea.com/Innovation/Views.html but you probably have a better example).  Also you need to support your ‘assertion’ about the lack of successful implementation – how about Ojo et al. (2012, p4260)?
Discussions in group forums or module forums can also encourage students to record their own personal experiences and to make recommendations for wider reading to peers.  Less experienced students will often learn effectively from those more experienced.
An example discussion posted by a tutor in a module forum is given below.  This post encouraged independent learning and peer to peer learning.  
Which of the ‘hits’ found on the Nexis UK database for failed projects in the last 6 months did you find most interesting and why?
Students got started with using library services to identify sources of information and began to analyse content and draw conclusions. A good student found a paper, and analysed content, linking theory to practice.
However a technical feasibility study would / should definitely have been completed - as stated in 4.1 "A technical feasibility study looks at whether there are technology solutions available that will be able to meet the requirements".
Tutor comment: xxxx, as a teaching point, I did like the way you linked your discussion to the module material.  This will be important in many TMA questions and the EMA.  Try to include citations and references in OU Harvard style next time! See the advice at https://learn2.open.ac.uk/mod/forumng/discuss.php?d=2212497#p16142780
This discussion prompted other students to identify other interesting sources and write in an appropriate academic style.
Asking questions in tutor comments on TMAs is another good way to stimulate independent learning.  Encouraging students to discuss outcomes of further study with you or to come back to you with comments will enhance the learning experience.
In the following example, the tutor has asked a series of questions to stimulate further research on a topic.  The monitor has suggested ways of improving the approach.
Tutor comment:  But has the industry attempted then to define ‘done’ definitively, and if so can you reference that?   If they haven’t, can you draw on any source that might suggest why they haven’t, or perhaps speculate yourself why that might be?
Monitor comment: This is a good point, xxxx has assumed that the definition of done (Dod) is contextual and he needs to support this assertion.  You might direct yyyy to one or two appropriate sources and ask him to come back to you with at least two other sources giving a definition of done and one source which identifies the difficulties of defining Dod.
3.3
Responding to alternative solutions

You may sometimes ﬁnd that a student has given a different response or used a different method from the one given in the Tutor Notes. What you do about this will depend on the module and on the way the question is worded. For calculations, if any method is permitted, then you can give full marks to any correct working – you may still wish to explain the expected method, especially if it is preferable for some reason. However, sometimes a speciﬁc method is stated in the question, or is part of the philosophy of the module, and in this case you will need to deduct some marks and explain how the question should have been tackled. For more discursive answers you should consider if the student’s response is a reasonable interpretation of the question and give appropriate reward. You should also advise the student what the expected answer was and why. 
In this example from M269 (Algorithms, data structures and computability) the student's answer for the complexity of the algorithm he actually wrote might be correct but the algorithm isn't as expected!    This feedback perhaps labours the point because it was a common error and the green comments were used more than once. In such instances the tutor might sometimes point students to carefully prepared tutorial notes, but this can seem rather impersonal. 

ii) O(n) it is better than that.  Each time you double the length of the list, you only add one extra iteration.  So it is a logarithmic situation. Logarithms are covered in Unit 2, Section 4.2, and you might also like to revisit exploratory activity 2.12, in particular question 4.
(iii) The complexity of my algorithm in (d) if there are n names in the list and n is a positive whole number would be T(n) = n + 1. This is because my algorithm only has 1 loop with is  n and 1 is the only value that the algorithm uses . So the big O notation would be O(n). 
      This is because n term would be the dominant as this would grow larger than 1.  Have another look at your answer to the section above.  If the number of iterations, which determines the time the algorithm takes, increased in line with the size of the list, then doubling the size of the list should double the number of iterations.  In fact, the number of iterations only increases by one.  The time complexity is logarithmic. Logarithms are covered in Unit 2, Section 4.2, and you might also like to revisit exploratory activity 2.12, in particular question 4.
Building up a comment bank where many students make the same mistakes saved time in this instance although checking they are indeed applicable to the individual student's work is vital!  Knowing who has attended which tutorial sessions can also help in tailoring feedback. This is shown on the student’s record, below Modules Previously Studied.
Here students on a level 2 Java module are asked to write a second constructor for a RestrictedHoverFrog object according to a specification given in the question and reproduced in the comment specification of the student’s answer shown below.

/**

* Constructor for objects of class RestrictedHoverFrog which

* overrides the default constructor for the class, taking 2

* arguments, aPosition and aHeight, which represent the values

* of the position and height instance variables. The 

* constructor checks if the value of the argument aPosition is 

* between 1 and 11, and if so sets the receiver’s position to

* the value of aPosition. It then checks if the value of the 

* argument aHeight is between 0 and 6 and if so sets the 

* receiver's height to the value of aHeight. If the arguments 

* are not in these ranges, the values of position and height 

* remain as set by the HoverFrog class's constructor.

*/

public RestrictedHoverFrog(int aPosition, int aHeight)

{

   super();

   if((aPosition >= 1) && (aPosition <= 11)) //(see below)
   {

      this.setPosition(aPosition);

   }

   if((aHeight >= 0) && (aHeight <= 6)) //(see below)
   {

      this.setHeight(aHeight);

   }

}

The method meets the requirements of the question but contains unnecessary coding compared with the solution given in the tutor notes and the one the module team were looking for. However, the tutor gives the solution full marks, explaining the reason for doing so, but at the same time explaining how the answer can be improved.
 SHAPE  \* MERGEFORMAT 



In the example below, the student was required to use Structured English for a design on a level 1 module. Their rather unusual presentation of a flowchart does exhibit some understanding of the problem however and the tutor has interpreted the module guidelines, maybe a little generously, to be lenient in giving some credit. 
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It would have been useful here to include a specimen answer to demonstrate exactly what was required as the student may not have understood what the term “Structured English” actually meant. 

Occasionally you may come across instances of the student changing the question in order to be able to answer it. 
The example below is from a Java module, where the student starts by informing the tutor how they have had to adapt the question in order to get a working solution. 

NOTE from student:  I found that I had to change the variables for start, length and max from instance variables to class variables by adding the ‘static’ keyword to them.  I found that without this; the static method could not use or ‘see’ non-static variables.  With the variables as static, however, all the other methods could still make use of them.  

The tutor begins by pointing out that the method did not need to ‘see’ any of the instance variables.

Yes … Wonder is a static method, and cannot reference any of the instance variables start, max and length. However, you were not asked to change any of these variables to static variables. You need in any case to declare a local variable of type Wonder in order to be able to return the result of executing the method … which you do not do. I have pointed out these mistakes in your code, and appended a version of the method that returns an instance of type Wonder – and which I think will work with instance variables (but not tested)

The tutor then corrects the mistakes in the student’s solution assuming that the variables had not been re-declared so that the student solution would compile and run correctly.

Variables:

    private static int start;  //the starting value

    private static int max;  // the biggest value in the sequence

    private static int length; // the length of the sequence
Code for the method as follows:

   /**

    * Returns the 'smallest' instance of Wonder whose wondrous sequence contains a number 

    * bigger than the argument aNumber.

    */

   public void static  Wonder firstBiggerThan(int aNumber) … the question (and your comments) says to return an instance of Wonder … you declare the return type as void instead of Wonder (-1)
   {

      // count starts at 2 rather than 1 as 1 is the target number for a wondrous sequence

      for(int count = 2; Wonder.max <= aNumber; count = count + 1)

      {

      new Wonder(count);

      }

      The spec does not say that the method outputs anything … (-1)


as noted above – the final instance should be returned

      System.out.print((Wonder.start) + " ");

      System.out.print((Wonder.length) + " ");

      System.out.print((Wonder.max) + " ");

   }
So … here is the version with the minimal changes to your solution that (I think) will work with instance variable declarations for start, length and max

   public static Wonder firstBiggerThan(int aNumber) 

   {

        Wonder w;

        w = new Wonder(1);

      // count starts at 2 rather than 1 as 1 is the target number for a wondrous sequence

      for(int count = 1; w.max <= aNumber; count = count + 1)

      {  

         w = new Wonder(count);

      }    

      return w;

   }

Finally the tutor makes further suggestions for improvements to the solution:


Note how the tutor clearly shows where marks were lost as well as including the part marks at the end.

Postgraduate students will often approach answers in very different ways to those suggested in the tutor notes.  If the answer is appropriate for the question, then credit should be given.  An alternative answer may demonstrate creativity, insight and/or originality.
In the following extract the student is asked to review an academic paper relating to the agile approach to software project management and make recommendations for an organisation in a different context.  In this answer the student has presented a much more detailed action list for the organisation from the perspective of an employee of the non-IT organisation.  This does answer the question and demonstrates an original approach.  
While an agile approach has many benefits outlined in this paper it has to be seen whether it would be the best method for managing our projects. Often our projects have a wide variety of requirements and we will have to consider what projects would benefit from this alternate? alternative approach. As expressed by Hinde (2015), ‘before any project begins, the project management team needs to consider how to customize the method so that it improves the likelihood of project success’. Ultimately the paper is of interest to our company however it should be viewed tentatively and as a starting point before we continue to implement any new approach.  Good point.
The recommendations based on this paper are as follows:
•             Further research into the agile approach, specifically the ‘scrum method’ should be carried out. The paper is focused mainly on the results of the approach and its comparison to the PMBOK rather than the process and the methodology. If more is understood about the process then it can be more easily related to our company’s projects.
•             An instructional process should be undertaken to educate our team about the use of an agile approach. The team should then be given the opportunity to air their views on the functionality of the approach, these views should be taken into account before implementing change.
Tutor comment:  Some appropriate recommendations based on an earlier discussion in the findings section of benefits of an agile approach.  Good justification of your recommendation based on Hinde (2015).  Good critical engagement with Schwalbe (2012) and recognition that it is not reasonable to make a recommendation on the basis of a single paper from a different context and that further research is necessary.  I liked your suggestion to educate and involve the team before making a decision.  In section 5.3.2 of the leading and managing tributary we discuss group training and involving the team in decision making as an approach to team-building.  Strengthen the justification for your recommendations with references to module material.
On the PT3 the tutor wrote:  
 

Good attempt at Q4 which was a challenging question.  Good critical engagement with Schwalbe (2012) and recognition that further research is needed before making recommendations.  It is important to critically evaluate sources before making recommendations.  Consider the PROMPT system when critically evaluating a source (https://learn1.open.ac.uk/mod/oucontent/view.php?id=2614&section=2 ).   
4
Supporting at the extremes
Open University students are diverse. They range from those with no formal qualifications to those who have already studied at post-graduate level. It is important therefore to be prepared for assignment submissions that range from the very weak to the almost perfect.

4.1
Supporting weak students

Many students on the Faculty’s modules obtain fairly high TMA scores and it can be very demoralising for those who don’t. Often weak students don’t attend tutorials and their written work is the only opportunity you have for providing encouragement. How successful you are may well influence a student’s decision as to whether to continue with the module. Below are some examples which demonstrate helpful responses to efforts by weaker students. 

In this first example, the student has not fully understood, so the tutor has added notes explaining the misconceptions and also giving a model answer for part of the question. This student was struggling with the course, but the tutor’s remarks are encouraging and add teaching. 

The critical region in the question refers to the part of the process that is considered atomic … a critical region can consist of more than one atomic operation … so not a definition of a critical region … it is a sequence of instructions that access a shared resource under mutual exclusion (-1) . It is protected by semaphores that act as a control filter managing process access to the critical region one by one. The semaphore is data that is updated methods wait and signal that increment and decrement the semaphore according to how many items are waiting to process. The semaphore is set to a value corresponding to the number of process that are permitted to run. As a process is entered the semaphore is decremented until zero is reached, as the process is exited the semaphore in incremented as long as there are no waiting processes. ( … The explanation of how semaphores are used is correct, but you were asked to explain the role using the example in the previous part of the question … which you have not done (-2). You might have said, for example …
In the example process B tries to enter the critical region at time t5, but is not allowed to do so because process C is currently executing the critical region. Hence process B is made to wait, and it only gets a chance to enter the critical region when process C signals that it is finished with the critical region using the exit protocol.

1/4

In this next example, the student has completed the first 4 tasks of TMA05 to some extent, but not attempted task 5. The tutor’s comments are non-threatening, and show a good rapport and supportive approach. The solution to task 5 was then added for the student to study, but it is important to follow Module Team guidelines here which might preclude adding model answers if a question has not been attempted.

Task 5

Conspicuous by its absence, what a pity when things were going so well.

I am not sure if you ran out of time or inspiration, xxx, so here is a working solution

Another example shows the tutor agreeing with a partial answer, and then going on to add further teaching. The student will benefit from knowing that what they did write was correct, if incomplete, and will learn from the additional notes. 

( 1 ) – C -  If this files is deleted accidentally from the current location then you can bring this back using Recycle bin facility. You just have to double click on Recycle bin folder and Restore the file you want back on the hard drive. Yes but you need to explain that the reason why you can do this is that the file has only been marked for deletion and has not been removed from the disk.

2/3

A similar example encourages the student by telling them that they had the right idea before going on to add more detail.

You could create an instance variable of type int and use iteration to increase it by

one every time the player constructor is called (and hence a new player object

created.)

You have the right idea, but I would like a bit more detail

2/3

This could be achieved using a static (class-wide) variable. This should have an appropriate name (such as numOfPlayers), type (such as int) and should be initialised to 0, as follows:

static int numOfPlayers = 0;

This variable would be added to the existing instance variables of Player.

In addition, numOfPlayers needs to be incremented each time a Player is constructed, so the constructor would need to include something like the following:

numOfPlayers++;

In this next example the student has not understood the concept. The tutor’s sympathetic response and careful explanation should provide encouragement as well as help the student to understand.

Using an inverse square power law the received power will fall by ½2 which is ¼ therefore in this case received power will be 20 x ¼ = 5 dB. 

Not quite right, xxx. The inverse square law is1/d² where d is distance between transmitter and receiver. If the power at the transmitter is X then using the inverse square the power received at 200m would be (½)² of X as the distance is twice that of 100m. However 20dB is the S/N ratio not the power. 

We know that ¼ is equivalent to ½ times ½, and we also know in dB that half the level is a reduction of 3dB (see Page 33 Block 1). So in this case the reduction is 6dB in the S/N ratio. Therefore the signal to noise ratio that would be received at 200m would be 20 – 6 = 14dB. 

It is this sympathetic approach combined with appropriate teaching that will encourage the student to stay on the module. 

A word of warning though - it is easy to cover a poor script with coloured comments. Not only can this be depressing for the recipient, but too many comments overall can detract from important feedback on key areas of work. It may sometimes be necessary to omit less crucial points in order to emphasise basic concepts. 

However, in this example of a Level 1 student who was achieving marks around 75%, it was difficult to show the student where they had gone wrong without covering the solution with coloured comments. The student did not understand how functions were used with arguments to generalise code and although the function as it was written did not achieve what was intended, it did run and produce some output, so it was important to congratulate the student on getting this far and show them how to adapt their solution. The student was also given the solution from the Tutor Notes.
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The tutor has mitigated the effects of the comments in red to some extent by the addition of the final remark that explained that the answer was not as bad as the number of corrections might have indicated. 

It can be tempting to verge towards correction rather than teaching when a weak script is received. Correction is important, but making sure that the student has a solution is not enough – if they didn’t understand how to get to that solution in the first place, then why should they understand one that was just provided to them?

In this example from a Level 2 programming module, no real teaching is given by the tutor; we must just hope that the student understands the corrections!

(a) 

The Receiver is the object kermit,( the message is sameColourAs(gribbit), the message-send 

 is .Kermit.sameColourAs(gribbit) and the argument is gribbit(
2/4

(b)

 right();getPosition(); brown();getColour();

Messages do not include the receiver; that is where it is sent

1/2

(c) 

1 None( 2 Integer 3 None( 4 None( 5 OUColour 

 6 None(
the question asked for the type not the actual result

3/4

This next example from the IT and Computing project module shows an answer from a weak student. There is no indication of what is wrong with it, or what is right with it – only a series of questions from the tutor. I’m not sure that the student will be helped by this approach. Depth 3 comments are what are needed here - the students need to be reflective, so the tutor should have pointed this out, saying why it’s important.
I have really enjoyed using the methods of linking data and terms that I have started using since TMA02. I feel the spider diagrams have really helped me to visualise how topics are related to each other. I have found developing questions and then answering them has been key in identifying missing knowledge. I have found it most useful to write questions when reading through technical documents and then find the answers from the web. I have found this often leads to finding new documents and more questions.

You should also make reference to use of module material here and say how you chose the areas you wished to use. How did you decide on the relative importance of the module’s expectations? How does this report (as an academic exercise) compare to the sort of writing you usually do?

10/20 marks


In a further example the student needs explanations rather than the sample solution. No comments at all have been added to the student’s answer. Again we must hope that they understand the given solution.

Session.Session – The session constructor will have to be created first,

Customer.Customer – The customer object constructor will have to be created 

Customer.setSession – The customer will then need to be associated with a session

Customer.getOrders – The createOrder method requires that no orders of status unsubmitted exist for the customer, this method would allow iteration through the orders.

Order.getStatus – For each order, we need to test the status to ensure it is not of value unsubmitted.

The getOrderNumber, getDate and getStatus methods of Order will need to be implemented so that the state of the order object can be verified.

To allow the gettotalCost method to complete we would require an Order.getObjectItems and an OrderItem.getPrice method.

0/6

In order to create an order the following is necessary

The methods should be implemented in the following order:

1
createOrder() in the Customer class


as this relies only on the Order constructor, which is already implemented.
2
createCustomerOrder(aCustomer) in the ShoppingCoord class

as this relies on createOrder()
In this next example the student hasn't understood concatenation. Here the tutor has not merely corrected the answer but has explained why the student's logic was wrong. It's a pity, however, that the tutor didn't also spot the problem with the Tutor Notes in that quote marks had not been put round the String '62'. This is another good example of the importance of reading the postings on the tutors’ forum as this mistake had been spotted at a fairly early stage. 
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Here the student failed to get their attempt at a web service working on the server (or locally). The tutor’s response sounds a bit unhelpful; especially if the student needs to carry out practical work for the EMA. The tutor also failed to comment on the student's next part of the answer, which details what they would have done next (although marks were given). 

At this point while creating the service I encountered the error: cannot deploy to the Axis runtime. I have searched the eclipse boards, and the Apache boards to no avail. I have also reinstalled the software, still with no success. I find this especially infuriating as the web services I built for the activities worked correctly. 
OK but why didn’t you contact me or post a message to either our TG forum or the course forums? There would have been a lot of course based help available to you there and I suspect the problems would have been solved or at least you could have discussed the issue with someone. Unfortunately marks have been lost here as you anticipated. Your description of the steps looks alright and but with no local or internet testing it’s hard to say. I am not sure what you mean by the ‘eclipse boards’ and whether there were no reports of similar errors or whether the potential solutions did not solve your problem. 
Will this student feel able to carry on? Remember we need some praise to help keep the student motivated. There is always something that can be praised, consider the following:


As mentioned earlier, one challenge in these situations is not overwhelm the student. As one AL explains… 

If the student is really struggling to understand, then I focus on basic concepts and encourage them to see that they don’t even need to get half the marks on offer to reach a pass standard – which may be significant achievement for them.

Wrong answers need to be clearly identified, but I try to avoid simply giving the right answer in favour of providing clear enough clues for the student to use the module materials (possibly for the first time – and getting across the idea that we have provided most of the answers somewhere is an important step for those not used to studying) to work out what they should have written.

One tutor noted that they try not to address all failings at once. In the example below, from M269 (Algorithms, data structures and computability), the “Big O” expression should only need one term, so the student’s confusion about the concept is more important than their poor command of English, which is possible not their first language anyway.

If a question has not been attempted at all, then it is a good idea try to find out if the student didn’t find the time, didn’t understand what to do, has lost the confidence to even try. One tutor noted that they remind students of the story of picking the low-hanging fruit and may sometimes offer to comment on (but not mark) interim work. This can sometimes help students unpack a complex assignment into chunks and take small steps.

Struggling can be part of a complex story and it can help to find the time to listen to it sympathetically, and then try to agree a small set of practical actions to manage the situation. These might include sticking a study planner on a wall, thinking about diet and exercise, or even attending tutorials. A classic ingredient of struggle is doing too many modules at once. A good look at the student’s records early on in the module can help flag up the danger signals - multiple past deferrals, failures, and four concurrent modules certainly merits a chat about reality. 
Post-graduate students present their own challenges in that they typically have a first degree but may not understand the differences at level 8 compared to undergraduate study. The following examples illustrate how an AL helps the student develop their schema whilst trying to keep them enthused with their studies.

There are a number of different ways of supporting weaker students, ranging from directing students to sources of support to providing sample answers.  In general it is important not be too discouraging, and to attempt to identify the positives about what they have done.
This is an example of a tutor comment on a PT3 to a student who appears to be having difficulty finding the time for study.
???, a good attempt at this assignment, but I suspect you were short of time and your overall mark has suffered a little.  OU students have to balance studying with work and family commitments and you may find the following advice helpful: try to schedule set times each week for your studies; identify clear objectives for what needs to be achieved in each study session; allocate a space that you can use for your studies, away from the family and your phone; take a break from your studies when the material doesn’t seem to be registering with you; and allow some time in your schedule as contingency for when you need a break or problems arise.   There is some useful advice on managing study time at http://www2.open.ac.uk/students/skillsforstudy/time-management-skills.php
At the end of the PT3 the tutor wrote:
I hope you can get your studies back on track, give me a call if you would like a chat to discuss managing your study time.
In this example from the PT3 the tutor is including some encouraging comments to keep the student motivated:
A good attempt at this assignment, ???.  I was particularly impressed with your discussion of earned value management in Q2. This is a topic which many students find difficult but you handled well.  However, I can see you had difficulty with the questions which required critical engagement with academic papers and I have given some examples on the script. There is some useful information on engaging with academic papers at https://learn2.open.ac.uk/mod/oucontent/view.php?id=422111&section=1.3
At the end of the PT3 the tutor wrote:
Overall this was a reasonable start to your first postgraduate module.  Give me a call if you would like to discuss critical engagement skills.  I’m looking forward to receiving your next assignment.
In this example the tutor is marking up some parts of the student’s answer with comments to demonstrate using an appropriate academic writing style.
In postgraduate work you do need to adopt appropriate academic writing skills.  Your writing style is a little confusing at times, and I have marked up the paragraph below with some examples.  We should probably have a chat to discuss this.  However, try to practise writing in a narrative form that explains, step by step, what you are doing and why you are doing it, identifying alternatives to justify your approach supported by appropriate citations and references in OU Harvard style.   This avoids the criticism that you are not writing objectively about the subject.  The following link may be useful http://www2.open.ac.uk/students/skillsforstudy/using-an-appropriate-writing-style.php
A sentence or two of the marked up paragraph is given below:

[image: image19.jpg]tesanures dhows thotiLn agie eams, more emphasis is placed on casualformsof fomaunicationls; . Camment DB NeesSaen ek
o o e L

Houser, indosibuted teams wherebymore format
vsedcommnicatonis equied both tomaintinth knowledge withinthe team and o keep the

e





In the following example the student has not completed the question and the tutor is giving an example to help with what is required in this type of answer.  It is important to make clear that there are many alternative answers and this is only an example.
I have given an example statement supporting the proposition below linked to own experience with appropriate citation and reference in OU Harvard style.  Note that there are many alternative equally-correct answers to this question.

Handover includes lessons learned, which reflects on/reviews all the phases, so handover looks at the whole and is therefore the most important (The Open University, 2017b).  In my own experience of being part of a lessons learned team in a post-project review significant improvements have been made for future projects, for example, improving the quality of project management reporting to identify ‘exceptions’ and ‘when tolerances exceeded’.

The Open University (2017b) ‘1 Introduction’, M815 Handover, closure and beyond 1 [Online]. Available at https://learn2.open.ac.uk/mod/oucontent/view.php?id=978297 (Accessed 16 September 2017)
4.2
Challenging good students

You will probably have some students whose work is very good, and you might like to encourage them to think beyond the confines of the question. Often you may think there’s not much you can do except tick their answers and give some words of praise. However, these students need your appreciation of their efforts just as weaker students do, and perhaps there are some places where you can stimulate them to further enquiry. Some courses have especially challenging problems which you can suggest they attempt; some students may respond eagerly to the idea that they are capable of tackling them. On the assignment, a hint or a question may lead the bright student into new paths. 

Here is an example from a Level 2 programming module where the student has provided working code, and so got full marks. The tutor has added an alternative version that is more concise. Considering this may lead the student to recognise this sort of construct in future and so write better (well - more concise) code.

/** 

    * Returns a boolean value indicating if String aString

    * is a palindrome

    */   

   public static boolean isPalindrome(String aString)

   {

      boolean bolPalindrome = false;

      if (aString.equals(StringOps.reverse(aString)))√

      {

         bolPalindrome = true;

      }

      return bolPalindrome;

   }

4  / 4

It would have been more concise to have written a single line:

return aString.equals(StringOps.reverse(aString));

And here a student has given a working alternative although there may be a better approach:

for row in xrange(aBookcase.getRows()): xrange might work, but range certainly will. Xrange provokes errors in Komodo, and Miller and Ranum use range in the examples.  See page 15.  My understanding is that you might as well use range, unless you are dealing with a very large range of values
Another approach is to invite the student to go beyond what was asked of them. In this example , the student has answered according to the material in the course, but the tutor has added more.
If a process is in the Blocked Suspended state, the scheduler would use the information provided by the process descriptor to determine that that process has been suspended and therefore swapped out of memory( and that this particular process would remain blocked even if readmitted to the system as it is awaiting an event of some description.(You could have added the following useful point … However if there are currently no runnable processes the operating system may still activate such a process, if its priority is higher than any process in the Runnable Suspended state, and the system has information indicating that the event is due shortly. 

2/2
Here is a similar example from TM352:
Within the Availability Zones an Internal Load Balancer can orchestrate the increase or reduction of EC2 instances in either the Web or Application layer depending on the computing resources neede or if one instance develops a fault. This process of ‘scaling out’ can then accommodate a fluctuation in user demands ensuring service is maintained. Good.  Here you might justify the need for Autoscaling.  It is not obvious that there will be large fluctuations in usage by the MegaMax sales team.  The Amazon documentation, naturally, promotes the advantages of Autoscaling but this needs to be related to the requirements.
This student answered the question well, but note the change in register. The tutor has picked up on this and made a suggestion to improve academic writing style.
In LR-WPAN the slotted version uses beacons to synchronise all devices within the network and start the backoff timers, the unslotted version does not have beacons so backoff timers of all devices in the network are separate. I believe the beacons make it possible for the frames to have  contention free periods, as they inform the devices of the frame structure. I therefore think that the unslotted version does not and cannot have a contention free period. (

Battery Life extension is available within the slotted version of CSMA-CA, this is to preserve battery life when the main unit (coordinator) does not interact with its devices, the unslotted version does not have this functionality. (

Slotted CSMA-CA uses a CW (contention window) variable, unslotted does not. As the unslotted version has no contention window, if after its backoff period it has a good CCA (clear channel assessment) it starts transmission straight away, whereas the slotted version has a variable CW which must be decremented to zero before transmission can begin. (
Well done here, xxx, a very comprehensive answer. Probably better for academic writing to make statements rather than use ‘I believe’ etc. which suggests you are unsure of your facts.

Another way to stretch a good student is to suggest an alternative answer:
For the library keywords I chose to use strings, with a minimum of three characters, and a maximum of 30. I feel this represented a good balance between user freedom and practicality. Hopefully a three character minimum will capture typographical errors. A 30 character maximum should be sufficient, although pictures related to Pneumonoultramicroscopicsilicovolcanoconiosis may cause problems. 30 characters also allow users to use small groups of words as keywords. The alternative was to provide one large string area for multiple keywords. This system is unsatisfactory as it would require the user to separate the keywords with commas or other punctuation.

Well, a fair argument but the case where there are more than 30 characters can’t really be ruled out. 

An alternative is to argue that keywords will most likely be passed to a search engine that accepts a single string, so there is no need to provide any greater structure here – a simple string for the whole sequence of keywords is sufficient.

Asking questions may lead the student to think more deeply about what was actually a good answer. 
…I was expecting that with the introduction of the sheep mutation and a quite high probability of escape to find that the sheep population would increase.  It could be concluded that the two mutations ‘cancel’ themselves out so the sheep are able to escape from the wolves more often and the wolves don’t have to expend so much energy moving around to catch the sheep. This can be said of the other mutations mentioned in the notes –sharper teeth, tougher grass and thicker skin.   Sharper teeth in wolves can compensate sheep having thicker skin and tougher grass can be eaten if you have a better digestive system or stronger jaws!
Very comprehensive descriptions here. Did you modify the sheep death procedure to make them more resistant to being caught? (I think so looking at your model). However, your model seems to run as advertised, well done. 14/14/

Remember too that it is perfectly acceptable to award marks of 100%. In this case, the work has reached the expected standard, but that doesn't mean that there is nothing for you to say about it. All the suggested techniques above will help these students increase their knowledge and develop their understanding of the subject.

In postgraduate modules strong students can be challenged by encouraging them to extend their learning by finding additional sources relating to a topic or by referring them to other sources.
In the following example the tutor is encouraging the student to extend their learning.  An extract from the student’s answer is given below.
A discussion may be had around the suggestion to senior management that the four additional risk topic headings are added to the risk register and populated using the lessons learned from previous projects on risks which were ignored and with ways of avoiding this situation.

Tutor comment:  This is a good recommendation based on your previous analysis of the situation.  Would there be any ethical issues associated with this approach?  How would project managers react to the identification of past risks which were ignored?  You could take a look at the PMI’s Ethical Decision-Making framework at
http://www.pmi.org/-/media/pmi/documents/public/pdf/ethics/ethical-decision-making-framework.pdf?sc_lang_temp=en
to gain an insight into applying ethical principles in decision making in project management.
Another way of challenging students is to encourage them to find sources which oppose a given approach or to find alternatives, as in the following example.
Researchers on project management such as Michels et al. (2012) agree that an effective Post-Project review will result in better project management in the future and strengthened organizational learning. This helps organisations and project teams understand where they are going and what went right or wrong.

Tutor comment: Good identification of the importance of the post-project review in promoting organisational learning.  Compare the post-project review discussed in Michels et al. (2012) with the sprint retrospective discussed in Schwalbe (2012).  What are the advantages/disadvantages of each approach in terms of organisational learning and helping project teams to improve?
Finally, don’t forget “There is almost always expertise to be found in a Tutor Forum”
5
Presentation, structure and formatting
In producing their answers, students may give answers that are essentially correct but nonetheless ﬂawed from a presentational point of view. For example, they may have poor coding style, or they might not give enough written explanation to support their work. This is quite a common occurrence, particularly when a student is new to the subject, but the importance of developing good presentational skills should be stressed to all students. You may still feel that an answer merits full marks; this will depend on how essential the presentation is to the answer. Also, how much you correct may vary according to whether the student is weak or strong.  For example, to avoid detracting from the signiﬁcant issues on a weak script, you might let a student get away with a slight misuse of code indentation which you would point out to a stronger student (who had not made other errors!). However, it is very important to explain the preferred coding style, or improvements that could be made to the structure of a piece of text. This could be done by referencing the module material or by pointing the student to specific parts of the OU study skills website at http://www2.open.ac.uk/students/skillsforstudy/index.php
This ﬁrst example received full marks, but the tutor has rewritten the answer to show how presentation could be improved.
hi all,

i don’t think that cyber pets are wild the reason i say this is because they are programmed to behave the way they do there is no natural instinct in a cyber pet all actions have been programmed by a human. As for real pets i don’t class them as wild either as they are trained by humans to behave in a certain way, so while owned by a human a pet isn’t wild whereas if it was in its natural environment without human interaction then i would consider them to be wild.

these are my views i would be happy to hear other thoughts on the subject.

jo.
Tutor Re-Write – See comments on PT3
I don't think cyber pets are wild.  I say this because they are programmed to behave the way they do.  There is no natural instinct in a cyber pet; all actions have been programmed by a human.  As for real pets, I don’t class them as wild either as they are trained by humans to behave in a certain way.   So a pet owned by a human isn't wild, whereas if it was in its natural environment without human interaction I would consider it to be wild. These are my views, I would be happy to hear other thoughts on the subject.
In the following example the question asks students to write design code for a simple method. The student has written each statement left-aligned to the left-margin as follows:

Method updatePoints(score As Integer)

If score=1 Then

Set fPoints To Points+3

Else

If score = 2 Then

Set fPoints To Points+2

Else

If score = 3 Then

Set fPoints To Points+1

End If

End If

EndIf

End Method

The tutor’s comments, below, may not help the student to realise why indentation is important and so may not feedforward to improve their presentation in future assignments. The tutor needed to explain to the student that use of indentation and fixed width fonts makes the design easier to read and therefore easier to find and correct errors. The point about matching beginning and end of clauses would then be apparent.
The design is not well laid out – in particular there should be indentation of the statements within each if-then-else clause as shown below (I have used a fixed width font – Courier new - as it shows the starting positions of pairs of matching if-else–end if clauses aligned).
Method updatePoints(score As Integer)

   If score=1 Then

      Set fPoints To Points+3

   Else

      If score = 2 Then

         Set fPoints To Points+2

      Else

         If score = 3 Then

             Set fPoints To Points+1

         End If

      End If

   EndIf

End Method

6
Dealing with student reflections
Sometimes students choose to include additional comments in their TMAs. This may be a personal note to the tutor about their particular circumstances, or could be a reflection on their opinion of the questions set. Both types of comments should be acknowledged.
When a student has used a TMA to tell you about their personal circumstances, depending on the nature, it may be enough to simply acknowledge the situation, but if it is more serious or on-going you might consider offering them additional support or suggest that they submit a special circumstances form. Remember that when a student is in difficulty or needs additional support you can refer them to the Regional centre using the electronic referral form on TutorHome. 

More challenging comments to deal with are where the student expresses an opinion on the suitability (or more usually the unsuitability!) of the question which has been set. 

In this example from students have been asked to analyse the technologies which are used in reporting a news story. 

I will be honest I didn't have time to watch news and I don't like news. Ok. I must say that often a module will cover some aspects that you are less interested in than others. You will have to choose to lose marks or just make an attempt when these areas come up in the assessment. 

Here the tutor could have explained to the student what the question was looking for and that in fact the news story was incidental. 

Some TMAs directly ask students to reflect on their progress on the module so far which can generate a range of responses. 

In this example the student gives a good response to being asked to identify challenges that they need to overcome. 

My main difficulty is my grammar and understanding of english. I do not feel confident in expressing my ideas well in written english. On the whole it is very good. I’ve added a bit about apostrophes to the group forum. This was something that I picked up on many TMAs, not just yours.
This particular student has English as an additional language, but the tutor is able to reassure them that they are doing well despite this additional challenge. Commenting on issues being common to the whole tutor group can be a useful way to boost confidence in individuals who perceive they are struggling but are in fact performing well. 

In response to similar questions looking for reflection on personal performance, students sometimes take the opportunity to attack the module materials or tutor.
Here is an example of a student taking the opportunity to attack their tutor! It’s in an EMA so doesn’t get marked as such. Plainly the student could read the tutor’s writing otherwise how would he have known that his table was misplaced. This student attended tutorials and emailed the tutor occasionally. The tutor rang him twice when he said he didn’t need any help.

I would have improved my outcome for this question if I had not included a table in this report, or made it less complicated. At the time I felt it was simplifying technical information into a table and that it would help keep my word count down, but by including as much information in it as I could I sacrificed the content of my report.

I would have also attempted to tackle any suggestions my tutor had left on my marked assignment, but I could not understand the scrawls over it using a tablet and I did not want to risk losing marks by angering her further by asking for my feedback typed. I doubt this would have made much difference anyway since my tutor and I have rarely spoken and when we did speak, she appeared upset by any questions I would ask and appeared to single me out as a target for ‘hard-to-interpret’ comments. (291 Words)

In this example, the student is less than enthusiastic about the module, and the tutor takes pains to explain constructively what was required.

Question 1
a) My preparation and planning so far has been scarce, as i havent yet manage to gain a proper understanding of what actually needs to be done! The study calender does however lay out a guideline of what i should be reading and i aim to stay atleast a week ahead of this to offset any illness or holiday i take in the module time.

As i work full time, setting time aside is difficult on occasion not helped when the wealth of information sugggested for the module come from multiple sources such as Forums and websites.

But as the suggested study time is meant to be 1-2hours per day i'm still at a loss at what im missing! The module books and online info would only take a few weeks to read and understand....

Unfortunately you haven’t really answered the question here xxx. You were asked to describe a typical study week, how you would fit the 8 hours in, but there is no evidence in your answer here of that. If setting time aside is difficult then it will be even more important for you to have a plan of some sort. 0/6 Discussion of long term constraints such as holidays was also missing. 0/4

This module consists of a lot more than merely reading the module books and website. As you rightly say there are forum postings to be read and replied to. More importantly you should be aiming to not only increase your knowledge and understanding of Technology but also to improve your skills in writing and communicating about Technology. For example, in your first paragraph, I have highlighted 8 spelling/punctuation mistakes. There are a further 7 in the next paragraphs. So this is certainly an area that you could hope to improve on over the length of the module.

b) My main difficulty is finding time to study after full time work, however that is something i will have to deal with and set time apart for. 

My other main concern is the reliance on forums, a form of communication i usually avoid! I find them annoying in general due to their lack of design and moderation. But i hope to combat this long enough to gain what i need from them.

You have mentioned some difficulties here but not given a clear idea of how you would deal with them in order to further your studies. All the forums are actively moderated daily. 3/5

In general you should ﬁnd that you can deal with student criticisms eﬀectively. However, if you feel that a criticism of the module has some foundation and may need to be taken further, talk to your Staﬀ Tutor or contact the chair of the Module Team. In the event of a student criticising the way you’ve graded an assignment, you should follow the regrade guidance or the  appeals procedure  as outlined at http://www2.open.ac.uk/tutors/student-assessment/appeals-and-regrades
The students will ﬁnd this in the Assessment Handbook, together with the more general procedure covering any decision which students may feel has aﬀected their studies. 

7 General comments and the assessment summary form (PT3)
Since you may have no contact with some of your students other than through TMAs, it is very important to phrase your comments as tactfully and helpfully as possible, especially to any who are very weak. If you are too critical or unsympathetic, a student who could struggle through and gain much from the module may fall at the ﬁrst TMA. Do give praise where you can, and while you must, of module, be fair in your marking and realistic to your students about their prospects, please remember that most students spend much time and eﬀort on their TMAs and, no matter what the standard they have reached, this must be acknowledged. 
It is important to be positive in your comments on the PT3 form; students receive their TMAs back in electronic form and can choose which file to open first. You don’t want them to be deterred from even looking at the marked script after reading the assessment summary form. 
There is much useful advice on the website at http://www2.open.ac.uk/tutors/student-assessment/marking-tmas about the use of this form, and we hope you will refer to this. Meanwhile, here are a few suggestions. 
· If you possibly can, start and finish on an optimistic note; 

· You may wish to mention a few specific points of difficulty, and suggestions for coping with them – e.g. a reference to a page or section of a unit or chapter – or to highlight the main points which the student will need to remember, or which would be useful for revision; 

· You may also wish to refer to points that apply to a number of questions, eg solutions that have no words of explanation, misuse of brackets, etc; 

· On TMA02 (and later assignments) you could check your comments on previous PT3s to note if any improvement has been made. However, do remember that exceptionally (maybe because an extension was allowed in the previous assignment) students may not have received the previous TMA back before submitting the current one, so please don’t complain to students who don’t appear to have immediately followed your advice; You can also check which if your students have (or have not) downloaded the marked assignment on the eTMA system.
· If a student has experienced personal problems and dropped seriously behind with the module, you could suggest some strategies for catching up and, if you feel it is appropriate, you could suggest a special session with the student. It is advisable to discuss this with your Staff Tutor before offering the session to the student. Once agreement has been reached, then this will need to be followed up by a phone call to the student once the TMA has been returned, and if the student accepts your offer of a special session then you would need to arrange it via your Staff Tutor or through your Student Support Team using the electronic Referral Form available on each individual student page on your TutorHome;

· You could use the form to remind the student about tutorial dates, to mention any personal issues the student has told you about, or to encourage further contact. 

Here are some examples of comments on PT3 forms that offer positive advice and support – the first is for a student who is struggling, giving praise, encouragement and support:
xxx, although this TMA score isn't one of your best, you've obviously spent as much time as you could on the programming. You show that you understand at least parts of Units 7 and 8, applying what you have learnt well to those questions attempted.  I'm pleased you sent in this TMA as you are now just above the overall continuous assessment threshold, so you have passed this bit of the module. Of module I'd still like to see you complete TMA04 as well though, to prepare you for the essay option for TMA05. I'd recommend this as you haven't done any of the practical programming here.

TMA05 and CMA41 are compulsory. As you know, you can do the programming option in TMA05 or the essay.  We'll be covering essay-writing techniques next.  With the CMA do make sure you answer all of the questions. It's best to make a guess, even if not 100% sure of the answer, as no marks are lost for a wrong answer.

Best wishes, xxx.

The tutor is praising the work that has been completed well, and has a sympathetic and supportive tone. Giving information about the continuous assessment structure on the module helps the student to understand their options.

The second example is also encouraging and supportive and ends on a positive note:
Hi xxx,

Well done for getting through TMA03, I can see you have put a lot of work into it.

The presentation of your assignment is much better, although I did find question 1 hard to follow. You seem to have made it more complicated than it needs to be.

The task was to have a discussion with the other students and simply to include two of your postings in your solution document, one making a new point and one responding to other students. You then needed to summarise the discussion giving what you felt were the four main points made and then a single sentence saying how you felt Unit 11 helped you discuss the topic.

I found it hard to work out which part of the question you were answering. Please see my comments in your solution document for more details.

You made some good attempts at the programming questions, but I think you got a little confused about what it was supposed to do in places. It's always a good idea to read through the entire question first and then to tackle it. You will find that the parts of the question lead you through the coding process.

Also, if you are unsure about what to submit or what is required then do email me and ask for clarification (see my notes in your solution document).

There were a few places where you picked out the points that needed to be addressed in your answer... and then wrote an answer that didn't cover them, for example in Q2 ii.

If you have any questions at all then please do not hesitate to contact me and I hope you'll be able to make it to my next tutorial on the 4th April.

Keep it up, only two more assignments to go!

Cheers
xxx
This next example is for a student who is doing reasonably well, giving praise where it’s due, and using a supportive and encouraging tone. The tutor encourages the student to get in touch if they have questions, dealing with that student as an individual.
xxx, 

Most of your answers are very good and demonstrate a good understanding of concurrency, both theoretical concepts and practical implementation in Java. It is a pity that you ran out of time, and could not complete Q4 - you were doing quite well on this question.

If you have any questions about any of my feedback comments or on the sample solutions to those parts of Q4 that you did not complete, then please contact me.

Obviously, your main problem is allowing yourself enough time to complete a TMA. This is a module with a heavy practical workload, and each TMA will contain two or three questions that have a practical component to them.

Good luck with your study of Block 2 on distributed systems.

Well done and best wishes
xxx
Good students also need positive advice and support, but perhaps most of all, they need praise where it’s deserved – and that can apply to a student who is struggling as much as to an excellent one. This snippet gives praise for a good effort, even though the grade isn’t good.

xxx, this is a good attempt to the first TMA. I know you didn't have very much time but you've almost managed a pass mark.
Here is an example of one tutor’s praise of a student’s excellent script. The student should not only be very pleased with the comment but also well motivated to keep up this high standard in subsequent TMAs. 

Another excellent assignment, xxx, giving you a really good OCAS. You should be able to approach the EMA with confidence now. As usual there are comments on your script pertaining specifically to the content of this assignment and hints here for the EMA.

Overall in this assignment you have picked up on the few areas mentioned in TMA01 for attention, well done. Particularly I notice that you have focused really strongly on Picture Fix and also included lots of useful diagrams.

Feed-forward is an important feature of comments on the Assessment Summary where detailed feedback on this script is not appropriate here but looking forward and providing advice to help the student do better in the next assignment is particularly helpful.
Consider this example from the Computing and IT project module.
xxx, this is a very good project proposal and is taking shape well.  It shows good progression since TMA01.

What you need to do a little background work on is your writing and referencing, as I've made a few changes here. Resources are available, so please ask if you can't find them.

 Now you need to continue with the literature search to increase the technical depth and ensure you analyse your documents thoroughly, for example by using PROMPT. Note all progress in your project log, as you'll need this for reference.

Your aims are clearly laid out here. You have researched your topic in more detail now, focusing on the technical issues. You have set the context well and the content is appropriate for the project. You have used reliable, up to date information sources (but do keep looking for the latest documents) and made good use of the OU library.  The description is consistent with the aims.

In the second question you reflected well on your progress so far. Just see where a little more detail was needed in part d.

I have also added a Learning Outcomes feedback sheet, in Excel formal (xxx LOs TMA02.xls). Please let me know if you can't open it. Full feedback for the TMA is from the PT3, the written comments on the TMA and the Learning Outcomes sheet. I'll also post up general feedback to the group forum.

As before, please keep me updated with your progress and I hope to hear from you again soon.

xxx
Here the tutor has given pointers that will help the student in their study of the next part of the module, rather than concentrating on giving feedback on (often) what was wrong in this assignment.
Another example from the project module gives clear feed-forward to the student that will help him improve.

Here I was looking for what you have done in searching and reviewing the literature relevant to the project e.g. what you found and how well you evaluated it. I need to see a clear relationship between the search and the project. 

The emphasis in this part is on demonstrating and providing evidence of the information literacy skills, and on thinking about how you might improve them. This part is directly relevant to the learning outcome relating to gathering, analysing, evaluating and using relevant material. It is important not to rely heavily on Google and other internet search engines to find information, while ignoring library resources and access to specialist databases. A well-managed literature search and analysis of the results is an essential part of the project. Some sections of the report need more referencing, I feel. Accurate referencing is important, to give readers all the information, in a standard format, necessary to find the source for themselves. Reference list not used here, although you have numbered reference sources – would have been useful to list these, as you’ve mentioned many sources.
In this example the tutor uses a friendly and non-threatening tone to encourage a student to continue his studies, offering personal support. 
Well done xxx, this is very good! I’m pleased to see that you attempted all the questions, even number 3.

I think you just need a little bit of help to get you past the compilation errors if your solution has mistakes.

Next TMA, if you are stuck I want you to contact me and I will help you through the problem.

Don’t be shy, I’m very friendly and will help you (
I think you have made good progress in this TMA and despite missing out on some marks, you’ve done really well here.

Don’t hesitate to get in touch if you have any questions when you’re doing the last TMA.

Best Wishes

xxx.
Towards the end of a module, advice about revision and the exam, and looking forward to the next module may be useful. This example shows that the tutor is thinking past this last set of marking towards the exam. The student is not only given helpful advice, but also understands that the tutor still feels responsibility for them.
For the exam please do include full explanations and calculations as this will ensure that you get every mark available to you.

For your revision you can use your TMAs in conjunction with the Learning Outcomes listed at the front of each Unit to identify the important module concepts. I will be posting some revision hints to the Tutor Group forum so keep an eye out for those.

Please don’t hesitate to get in touch if you get stuck on anything in your revision. Other than that all that remains is for me to wish you the best of luck in the exam.

BW

xxx.

Sometimes students are struggling with just one aspect of a module. In this case, advice should be offered to help them make the right choices.

Above all, with students who are struggling, in particular the emphasis should be on being supportive and sympathetic and providing encouragement. Here is an example from a Level 1 module.
Oh xxx! My heart sank as I started to mark this, but it just got better as it went along and you finally achieved a very respectable score.

You seem to be more comfortable with the programming part of the module than the written answers, but it is not a good idea to ignore spelling mistakes that have been identified by the spell checker. Do make sure that you check your work carefully before you send it to me.

Please make time to look at the comments and solutions that I have added to your document. I am sure that they will be useful - especially for the first question.

You submitted a very good question 4

Well done

xxx 
The tutor has looked past the (superficial) problems with spelling to the content of the script, writing a sympathetic, supportive and encouraging comment.

In this next example, the tutor has praised the student for sending in what he could, and been sympathetic to the problems caused by his illness.

Hi xxx

Well done for sending TMA02 xxx, I am sure it was the right decision to send what you had rather than nothing at all! I'm sorry that you have been unwell, and do hope that you are feeling better now. The work you have done is excellent, and demonstrates to me that you are more than capable of passing this module, and I really hope that you are able to do that.

The Assessment Summary can be used to give information – the date of the next tutorial, the continuous assessment structure for the module, the content of the next TMA etc. Here are some examples
1. The next tutorial will be in early April, to prepare for TMA04. I'll set up a Doodle poll to select the best time/date options for the group. As usual, please feel free to ask if you have any questions or queries about the next part of the module.

2. P.S. The next tutorial for xxx, June 13th, 1.30-3.30 pm - hope you can make it.

3. P.S. This TMA is weighted at 25%, TMA02 is 30% and TMA04 is 45%, so there is plenty of opportunity to improve on your OCA score.

4. TMA05 and CMA41 are compulsory. As you know, you can do the programming option in TMA05 or the essay.  We'll be covering essay-writing techniques next.  With the CMA do make sure you answer all of the questions. It's best to make a guess, even if not 100% sure of the answer, as no marks are lost for a wrong answer.

Sometimes the comments on the Assessment Summary are less than helpful. 
Here is an example from a programming module that gives nothing useful to the student. Such a short comment on the assessment summary (there was nothing more) may lead the student to think that little time and attention were spent on the script itself. There is nothing concrete here for the student to base any improvement on. It simply reports the facts – that hopefully were also on the script. The final sentence of praise is overwhelmed by the unhelpfulness of the preceding paragraph.
I wasn't able to run your Shorthand_1 class xxx. Q2 (b). Not until correcting the code. It was in the setting up of the print writer and in getting a correct output file.
Otherwise, full marks throughout. Very well done.

Best wishes
Here is another example that doesn’t add any value to the comments on the script – in fact, for 3 of the 4 questions, the student is simply directed to the comments on the script.
Question 1 – Marked as TMA01 Part 1, for which 14 marks were awarded

Question 2 – Some flaws have cost you marks. See my comments in your script for details.

Question 3 – Good work, and full marks, but see my comment.

Question 4 – Incomplete. Some flaws in the completed answers – see my comments.

Overall, a mixture of good work and some not so good. Your Java style needs to be improved, but this comes with experience and practice. A reasonable mark, given that the maximum you could score from the parts answered is 85.

Whatever the quality of a TMA, there are some sorts of comment which should never be made in the Assessment Summary. The following examples are, in turn, unprofessional, unsympathetic and ill-advised. 
The next example is bordering on the unprofessional. The tutor is stating to the student that the wording of the TMA is at fault. It really is not a good idea to criticise one part of the organisation to a student in this way. The tone is also very unsympathetic, and these comments were neither preceded by a greeting nor followed by a signature.
Re-Marked due to the contradiction in the TMA's question 3.

You left me with nothing much to mark for question 3 Andrew.

Both Q1 and Q2 are very well done. Code style is the only criticism.

The lesson from Q3 has to be 'read and adhere to the specification'.

Full marks for Q4. An excellent piece of work.

This example also appears unsympathetic:
Regarding question 4. I am sorry you were not able to undertake this. You should have let me know about the software guide.

Perhaps this could have been better phrased as "it's a shame you didn't let me know you didn't have the software guide". It sounds more like a military command than a sympathetic assurance that further help is available. 

This example is most unsympathetic:
You appear not to have understood conceptual modelling and how to read one. I suggest that you attend tutorials.

The student may be unable to attend tutorials for some reason, and this unsympathetic advice was then followed up on the next assignment with this:

I have made comments on the script and have provided some solutions. I suggest that you attend tutorials and/or Saturday schools.

and on the last assignment with:
Q4 You have not understood conceptual modelling which is a difficult topic see solution. I suggest that you attend tutorials or Saturday schools
The result must surely be demoralising for the student?

This next example is also not very sympathetic and gives the impression that the tutor is only concerned with covering his own back rather than with the progress of the student:
Extra time was allowed for this TMA

It is a very poor effort xxxxx, in view of the extra three weeks you were allowed. I've copied your explanation here, in case my monitor picks this up.

" Message 24 Jul 2009 22:42
From: xxxxx
To: xxx@tutor.open.ac.uk>
Subject: Re: Reminder

Sorry xxx I really struggled with time on this one. I have submitted question 1 and hoped to be able to do 2 and 3 this last week whilst on a residential module in xxxx. With computer problems (reformat required whilst away from home - not fun) and generally having a saturated brain from the module I was unable to progress any further.

I'm totally gunning to make up my marks in TMA03 and the exam and will be starting work on it this weekend so as to not be so painfully last-minute again.

Best regards,
xxxxx"

I have included model answers to Q2 & 3 for you to see.
Note that for the final assignment, TMA03, we have to be much more strict about extra time.

Best wishes

xxx
In this next example, the tutor makes a statement that is ill-advised. Although we hope that the student does do better on the next TMA, it is not possible to state that with any degree of certainty.

Hi xxx,

This is an excellent TMA - despite the fact that I didn't receive part 1 you managed a very high score. Clearly you understand how to write methods according to a specification, use previously written methods, and loops and if statements. Congratulations and I know you will do better on the next TMA.

Best,

xxxx
Here is an example that ticks all the boxes:
Another fair attempt at the assignment xxx, thank you for submitting it on time. 
Unfortunately this is not quite as good as TMA02 and significantly lower score than TMA01. I am sorry to hear that you have not managed to arrange the extra help yet.

You will see that, as last time, I have made some comments that are very specific to this TMA and your answers, directly onto your script. Additionally there are part totals for the marks as you go through and a summary of your scores appears here with the PT2. The comments here on the PT3 are aimed at giving you some feed forward to the next assignment so they will be more generalised and not refer to specifics from TMA03 so much. When you come to complete TMA04 I suggest you read through the notes here on the PT3 very carefully and try to apply any suggestions I have made to your next TMA. If there is anything you don’t understand then please do ask.

Some points to consider:

Word counts: well done, you have stuck to these.

References: you must use the standard Harvard system for referencing and include all the correct information. Download the document here http://library.open.ac.uk/documents/Harvard_citation_hlp.doc and use it for future assignments. You will lose lots of marks if you don’t do this.

Calculations: look carefully at your answer and consider if it is realistic. You should be able to estimate the first digit of the answer. Lay out your calculations more carefully – this might help you to spot errors. Most importantly you must make sure that all the components of the calculation are in SI units before you start. All Megas and mills etc. must be multiplied out first.

Content: Sometimes your answers were too descriptive, talking about aspects that are just generally related to the topic and not the detailed technologies. This is a technology module so the actual details of the technologies are vital. Also try to focus more clearly on what the question is asking for as the word counts are quite restrictive so if you include the wrong information then you will probably leave out some of the right stuff.

Spelling, Grammar etc: Generally good but sometimes your ideas weren’t very clearly expressed. Try to keep things simple.

Only TMA04 to go before the EMA! Look out for the Block 4 Online Tutorial details in the Tutor Group forum. Please do get in touch if you have any queries.

BW

xxx
The tone is supportive, sympathetic and friendly, and lots of information about the assessment summary content is given that explains what comes next. The feed forward itself is excellent – and if followed, will certainly help the student make a better attempt at the next TMA. Praise is given at the start and for sticking to the word counts, and the final paragraph is upbeat, encouraging the student to continue with the module, directing him to the tutor group forum where he will no doubt find other resources as well as information about the next tutorial. The tutor ends by encouraging him to get in touch if he has any queries. Super!

In the same way that you would advise a student to check what they have written using the spell checker, it’s a good idea to do the same yourself!
Finally, do remember to read what you've written, as well as using spell-check, to avoid problems such as in this next example. This otherwise excellent Assessment Summary included the sentence:
We are told that isValidSize and isValidOrientation should each have a parameter, int for the first, String for the second and that the parameter should be 

We'll never know what the parameter should be!
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Monitoring
In order to ensure an adequate standard of feedback and grading, and to help you develop your skills in correspondence tuition, a sample of your work is monitored on each presentation of each module you teach. We hope that you will view monitoring as correspondence tuition on your own work as a tutor. 
Monitoring is a University-wide requirement with an important place in the Quality Assurance – Staff Development cycle. In the STEM Faculty it is usually done by a Staff Tutor, a member of the Module Team or an experienced Associate Lecturer. 

The Open University recognises four primary objectives of monitoring: 

· to ensure grades given by different Associate Lecturers are consistent with each other and with the intentions of the Module Team. 

· to ensure that each Associate Lecturer’s correspondence teaching is appropriate both in quality and quantity and shows an understanding of the module aims and content and of students’ needs. 

· to provide staff development for Associate Lecturers and to share good practice in correspondence tuition. 

· to enable Examination and Assessment Boards, including the External Examiner, to see the way in which the module and its assessment has been received by students and Associate Lecturers. 
Consistency of marking 
Students need to feel confident that the credit they gain for their work is not dependent on the tutor to whom they are allocated. The monitor will check that you are following the mark scheme and any guidelines in an appropriate way. If the marks you award are significantly out of line with those given by other tutors, this will be pointed out to you. Persistent leniency or harshness may be reported to the Award Board, which will consider adjusting the marks of the students affected. 
Inconsistent marking across a tutorial group is of greater concern as it is more difficult to rectify. This is less likely to occur if you mark a number of scripts together and make a record on your tutor notes of any additions/amendments which could affect this.
The monitoring form allows the monitor to select one of Harsh, Appropriate, Lenient and Inconsistent to reflect their opinion of your grading on each of the scripts they see. 
Prompt feedback 

It is important that students receive feedback as quickly as possible, so that it can benefit their continuing studies. The monitor will note the turn-around time on your scripts, which should preferably be within 10 working days of the assignment cut-off date (or receipt if later than the cut-off date). If you anticipate delays on a particular assignment you should warn your students and inform your Staff Tutor. In the event of a particularly long delay – or at your request, under certain circumstances – the Staff Tutor may consider making alternative arrangements for the marking. Even if you have alerted your students to a possible delay an apology on the PT3 is an excellent idea. 

Teaching by correspondence 

The remainder of the monitoring report form, reproduced on the previous page, is concerned with those aspects of your work which have been covered elsewhere in this booklet. The monitoring form now has separate columns for the Assessment Summary Form and script, and lists specific points to be considered by the monitor. 
The monitor will consider your general comments on the Assessment Summary Form, and may make suggestions about your approach and tone as well as the technical content of your remarks. 
Your teaching comments on the scripts will also be considered, and the monitor may highlight additional teaching opportunities, or suggest different ways of dealing with a particular student problem or situation, illustrating the points made with annotations on scripts you have marked, or separate comments in the additional comments form. 
Equally, the monitor may congratulate you on aspects of your work which deserve particular commendation. 
We are well aware that you may have significant face-to-face teaching experience, and colleagues with whom you can discuss this aspect of your work. Correspondence tuition is, however, more likely to be new to you and opportunities to talk about it may be few. The monitoring form is one way in which we can invite such a dialogue. Your response to a monitoring report will in many ways mirror a student’s response to a marked TMA. We hope that our monitoring is done with the same degree of care and sensitivity that we expect of your marking and we aim to be friendly and supportive. Like tutors, monitors each have their own style. Some will write more than others; some will attach copies of work that has impressed them as well as those offering suggestions for improvement. Do feel that you can discuss the monitor's remarks with the monitor or with your staff tutor. 

What happens to the report? 

The electronic monitoring form, together with any annotated scripts, is returned to the eTMA system by the monitor. Your Staff Tutor will read the remarks made by your monitor, and will add their own comments in the last section. Your Staff Tutor will also know of any circumstances which may have affected your work, such as reasons for late marking or difficulties with a particular student, and can add a note of these. The report will then be returned to the eTMA system, and you will be notified of it by email. If you are unhappy with the monitoring report, or would like to discuss any of the points raised, you are encouraged to contact your Staff Tutor. The Module Team Chair or Monitoring Coordinator for your module might also read your report. Electronic monitoring reports are held on the system for 2 years. 

Monitoring Levels 

In the STEM Faculty, we allocate tutors to a monitoring level, as shown in the following table:
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If you are new to the OU a sample of your work on most TMAs will be monitored; this is level C. As soon as we are confident that your work is of an appropriate standard you will be moved up to the next level (B), which involves the monitoring of one script from each TMA. If work is of an exceptional standard, tutors can be moved to level A or A*. If significant issues arise with TMA marking there is the option to use Level D. This general regime may occasionally be varied in the case of a specific module. Your level is indicated at the top right hand corner of the monitoring report. 

Time scale of monitoring 

On receipt of marked eTMA scripts at Walton Hall, the required sample from each tutor is selected by Assignment Handling staff and then forwarded to the monitor. Monitors return their completed reports to the eTMA system. Staff Tutors then add their comments and return them, and only now is the report available to you. With delays possible at each stage, several weeks can elapse between marking an assignment and receiving a monitoring report form. The target is that you should receive the report in sufficient time to consider it before marking your next set of assignments. 
An example eMonitoring form is shown below:
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9
Conclusion
We hope that this document has given you some insight into the possible range of styles of dialogue between students and tutors. The richness and variety of the differing back­grounds students bring with them into the Open University ensure that you will be presented with a challenging range of scripts. As you mark these you will develop your own style of correspondence tuition and skills as a tutor. Through your continuing dialogue with each student you can create an atmosphere in which the student will feel comfortable, actively encouraged and conﬁdent in his or her own learning process. We hope you ﬁnd this as rewarding as we do.
Correspondence Tuition Summary
You may like to keep this reference sheet with your Tutor Notes

On the Script 

Praising the Inclusion of Appropriate Content 
· praise good solutions and well-presented arguments 
· acknowledge the relevant use of module material 

Correcting Mistakes 

· correct the points that are wrong, explain why, and indicate what would be suitable 

· give teaching comments aimed at helping the student understand and improve 

· correct inappropriate notation or style 

· identify inadequate or excessive amounts of material 

· do this in a sympathetic manner 

Awarding Marks 

· explain how the marks were awarded and itemise part marks 

· show where, how many and why marks were deducted 

· demonstrate how the marks could have been improved 

Stressing the Use of Module Material 

· indicate the techniques that are being used 

· give references to module materials where appropriate 

Developing the Material 

· suggest further examples illustrating the concepts 

· show how solutions can be checked 

· ask questions which make the student reflect on the methods, concepts, etc 

On the Assessment Summary Form (PT3) 

Style of Comments 

· begin and end with "positive" statements on content, style, etc 

· include a salutation at the start, and sign off by name at the end 

· stress ways of improving performance rather than criticising what is wrong 

· use a friendly tone; use the student's name 

· offer support to those with low marks 

Advice on Content and Presentation 

· note the strengths (and weaknesses) in the assignment 

· praise good presentation and style 

· advise how future work could be improved 

· indicate any relevant sections of module material 

· note any improvements over previous assignments 

General Advice 

· remind the student of tutorial dates and the next cut-off date, if appropriate 

· give any other relevant helpful information 

1 Errata are usually posted on the tutors’ forum for the module. 
And new versions of the Marking Guides are issued if the change is significant. 
Test submission of TMA00





You'll be using the Open University's electronic Tutor Marked Assignment system (eTMA) extensively on TU100. 





The best way to try out the Open University eTMA system is by submitting the dummy/test eTMA (TMA00) before you have to submit your first ‘real’ eTMA.  This enables you try out the system and find out how simple it is without the worry that you may lose your work by getting it wrong.  You can send your dummy eTMA as soon as you have access to the system but I have set a cut-off date of October 11th 2016.





Can I ask each of you to do the following task?  





1) Please download the attached TMA00.pdf to your computer.  


2) Open TMA00 pdf file and answer the TMA00 questions in a separate ‘Solution Document’ within your word processor.


3) Save the completed ‘Solution Document’ to your computer with an appropriate filename. 


4) Submit this completed TMA as TMA00 using the eTMA system.





On receipt of your completed TMA00 I'll award a dummy/test mark and provide some dummy/test 'teaching comments'.  I'll then return the TMA00 to you via the eTMA system.





Please be assured that all information provided in TMAs are strictly confidential.  





Regards


<tutorName>


�












�		Module: TU100-16J My Digital Life.  �		


This tutor-marked assignment (TU100 TMA00) must be submitted by 12 noon on <cut-off date>.   ��Important help with assignment questions�You must read the information on the TMA guidance page of the TU100 website.  Note that this TMA00 is a test/dummy assignment and does not contribute to your assessment score. However, it will serve to ‘register’ you with your tutor group.  ��If you need further guidance on any assignment questions, please ask your tutor who will be happy to help.��Your tutor will only have some basic background information about you – name, contact details, current and previous modules and where appropriate any Additional Requirements/Disabilities.  ��It would be helpful for your tutor to know a little more. This would assist your tutor in responding to future queries and help them support your studies.  ��You should create your assignment by opening a blank document in your word processor and begin by writing your name and personal identifier(PI) across the top of the first page.  You may want to include these details in a page ‘header’ so that they automaticity appear at the top of every page.  This will be your ‘Solution document’.  ��Question 1�Please describe yourself.  Include your preferred first name and your family name.  You need not be too serious, just a couple of sentences about you, your life, your interests and family.  ��The maximum word limit for this question is 70 words.��Question 2�Write a few sentences explaining why you have chosen to study this module.��The maximum word limit for this question is 70 words.��Question 3�Write a few sentences describing any previous study experiences.  Include any aspects that gave you the most ‘highs’ and those that gave you ‘headaches’.��The maximum word limit for this question is 70 words.��Question 4�What do you think you will need the most help with on this module?  You may want to consider such topics as: numeracy. programming, essay writing, knowing what assignments mean, note-taking, time management, reading, referencing or indeed anything else.��The maximum word limit for this question is 70 words.��Question 5�What aspects of the module do you think you will be able to cope with well?  Explain briefly why you think that you will cope well with this aspect of the module.��The maximum word limit for this question is 70 words.��Question 6�If appropriate, please describe anything in your circumstances that might affect your studies this year.��The maximum word limit for this question is 70 words.��Question 7�Please use this question to describe any other concerns or make any other comments.  �









(105.96 Mbps in bps expressed in scientific notation) = 1.0596 X 10⁸ [: But where are your units?    ]


       (80.62 Mbps in bps expressed in scientific notation) = 8.062 X 10⁷ [: Again, UNIT!  ]


(105.96 Mbps in bps expressed in scientific notation to 3sf) = 1.06 X 10⁸ [: Again, UNIT!  ]


       (80.62 Mbps in bps expressed in scientific notation) = 8.06 X 10⁷ [: UNIT!  ]





(931KB in bits to 3sf) = 7.63 X 10⁶  [: And what are these.  Cats, dogs, mg or bits?  Place your units after the answer and not before.    ]


[: You need to show your workings out.  An answer is NOT sufficient.  I hope my comments below help.    ]








�
Alternative�
�
931 KB= 931 x 1024 B�= 931 x 1024 x 8 bits�= 7 626 752 b �=  7.626 752 x 106 b �= 7.63 x 106 b (3 sig figs.)�
 = 931 x 210 B� = 931 x 210 x 23 bits


 = 931 x 213  b� = 931 x 8 192 b� = 7 626 752 b� = 7.63 x 106 b (3 sig figs.)�
�






My research will involve human participants for the survey and interviews. The following ethical considerations apply:


Informed Consent: I will be clear with participants as to why I am collecting data and what I expect of them. I will ensure that they are aware of this before taking part. 


Confidentiality: I will ensure that all participants are treated anonymously; personal identifiers will be removed from published data. Participants will be referenced by job title where such reference is required and company names will be anonymised. 


Openness and integrity: All results will be made available to any participant who may want to review them.


Tutor comment: Good discussion of ethics which meets the requirements and is based on Section 3.1 of the Study Guide.  Remember to acknowledge your sources.  The discussion is mostly generic and could be related more closely to your own research.  For example, bias from participants in responses may be a factor, since you are discussing failure and other negative elements in software implementation.  This can be mitigated to some extent by good survey design and anonymising responses.  You also need to complete the ethical checklist available at � HYPERLINK "https://learn2.open.ac.uk/mod/oucontent/view.php?id=1033144&section=4" �https://learn2.open.ac.uk/mod/oucontent/view.php?id=1033144&section=4�   3/5








There are many different software tools available to project managers; some are suitable for generic project management, while others are tailored for use in the management of software projects. Use of such tools has been shown to be associated with project success (Raymond and Bergeron, 2008).  Raymond and Bergeron (2008) found that tools tailored for use in the management of software projects were associated with project success. 


Tutor comment: Good source!  Raymond and Bergeron did find that tools tailored for software projects were associated with project success.  However, their work did not cover generic project management tools so your sentence is a little ambiguous and needs qualifying as noted above.  This may seem a little pedantic but the principle of supporting your assertions with appropriate citations and references is important in academic writing.   
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I am inclined to give this because your solution implements the spec described. However, the setPosition() method for this class written in part (iii) carries out the specified functionality (and itself contains a test for the position value being in the range 1 to 11 before calling the Frog class’s constructor, so it is redundant to do the test again in this method). Also, although the setHeight() method for this class written in part (iv) only checks for the height attribute being > 0, the height of a restricted hoverfrog can never go above 6, so again the setHeight() method for this class written in part (iv) meets the specified functionality, and therefore the test is actually unnecessary. So one could simplify the code to:


/** 


 * Constructor for objects of class RestrictedHoverFrog 


 * which initialises height to the argument aPosition 


 * and height to the argument aHeight.


 */


public RestrictedHoverFrog(int aPosition, int aHeight)


{


   super();


   this.setPosition(aPosition);


   this.setHeight(aHeight);


}


NOTE: I have simplified the comment because I think that is the effect of what the question is actually specifying!








This version references the instance variable max directly, rather than call the getter method getMax() (-1)





Also, a for loop is not the correct loop structure to use because we do not know at the outset how many times the body of the loop is to be executed  … the value w.max is recalculated for every instance …  So because we do not know how many times the loop is to be executed at the outset, a while loop is the correct loop structure to use, so a better version is





public static Wonder firstBiggerThan(int aNumber) 


{


   int count = 1; 	


   Wonder w = new Wonder(count); 


   while (w.getMax() <= aNumber)  


   {


      count = count + 1;


      w = new Wonder(count);  


   }


   return w  


}





4/7








“Well done for getting something submitted by the agreed extension date”








The two main linux file management interfaces are ext3 and ext4  No, these are partitions. Think about GUI and CLI -  see week 4. 0/10








O(n) + 4O(4) + O(len(L) + 0(b-a) + 0(2(a)) + o(b)


Two distinct are that one looking up names in the list and the second distinct point is N in the list.





This does not need to be so complicated.  Think about the analysis in the previous section.  Each time the length of the list doubles, only one more iteration is required.  So that the order of complexity is logarithmic. Logarithms are covered in Unit 2, Section 4.2, and you might also like to revisit exploratory activity 2.12, in particular question 4.














� The Centre for Open Learning of Mathematics, Science, Computing and Technology (COLMSCT) was one of the HEFCE-funded Centres for Excellence in Teaching and Learning. See � HYPERLINK "http://www.open.ac.uk/opencetl/colmsct-cetl" �http://www.open.ac.uk/opencetl/colmsct-cetl� 
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