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Unit 4: Strategies for Effective Learning
                  Participants’ Book  



[bookmark: _Toc73629513][bookmark: _Toc70418868][bookmark: _Toc70039462]Overview
This module considers what effective learning looks like in the context of educational institutions and organisations in Myanmar and how leadership teams of these institutions and organisations can influence attitudes and approaches to effective learning.
The course will consider questions such as: 
· Who are our learners? 
· What is effective learning? 
· Who is responsible for effective learning? 
· [bookmark: _Hlk73727692]What leadership approaches and strategies can leaders employ to enable and ensure effective learning in their contexts?
· What skills do leaders require in order to enable and ensure effective learning and how can these be developed?

This is the fourth of five units:  
1. What is Effective Learning?
2. The Learner and Classroom Environment
3. Leadership for Effective Learning
4. [bookmark: _Hlk72996967]Strategies for Leading for Effective Learning
5. Skills for Leading for Effective Learning
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[bookmark: _Toc72787344]Outcomes
[bookmark: _Hlk72700419]By the end of this unit, participants will be able to identify and discuss:
· strategies to systematise, share and maximise learning (‘five strands for supporting effective learning’), reflect on these strategies and plan to implement them in their contexts
· their experience of, confidence about and priorities for implementing these strategies
· the aims and components of an effective Continuing Professional Development Framework and how a CPDF can inform planning of effective learning 
· plans for implementing use of a CPDF in their contexts
· teacher competencies, how these competencies can be presented in a Teacher Competency Standards Framework and plans to implement a TCSF in their contexts
· features of an effective curriculum and ways of evaluating the curriculum used in their contexts 
· activities for Continuing Professional Development for leadership teams and teaching staff and their experience of participating in or leading on these activities. 



[bookmark: _Toc67651148][bookmark: _Toc72787345][bookmark: _Hlk69977001]4.1 Strategies for effective learning 

[bookmark: _Hlk72700578]4.1 Discuss: strategies for effective learning 
Read the text below:   


[bookmark: _Hlk72510195]Research has shown that high performing educational institutions systematise, share and maximise learning. Importantly, those educational institutions that give high priority to learning and promote an environment in which it can develop are those that are able to be most creative and meet the challenges of an uncertain world, which currently we are all experiencing. 

[bookmark: _Hlk73906498]TREE Leadership Teams: Creating a Culture of Effective Learning 

[bookmark: _Hlk72700649]Think about your learning from Units 1, 2 and 3 of this course. 
In your context, what can you do as a leader to ensure that learning is given high priority and an environment in which learning is developed?
What strategies can we adopt to develop a culture of learning?· [bookmark: _Hlk72683131][bookmark: _Hlk72683132][bookmark: _Hlk72683133][bookmark: _Hlk72683134]Encourage all staff to actively collaborate in their learning.

[bookmark: _Hlk70323070]
This unit will deal with a range of these strategies in detail.



4.1 Task: five strands to support effective learning
Step 1
Read the text below:
The TREE Leadership Teams: Creating a Culture of Effective Learning report referred to in 4.1 Discuss suggests five strands which can support development at any educational institution or organisation.
They are;
1 Capacity building and development 
2a Implementation of a Teacher Competency Standards Framework 
2b Implementation of new curricula at appropriate levels
3 Continuing professional development 
4 Support for research and learning 
5 Support for educational technology and innovation.

[bookmark: _Hlk72399899]Step 2 
Match a strand 1 to 5 to a description a) to f) below:
a) Technical support (e.g. Zoom training; safeguarding; online safety etc); finding and evaluating digital resources.
b) Awareness raising of characteristics and abilities of an effective teacher and how these can be demonstrated in the classroom and used for developmental and monitoring and evaluation purposes.
c) Supporting leaders to:
· take on leadership roles beyond traditional management and administration 
· develop a culture of effective learning 
· identify and assign leadership roles to the staff they lead  
· engage in continuous professional development.
d) Awareness raising for, implementation of and achievements in initiatives for action research. 
e) Supporting effective learning through encouragement to teachers and trainers:
· to collaborate together (including through Communities of Practice)
· to engage in direct face-to-face and online training 
· to take a pro-active approach to their own personal and professional development.
f) Understanding and applying new approaches, syllabi and materials for teaching and learning.




4.1 Task: Step 3
Work individually. Answer these questions:
3a Your experience
· What experience do you have of being involved with one or more of the five strands? 
(for example, if you have completed Units 1 to 3 of this course, you have engaged in strand 3: Continuing Professional Development).

· What did you do? What was the result?
3b Your priorities 
· Which of the strands do you think are most important and relevant for the context you work in?

· Are there any strands which are not relevant for your context?
3c Your confidence
· Which strands do you feel most confident about implementing in the context you work in?

· Which strands do you feel least confident about? 


Compare your ideas with a colleague or colleagues.
Further reading: five strands to support learning 

If you have access to it, read the TREE Strategy document:
Tree Leadership Teams: Creating a culture of effective learning.

Compare the ideas in the document with your learning from Activity 4.1 Step 2.
[bookmark: _Toc72787346][bookmark: _Hlk69986938]4.2 The Continuing Professional Development Framework

4.2 Discuss: the Continuing Professional Development Framework
Step 1: CPD
In Unit 3, Activity 3.4 we looked at continuing professional development.
The aim of CPD could be described in this way:
to empower educational institutions and organisations to develop and nurture highly competent and committed teachers to build a quality basic education system and to nurture good citizens who will contribute to the good of their communities and the country.[footnoteRef:1]  [1:  STEM Continuing Professional Development Framework (2019) p1] 

To support continuing professional development in any institution, a Continuing Professional Development Framework (CPDF) is developed. 
Continuing Professional Development Frameworks are developed by administrative bodies including ministries, institutions such as universities and organisations such as the British Council around the world in order to encourage, organise and systematise the learning of leaders, teachers, trainers and other educational staff.

Step 2: The CPDF in your context

Answer these questions:

· Has a Continuing Professional Development Framework (CPDF) been introduced in the context you work in?
[bookmark: _Hlk72490248]
· What does the CPDF in your context include?

· Do you have experience of using the CPDF in the context you work in?
[bookmark: _Hlk72490279]
· [bookmark: _Hlk72490083]If you have experience working with the CPDF for your context, how has it been used?

· If you have not experienced working with the CPDF for your context, how do you think it could be used?
[bookmark: _Hlk72742039]



[bookmark: _Hlk72490957]4.2 Task: what does a Continuing Professional Development Framework include?
[bookmark: _Hlk72490920]
Step 1: a Continuing Professional Development Framework: aims

[bookmark: _Hlk72516977]Read the text which describes the aims of a Continuing Professional Development Framework:

CPDFs have clear aims and goals. 
[bookmark: _Hlk72934297]Effective CPDFs aim to enhance the capacity of those who take part in programmes it recommends, and, in an educational context, ultimately to have significant impact on teaching and learning. They provide a clear, coherent vision of this impact and the strategic objectives for the implementation of programmes to bring this vision about.  CPDFs often state the scope of initiatives involved: which groups are being targeted and how? For example, a CPDF may describe how it will address the needs of all staff including senior managers, teachers/trainers and administrative staff in order to develop teaching and learning. 

[bookmark: _Hlk72491440][bookmark: _Hlk72742150]Step 2: a Continuing Professional Development Framework: components
[bookmark: _Hlk72742222]In the table below, items 1, 3, 6 and 9 are examples of what a CPDF might include: its components.
What other components might a CPDF include?
[bookmark: _Hlk72743379]1 A definition of CPD and a description of why it is important.
2 ……………………………………………………………………………………………….
3 Description of clear aims and goals for CPD. 
4 ……………………………………………………………………………………………….
5 ……………………………………………………………………………………………….
6 Identification of needs which CPD will address.
7 ……………………………………………………………………………………………….
8 ……………………………………………………………………………………………….
9 Ways in which CPD can be recorded, monitored and used to support participant appraisals and evaluation.
10 ……………………………………………………………………………………………….
[bookmark: _Hlk72494092]
Step 3: Continuing Professional Development Frameworks: further reading

[bookmark: _Hlk72743944]Read the article What is a Continuing Professional Development Framework? in Appendix 1 to this unit and compare your answers. 
[bookmark: _Toc72787347][bookmark: _Hlk72511197]4.3 Teacher competencies
[bookmark: _Hlk72493594][bookmark: _Hlk72492990][bookmark: _Hlk73951474]4.3 Discuss: what competencies do teachers need?
[bookmark: _Hlk72493734]Step 1: Teacher competencies
Read the text which defines a teacher competency:
In Unit 2, Activity 2.2, we discussed the features of effective teaching and learning. 
When we assess what makes a ‘good’ teacher, we can think about skills, knowledge and attitudes.
Informally we talk about a ‘good’ teacher but it is more accurate and helpful to talk about a teacher being competent and having a competency in a particular area.
A competency describes something which teachers can do.
Competencies can involve knowledge, skills and attitudes (or values) but they are also qualities which other people can see, hear or observe.
We can provide evidence for a competency.
CPDFs often state the competencies of an effective practitioner or make reference to other documents where those competencies can be found.
[bookmark: _Hlk72493300]Step 2: Analysing competencies
[bookmark: _Hlk72493087]Which of the competencies a) to h) relate mainly to knowledge, which relate mainly to skills and which relate mainly to attitudes?
An effective teacher will:
a) demonstrate understanding of different theories of how students learn 
b) demonstrate understanding of appropriate use of teaching and learning strategies and resources
c) demonstrate capacity to teach subject-related concepts and content clearly and engagingly 
d) demonstrate good lesson planning and preparation in line with students’ learning ability and experience 
e) demonstrate capacity to create a safe and effective learning environment for all students 
f) demonstrate strategies for managing student behaviour 
g) demonstrate values and attitudes consistent with Myanmar’s tradition of perceiving teachers as role models
h) demonstrate understanding of the underlying ideas that influence one’s practice as a professional teacher.




4.3 Discuss: Step 3 Further competencies
What other competencies do you think it is important to add to the list you looked at in Step 2?


4.3 Task: a Teacher Competency Standards Framework
Step 1
[bookmark: _Hlk73951584]In Appendix 2, you can find an example of a Teacher Competency Standards Framework, the STEM TCSF for Basic Education.
Read the TCSF. 
Answer these questions.:
1 How many domains are there in this example TCSF?
2 Which domain deals with skills?
3 Which domain deals with educational technology?
4 Which domain encourages teaching staff to work together and collaborate?
5 Which domain includes respecting diversity and learners’ cultures?





[bookmark: _Hlk72510497]4.3 Task: Step 2: Why use a Teacher Competency Standards Framework?
[bookmark: _Hlk72510595]A Teacher Competency Standards Framework is a document which has different purposes and which we can use for different purposes and which helps us develop a range of strategies to systematise, share and maximise learning.
For example, we can make use of a Teacher Competency Standards Framework:
· to identify positive features of teaching and learning at an institution and celebrate achievements
· to provide criteria for decisions on teacher promotion
· to raise awareness of pre-service teachers of the competencies they are working to acquire and to support self-assessment and reflection
· [bookmark: _Hlk72509029]provide guidelines to help us identify features of effective and less effective teaching during in-service observations.
What other ways are there in which we can make use of a Teacher Competency Standards Framework?



Step 3: Continuing Professional Development Frameworks: further reading

Further reading
Compare your answers to the text Purposes of a Teacher Competency Standards Framework in Appendix 3 to this unit.
[bookmark: _Hlk70065145]
[bookmark: _Toc72787348]

[bookmark: _Hlk70325474]4.4 The curriculum and syllabus
[bookmark: _Hlk70065226]4.4 Discuss: what makes an effective curriculum and syllabus?
[bookmark: _Hlk72226702]Step 1
Match an item a) to c) to a definition 1 to 3.

	1 Curriculum
	a) Any resources including student coursebooks and teacher guides  which support teaching and learning

	2 Syllabus
	b) A document that describes the course contents, the order in which they will be delivered and often statements about beliefs about teaching and learning 

	3 Materials
	c) A set of subjects for an educational institution, or a set of subjects within a course[footnoteRef:2] [2:  Definitions: British Council Teaching English/Teaching Knowledge Database ] 



[bookmark: _Hlk72512502] 
A new curriculum and syllabuses were introduced in Myanmar from 2016 to 2019.

Step 2

What do you think are the features of an effective curriculum/syllabus for the context you work in?



4.4 Task: evaluating your curriculum and syllabus
[bookmark: _Hlk72514290]Step 1 Criteria for evaluation
[bookmark: _Hlk73907983]One example of a curriculum and syllabus was developed by STEM in 2019 for the professional development of new teachers.
The Preface to materials developed presents the following features of the curriculum, syllabus and materials which were developed. Read the list of features:
[bookmark: _Toc528065767][bookmark: _Toc529802461][bookmark: _Toc530067584][bookmark: _Toc11325153][bookmark: _Toc529687168]Key features of the curriculum and syllabus:
· the curriculum and syllabus focuses on what learners can do and not what they know: a focus on skills and competencies 
· [bookmark: _Hlk72513675]the curriculum and syllabus includes an effective balance of subject knowledge and practical application and experience
· [bookmark: _Hlk72513778]the curriculum and syllabus is student-centred and enables participants to learn, apply and reflect through a range of activities
· [bookmark: _Hlk72513851]the curriculum and syllabus is contextualized
· activities supporting the curriculum and syllabus include flipped learning
· materials supporting the curriculum and syllabus list clear learning outcomes
· [bookmark: _Hlk72513975]activities supporting the curriculum and syllabus encourage collaboration and problem solving
· a spiral curriculum approach is taken so that content is introduced and revisited later
· there is a balance of formative assessment and summative assessment.

Step 2 Evaluation
[bookmark: _Hlk72514529]Look at the curriculum, syllabus or student coursebooks/teacher guides which are relevant for the context you work in. 
Answer these questions:

· To what extent do they meet the criteria above?

· Are there any ways in which they do not meet these criteria? Are there any ways they could be improved?

· Think about the features you identified in Activity 4.4 Discuss Step 2. 
Do you have any other comments on the curriculum, syllabus or student coursebooks/teacher guides you work with? 
[bookmark: _Toc72787349]


[bookmark: _Hlk72516815]4.5 Activities for continuing professional development: delivery
4.5 Discuss: activities for Continuing Professional Development
[bookmark: _Hlk72764306]Step 1
Effective continuing professional development involves providing a rich range of CPD activities and support for participants to take part in these activities.
Some examples of appropriate activities include:
· face-to-face training courses
· action research
· maintaining a professional portfolio.

[bookmark: _Hlk72764431]Step 2
What types of CPD activities are you aware of which are relevant to the context you work in? 

Which of these activities do you think are most effective for your context? Why?


Further reading
You can find guiding principles for effective CPD activities adapted from the  STEM Continuing Professional Development Framework in Appendix 4 to this unit.
[bookmark: _Hlk72765197]

4.5 Task: CPD activities in your context
The table below shows a range of CPD activities.[footnoteRef:3]  [3:  Suggested by the STEM Continuing Professional Development Framework (pp 22-24).] 

Complete the table. 
	[bookmark: _Hlk72765261]Activity
	This initiative has been delivered in my context.
	I have direct experience of this initiative as a leader/presenter
/trainer/mentor
	I have direct experience of this initiative as a participant.
	This initiative has not been delivered in my context but I would like to see it implemented.
	I do not feel this initiative is relevant for the context I work in.

	[bookmark: _Hlk72516529]1 Formal face-to-face training courses
	
	
	
	
	

	2 Formal online training courses 
	
	
	
	
	

	3 Online training: making use of e-libraries
	
	
	
	
	

	4 External accredited learning e.g. taking a post-graduate diploma or degree
	
	
	
	
	

	5 Personal internet research
	
	
	
	
	

	[bookmark: _Hlk72516550]6 Action research
	
	
	
	
	

	7 Maintaining a professional portfolio
	
	
	
	
	

	8 Keeping a professional journal
	
	
	
	
	

	9 Peer sharing e.g. in leadership meetings or Communities of Practice
	
	
	
	
	

	10 Classroom and school observations
	
	
	
	
	

	11 Coaching, mentoring and modelling
	
	
	
	
	

	12 Attending a conference or seminar
	
	
	
	
	


[bookmark: _Toc72787350][bookmark: _Hlk72687195][bookmark: _Hlk72491021]4.6 Supporting leadership  
[bookmark: _Hlk72769460]4.6 Discuss: CPD on leadership for effective learning
Step 1
Leaders also engage in Continuing Professional Development. Read the initiatives below.
· [bookmark: _Hlk72678670]You are now working through units of the Leadership for Effective Learning course which aims to support you in understanding how educational reform and effective leadership can develop a culture of learning in an institution.

· You have now almost completed Unit 4 of Leadership for Effective Learning which aims to help you develop your awareness and plan implementation of the Continuing Professional Development Framework.

· You may have completed a CPD plan for your institution or working on developing a plan.

· You may have completed the CPD Awareness raising course or have plans to undertake this course.

· You may have completed training in ICT training and finding and evaluating digital resources or have plans to undertake this training. 

Step 2
Complete the table. 
	
	I have completed this initiative.
	I am currently working through this initiative.
	I hope to undertake this initiative in the future.

	Units 1 to 3: Leadership for Effective Learning
	
	
	

	Unit 4: Leadership for Effective Learning
	

	
	

	Developing a CPD plan
	

	
	

	CPD Awareness raising Units 1 to 4
	
	
	

	ICT training/finding and evaluating digital resources
	
	
	



Step 3 
Answer these questions:

· Which of these initiatives have you found most useful?

· What have you enjoyed most about this Leading for Effective Learning course?

· Do you have any suggestions on how this Leading for Effective Learning course can be developed further?

Compare your answers with a colleague or colleagues.

[bookmark: _Hlk73951923]4.6 Task: key areas
Here are some key areas for CPD for Leadership Teams: 
a) Becoming a visionary and institutional leader
b) Managing and coordinating CPD for all staff
c) Administrative procedures and processes 
d) Effective and efficient management
e) Finance and budgeting including gender responsive budgeting
f) Strategic planning 
g) Gender mainstreaming in planning 
h) Effective time management 
i) Monitoring and evaluation 
j) Quality assurance

[bookmark: _Hlk72782617]Give each area a) to j) a number from 1 to 4.
[bookmark: _Hlk72679266]1 means that this is a high priority area for you – an area you feel you urgently need to develop further.
2 means that this is a medium priority area for you – an area you feel you need to develop further but is not a priority.
3 means that this is an area you feel very confident about already.
4 means this is an area which is not relevant for your role in the context you work in.
[bookmark: _Toc72787351]



4.7 Apply and reflect  

Read the strategies for systematising, sharing and maximising learning.
Think about your context. Answer these questions:
Where are you now? To what extent have these strategies been implemented in your context so far? 
Where do you want to be? What are your plans? What are your priorities? What do you need to do to begin implementing the strategies which you think are priorities?
	1 Capacity building and development for leadership teams 

	
	Where are you now?
	Where do you want to be?

	Taking on leadership roles beyond traditional management and administration
	
	

	Developing a culture of effective learning
	
	

	Identifying and assigning leadership roles to the staff they lead
	
	

	Engagement in continuous professional development including completion of courses and training
	
	

	Using a Continuous Professional Development Framework as a reference and guide to inform planning and delivery of CPD initiatives and encourage, organise and systematise the learning of leaders, and staff
	
	

	2a Implementation of a Teacher Competency Standards Framework 

	Using a TCSF for monitoring and evaluation, provide data and identify areas of development that need to be addressed 
	
	

	Using a TCSF to plan CPD initiatives
	
	

	Using a TCSF for performance management and teacher promotion
	
	

	Awareness raising for all relevant staff about the uses of a TCSF
	
	

	2b Implementation of new curricula including:

	Awareness raising for all relevant staff about the curriculum, syllabus and materials
	
	

	Encouraging all staff to understand and apply new approaches, syllabi and materials for teaching and learning
	
	

	Encouraging effective use of the curriculum, syllabus and materials
	
	

	Monitoring the use of the curriculum, syllabus and materials e.g. through regular observation and feedback
	
	

	3 Continuing professional development initiatives 

	Completing a CPD plan
	
	

	Encouraging all relevant staff to engage in direct face-to-face and online training
	
	

	Encouraging staff to look for opportunities for enhancing qualification and taking part in external accredited learning
	
	

	Organising CPD initiatives at local level
	
	

	Classroom and school observations
	
	

	Coaching, mentoring and modelling:
	
	

	Encouraging use of the e-library, personal internet research and action research
	
	

	Encouraging peer sharing in which staff collaborate together (e.g. through Communities of Practice)
	
	

	Encouraging staff to maintaining a professional portfolio 
Keeping a professional journal
	
	

	Encouraging staff to take a pro-active approach to their own personal and professional development
	
	

	Valuing and acknowledging CPD through performance management systems
	
	

	4 Research and learning 

	Participating in action research training
	
	

	Encouraging others to participate in action research training
	
	

	Undertaking action research as a leader
	
	

	Encouraging others to undertaking action research 
	
	

	5 Educational technology and innovation

	Participating in ICT training
	
	

	Encouraging others to participate in ICT training
	
	

	Monitoring the impact of ICT training
	
	



[bookmark: _Toc72787352][bookmark: _Hlk72491650]Appendix 1: What is a Continuing Professional Development Framework?
[bookmark: _Hlk72489699][bookmark: _Hlk72742412]Continuing Professional Development Frameworks are developed by administrative bodies including ministries, institutions such as universities and organisations such as the British Council around the world in order to encourage, organise and systematise the learning of leaders, teachers, trainers and other educational staff. While there are a number of variations in how CPDFs are designed, they have many core features in common.  
[bookmark: _Hlk72419044]1 CPDFs often define CPD is and describe why it is important.
A clear definition of CPD helps us to decide how best to support its development. It’s important that we can see how effective CPD benefits both the individual who is taking part in the CPD initiative and the organisation which is supporting or organising the initiative.
[bookmark: _Hlk72419101][bookmark: _Hlk72698723]For example, the STEM CPDF defines CPD as:
[bookmark: _Hlk72428867]‘a planned, continuous and lifelong process whereby staff members develop their personal and professional qualities to improve their knowledge, skills and practice for optimum performance’ (STEM CPDF p1).
2 CPDFs often define essential features of CPD.
[bookmark: _Hlk72430986]The STEM CPDF emphasises, for example, that CPD needs to be sustainable and take place over a sustained period and meet the practical needs of its participants. It can include both theory and practice but application of learning to classroom practice is essential. Effective CPD needs to encourage participants to collaborate, reflect and, where possible, mentor (see STEM CPDF pp 19-20, pp 37-38).
[bookmark: _Hlk72743782]3 CPDFs have clear aims and goals. 
[bookmark: _Hlk72490347][bookmark: _Hlk72420175]Effective CPDFs aim to enhance the capacity of those who take part in programmes it recommends and, in an educational context, ultimately to have significant impact on teaching and learning. They provide a clear, coherent vision of this impact and the strategic objectives for the implementation of programmes to bring this vision about.  CPDFs often state the scope of initiatives involved: which groups are being targeted and how? For example, a CPDF may have comprehensive aims in that it aims to reach all staff including senior managers, teaching staff and administrative staff in order to develop teaching and learning. It may address areas including communication and collaboration, English proficiency, ICT skills and inclusion.
4 CPD needs to be planned. 
An effective CPDF can present details of how CPD activities can be planned:
· centrally and nationally – often on an annual basis
· locally – so that each institution can construct its own plan, aligned to the national plan but meeting local needs and often prepared more often than once a year.
Successful CPD planning needs to flexibly allow for decision making at national and local level and build relationships with the wider world beyond the institution where it will take place.  As well as the aims and activities of CPD, plans can also include discussion of the human, material and financial resources needed to support effective implementation of plans. 
5 CPDFs often define expectations: the competencies participants are expected to have and/or the standards they are expected to meet as a result of their participation in CPD.
CPDFs often state the competencies of an effective practitioner or make reference to other documents where those competencies can be found. They may also describe the different stages participants pass through as they progress in experience: the British Council CPD Frameworks clearly differentiates between what teachers/Teacher Educators can do at initial Awareness/Foundation level and later career levels of Integration/Specialisation. A CPDF may refer to a Teacher Competency Standards Framework (TCSF) in order to enable everybody to be in agreement as to what makes an effective teacher in the specific context.
6 CPDFs often identify needs which CPD will address.
[bookmark: _Hlk72423255]These needs have traditionally been seen as ‘weaknesses’ in the classroom practice of teachers or Teacher Educators (we call this a ‘deficit model’[footnoteRef:4]) but effective CPDFs are also positive and take into account CPD participants’ ambitions and aspirations. In Myanmar, for example, the STEM CPDF identifies a need to support Teacher Educators in developing skills in assessment, distance education, research and working with the new curriculum which many Teacher Educators would also see as key areas for development (STEM CPDF pp 11-13). [4:  Kennedy p 239] 

[bookmark: _Hlk72422311]7 CPDFs often present national policies which support and/or encourage CPD. 
An effective CPDF refers to other policies at national and local level and is aligned to those policies. 
8 Effective CPDFs suggest specific, context-related activities for CPD.
[bookmark: _Hlk72423292]CPD may comprise both formal and informal activities and a range of different activities which lead to learning in a way which is clear to potential participants and in a way which encourages participation. Effective CPDFs need to offer a rich variety of learning opportunities to anyone who is interested in professional development. For example, it may suggest both face-to-face and online training, peer learning and mentoring, internet and action research and collaboration through CPD clubs or Communities of Practice (see STEM CPDF pp 19-24).
9 Effective CPDFs suggest ways in which CPD can be recorded, monitored and used to support participant appraisals and evaluation.
[bookmark: _Hlk72425486]While we hope that CPD is beneficial to participants’ personally, we also need to ensure that participation is acknowledged and valued by the organisation and there are measures in place to address lack of participation. Research has shown that leaders and teachers are much more likely to engage in CPD if it is ‘institutionalised’ and achievements are recognised by the institution. In many contexts, participation in CPD is assessed as part of teachers’ appraisals and used to assess potential for promotion. In this way, CPD can be motivating as it is linked to career progression.
Monitoring can include recording and reviewing progress, keeping individual records and asking participants to maintain a portfolio to present their learning.
[bookmark: _Hlk72426750]If participation is to be monitored, the CPDF can also stipulate the amount of time that participants will be expected to engage in CPD. The STEM CPDF suggests that each staff member will participate in CPD for at least six days (or 40 hours) each year (STEM CPDF p26).
10 Effective CPDFs describe the responsibilities of everybody involved.
The CPDF can answer questions such as:
· Who is expected to participate in CPD initiatives?
· [bookmark: _Hlk72426409]Who will be responsible for planning and organising CPD initiatives?
· Who will be responsible for monitoring and evaluating CPD initiatives?
· At local level, how can key people be identified?
Further reading
[bookmark: _Hlk72427733]In addition to the STEM CPDF and any other CPDF relevant to your context, you may be interested in exploring CPDFs from Cambodia, Ireland and Rwanda. Links to these CPDFs are included in the Further Reading and References section in this unit. You may also be interesting in reading the frameworks for English Language teachers and Teacher Educators developed by the British Council which are also included in Further Reading and References.
[bookmark: _Hlk72509507]Text prepared by Andy Keedwell, TREE Facilitator

[bookmark: _Toc72787353]
















[bookmark: _Hlk73912919]Appendix 2: Example Teacher Competency Standards Framework 
STEM Teacher Competency Standards Framework
Four domains
Domain A: Professional Knowledge and Understanding 
Domain B: Professional Skills and Practices
Domain C: Professional Values and Dispositions
Domain D: Professional Growth and Development
Details for each domain are presented on pages 24 to 25 of this unit.
All requirements will be important for students who are studying to be teachers in  their careers, 
In their initial Practicums, we can focus on the requirements in bold.
Domain A: Professional Knowledge and Understanding 
	Competency Standard
	Minimum Requirement

	A1: Know how students learn 
	A1.1 Demonstrate understanding of different theories of how students learn relevant to their age and developmental stage
A1.2 Demonstrate understanding of how different teaching methods can meet students’ individual learning needs

	A2: Know available educational technologies
	A2.1 Demonstrate understanding of appropriate use of a variety of teaching and learning strategies and resources
A2.2 Demonstrate appropriate use of Information and Communication Technology (ICT) in teaching and learning

	A3: Know how to communicate well with students and their families
	A3.1 Demonstrate understanding of the role and expected duties of teachers in Myanmar

	
	A3.2 Demonstrate understanding of the social, linguistic, and cultural diversity of the students and their communities

	A4: Know the curriculum
	A4.1 Demonstrate understanding of the structure, content and expected learning outcomes of the basic education curriculum

	A5: Know the subject content
	A5.1 Demonstrate understanding of the subject matter to teach the appointed subject/s for the specified grade level/s

	
	A5.2 Demonstrate understanding of how to vary delivery of subject content to meet students’ learning needs and the learning context





Domain B: Professional Skills and Practices
	Competency Standard
	Minimum Requirement

	B1: Teach curriculum content using various teaching strategies
	B1.1 Demonstrate capacity to teach subject-related concepts and content clearly and engagingly 
B1.2 Demonstrate capacity to apply educational technologies and different strategies for teaching and learning 
B1.3 Demonstrate good lesson planning and preparation in line with students’ learning ability and experience

	B2: Assess, monitor, and report on students’ learning
	B2.1 Demonstrate capacity to monitor and assess student learning
B2.2 Demonstrate capacity to keep detailed assessment records and use the assessment information to guide students’ learning progress

	B3: Create a supportive and safe learning environment for students
	B3.1 Demonstrate capacity to create a safe and effective learning environment for all students 

	
	B3.2 Demonstrate strategies for managing student behaviour

	B4: Work together with other teachers, parents, and community
	B4.1 Demonstrate strategies for working together with other teachers, parents, and the local community to improve the learning environment for students


Domain C: Professional Values and Dispositions
	Competency Standard
	Minimum Requirement

	C1: Service to profession
	C1.1 Demonstrate values and attitudes consistent with Myanmar’s tradition of perceiving teachers as role models

	
	C.1.2 Demonstrate understanding of the underlying ideas that influence one’s practice as a professional teacher

	
	C1.3 Demonstrate understanding of the possible effect of local culture and context on student participation in school

	
	C1.4 Demonstrate responsibility and accountability for the use of education resources

	C2: Service to community leadership
	C2.1 Demonstrate commitment to serving the school and community as a professional member of the teaching profession

	C3: Promote quality and equity in education for all students
	C3.1 Demonstrate a high regard for each student’s right to education and treat all students fairly

	
	C3.2 Demonstrate respect for diversity of students and the belief that all children can learn according to their capacities

	
	C3.3 Demonstrate capacity to build students’ understanding of different cultures and global citizenship



Domain D: Professional Growth and Development
	Competency Standard
	Minimum Requirement

	D1: Reflect on own teaching practice
	D1.1 Regularly reflect on own teaching practice and its impact on student learning

	D2: Engage with colleagues in improving teaching practice
	D2.1 Improve own teaching practice through learning from other teachers and professional development opportunities

	D3: Participate in professional learning to improve teaching practice
	D3.1 Demonstrate understanding of the importance of inquiry and research based learning to improve teaching practice



From STEM Practicum booklet (2019) p5. 
[bookmark: _Toc72787354][bookmark: _Hlk72518174]















Appendix 3: Purposes of a Teacher Competency Standards Framework
[bookmark: _Hlk72684463]As leaders, we can make use of a Teacher Competency Standards Framework for these purposes and to provide a foundation for strategies to help us achieve these purposes.
Benchmarking 
· to provide benchmarking for all activities that involve monitoring and evaluation
· to identify positive features of teaching and learning at an institution and celebrate achievements
· to identify areas of development that need to be addressed
· to measure and compare progress in teaching quality over time
· to make comparisons between individual teacher quality and compare general teaching quality between institutions 
· to provide evidence of teaching quality and concrete data to inform dialogue with other internal and external agencies.
Formal assessments
· to form a basis for systems of performance management
· to provide a set of criteria by which teachers can be assessed
· to provide a basis for teacher appraisals and performance management
· to provide criteria for decisions on teacher promotion.
Teacher development (pre-service)
· [bookmark: _Hlk72508746]to raise awareness of pre-service teachers of the competencies they are working to acquire and to support self-assessment and reflection
· to inform developmental support from Teacher Educators, mentors and peers
· [bookmark: _Hlk72507748]to provide objective guidelines to help us identify features of effective and less effective teaching during Practicum observations
· to provide a basis for providing feedback after a Practicum observation
· to assess the progress and development of individual trainee teachers
· to assess the progress of trainee teachers in general 
· to help us make decisions about the impact of pre-service training and any changes that need to be made to that training.
Teacher development (in-service)
· to raise awareness of in-service teachers of the competencies they are expected and encouraged to master and to support self-assessment and reflection
· to identify the stage of development an individual teacher has reached or teachers have reached in general
· provide objective guidelines to help us identify features of effective and less effective teaching during in-service observations
· provide a basis for providing feedback after an in-service observation
· [bookmark: _Hlk72508296]identify which areas need to be addressed through CPD and/or training initiatives
· identify the impact of through CPD and/or training initiatives resulting from participation
· to inform any classroom teaching we ourselves as leaders deliver as role-models.

Text prepared by Andy Keedwell, TREE Facilitator
[bookmark: _Toc72787355]Appendix 4: Guiding principles for CPD activities 

Effective CPD activities:
· take place over a sustained period
· are inclusive and open to all relevant personnel
· enable participants to develop their skills and competencies
· are based on the needs of participants and institutions as identified through needs assessment
· meet the needs of individual professionals, institutions and systems
· prioritise needs and address urgent and important needs first
· are contextualised and appropriate for the contexts within which they take place
· produce learning which can be practically applied to the workplace or classroom
· blend theory and practice 
· build on previous and current learning and CPD activities
· include a mix of self-development, peer learning, mentoring and training
· involve cooperation and collaboration with colleagues and across institutions
· promote active learning and learner-centred practices
· encourage reflection
· promote lifelong learning
· are ‘institutionalised’, encouraged, valued and recognised by the institution within which they take place
· can be effectively monitored and evaluated and can be benchmarked
· take into account available human, financial and material resources.

STEM Continuing Professional Development Framework pp 19-21 (adapted and summarised).










[bookmark: _Toc72787356][bookmark: _Hlk73950927][bookmark: _Hlk72783460]Further reading and references

1 Key documents

STEM (2017) Teacher Competency Standards Framework (TCSF)
Available online at:
www.lextutor.ca/myanmar/TCSF_v2.pdf

STEM (2019) Student Teacher Textbook Year 1:  Preface 

STEM (2019) Year 1 Practicum Booklet

STEM (2019) Continuous Professional Development Framework	

TREE Project (2019) Leadership Teams: Creating a Culture of Effective Learning

2 Academic sources
Kennedy, A. (2006) Models of Continuing Professional Development: a Framework for Analysis. In Journal of In-service Education, 31:2, 235-250
Available online at:
https://www.tandfonline.com/doi/abs/10.1080/13674580500200277

3 Links to further examples of Continuing Professional Development Frameworks
3a British Council Continuing Professional Development Frameworks
British Council Continuing Professional Development (CPD) Framework for teachers
https://www.teachingenglish.org.uk/sites/teacheng/files/CPD%20framework%20for%20teachers_WEB.PDF 

British Council Continuing Professional Development (CPD) Framework for teacher educators 
https://www.teachingenglish.org.uk/sites/teacheng/files/teacher_educator_framework_final_webv1_0.pdf


3b CPDFs from other countries
Cambodia: Continuous Professional Development Framework for Teachers and School Directors 2019-2023 (2019) Ministry of Education, Youth and Sport:
www.unesco.org/new/fileadmin/MULTIMEDIA/FIELD/Phnom_Penh/pdf/MoEYS_CPD_Framework_FD06_AJ_140919_en_clean.pdf

Ireland: Cosán: Framework for Teachers’ Learning (2016) The Teaching Council
www.teachingcouncil.ie/en/publications/teacher-education/cosan-framework-for-teachers-learning.pdf

Rwanda: The National Teacher CPD Framework (2019) Rwanda Education Board:
www.eenet.org.uk/resources/docs/THE_NATIONAL_TEACHER_CPD_FRAMEWORK-Booklet-B5Size.pdf
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