1.2 Inclusive Education 

0:04
So what is this term inclusive education that is used a lot, referred to a lot, but seems to mean different things to everyone I speak to?

0:15
Well, if we go on a bit of a deep dive, we can find that the term originated around 30 years ago from the time of recording in response to systemic and social justice lensed problems associated with ‘special education’.

0:33
It initially, if we deep dive back, expressed that idea that all children needed to be educated together in mainstream schools.

0:43
So that's the dilemma. It's everybody all together all the time.

0:48
But it's important to note that it's been unpacked since then.

0:54
So once upon a time, this was about the rights of disabled children in special or mainstream schools.

1:02
It's now broadened and includes or should include all forms of exclusion.

1:07
So how we address them, not how we promote them, all forms of marginalisation, inequalities and how we reduce those inequalities of participation and inequalities of outcomes for all children.

1:22
So in line with that rights respecting schools in lines with the UN Convention, UN sustainability goals, we have a commitment to reducing those inequalities.

1:35
Key difference in terms is between inclusive education and inclusive practice.

1:41
So inclusive education is the ideas, inclusive practice is what you're actually doing.

1:49
And while we're thinking about barriers and exclusion and marginalization, let's not forget that this term originated from the global north, originated in Canada and made its way across the world.

2:03
And it's actually done a bit of damage to some of the more local knowledge that was held away from the Global North in terms of assuming superiority.

2:13
So part of the journey of thinking about inclusive education and what counts of inclusive education is often retracing one's steps and reclaiming some of the knowledge that was swallowed up in the spread of this concept of inclusive education.

2:32
However, let's think about inclusive pedagogy, so the doing bit in a bit more depth, and let's think about inclusive practice in a bit more depth.

2:44
So anyone who's done any stats will know about the bell curve.

2:49
It's often used vis-à-vis intelligence.

2:52
So if we're thinking about intelligence as a concept and we're thinking about IQ tests in particular, what we'll typically find with IQ tests because they're standardized against one another, is that the mean is 100 and standard deviation is so many in either direction, and that 68% of people fall within 2 standard deviations of the mean, and then 96% of people fall within 3 standard deviations of the mean.

3:25
If we are thinking about intelligence, and often we are when we're thinking about education, then we'll find that there'll be “low performers” at one end and I'm putting that in air quotes and high performers at the other end. And Florian and Black Hawkins refer to that as bell curve thinking.

3:46
They talk about teaching to that middle 68% and then changing something about the curriculum to make it accessible to people who are maybe scoring lower normally and people who are scoring higher.

4:01
And this speaks to what's normal and what's not normal.

4:06
And in Mary Warnock's days was referred to as educationally sub normal.

4:12
So there's a narrative of normality around these bell curves and what Florian and Black Hawkins advocate for, instead of tailoring to the middle and then differentiating at either end of the bell curve, as you probably know, is to make everything that is ordinarily available accessible to everyone.

4:38
So making what is ordinarily available, accessible to all.

4:42
So providing that choice of assignment and letting children choose between them.

4:47
Because under that model, we expect there to be differences.

4:52
We don't expect people to be subscribing to a normal and have people tailing off at either end.

4:57
We expect that there'll be differences in what people are able to achieve according to various circumstances in any given classroom setting.

5:09
That's all very nice, but it's all a bit fluffy.

5:12
The International Bureau of Education in 2016 tried to more tightly control or define rather what inclusion or inclusive education is.

5:23
And they defined it in terms of the presence, the participation, and the attainment or achievement of all students.

5:31
And putting a focus in particular on how we are helping children who might be at risk of marginalization, who might be at risk of racism, who might be at risk of sexism, who might be at risk of ableism.

5:44
How are we making sure that those groups are monitored and that we're taking steps to enable them to access their curricula?

5:55
When we think about teachers and disability in the classroom, most of the time we're thinking about disability as an individual issue.

6:06
So the child arrives at your class, they come with a healthcare plan or an individual learning plan, depending on where you are in the world and what you want to call it.

6:15
And that education plan will often list and necessitate a number of adjustments and accommodations for that particular child.

6:26
And in education degrees across the world, it's often the case that disability is taught about and thought about using the medical model, at least when it comes to practice in the classroom.

6:38
So the social model might be taught about in the university sphere, but when it comes to working down on the ground with individual children, it's about what individual adjustments are needed for each individual child in order that that individual child may access the curriculum enhancements. Data reflects this in that student teachers or probationer teachers were saying it's about the individual, it's about the individual.

7:02
That's all that's ever said.

7:03
You never hear anything personal.

7:05
You have to ask about the individual.

7:08
And saying that doesn't teach the student teacher anything.

7:12
I'd also argue that it misses something about disability.

7:17
It misses the systemic and structural inequality that surrounds disabled students access to an education that represents them.

7:29
So, what are we going to do about that?

7:33
Well, are we going to treat everybody equally?

7:37
So give everybody the same and hope for the best.

7:41
Are we going to treat everybody equitably?

7:44
So give the shorter child the higher ladder to make sure that they can all reach the same thing.

7:52
Are we going to treat everybody fairly?

7:55
So are we going to aim for justice and change the system, or are we going to have to focus on who those children actually are and the complex interaction of identities that go into making up those children trying to reach those apples.

8:16
As well as addressing the systematic inequalities that mean that children with certain identities are very able to reach the apples and children with other interaction intertwinements of identities aren't able to access it.

8:31
And our focus is going to be here on disabled identities and on systemic inequality, around disability and reducing structural ableism.
