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This School Leadership OER (Open Educational Resource) is one of a set of 20 units from TESS- India
designed to help school leaders develop their understanding and skills so that they can lead improvements
inteaching and learning in their school. The units are essentially practical, with activities to be carried out in
school with staft, students and others. They are based on research and academic study of effective schools.

There (s no prescribed order for studying the units, but ‘The school leader as enabler’is the best place to
start, as this provides an orientation for the whole set. You might choose to study the units in combinations
related to specific themes; these families’of units have been aligned with the National College of School
Leadership Curriculum Framework (India) key areas: Perspective on school leadership’(1): Managing and
developing self’(2): ‘Transforming teaching-learning process’(3): and Leading partnerships’(6). Key areas 4
and 5, on leading innovation and leading teams, are addressed in multiple units but not as a specific

focus. Some units address more than one key area.

The units can be used by school leaders for self-study or as part of a taught leadership programme. In
either scenario, there are benefits in keeping a personal Learning Diary, and in sharing the learning
experience with others through discussion of the activities and case studies. The term school leader’is
used in these units to refer to a headteacher, principal, deputy teacher or any individual taking leadership
responsibility in a school.

Video resources

L3
The .@ . icon indicates where there are TESS-India School Leadership video resources in which Indian
school leaders talk about how they are enacting change in their school to improve teaching and learning. It
is hoped that they will inspire you to experiment with similar practices. The video resources are intended to
complement and enhance you working through the text-based units, but are not integral to them should you
be unable to access them.

TESS-India video resources may be viewed online or downloaded from the TESS-India website,
http.//www.tess-india.edu.in/. Alternatively, you may have access to these videos on a CD or memory card.

About the TESS-India (Teacher Education through School-based Support) project

TESS-India aims to improve the classroom practices of elementary and secondary teachers in India through
the provision of OERs to support school leaders and teachers in developing student-centred, participatory
approaches. The 105 TESS-India subject OERs provide teachers with a companion to the school textbook in
the subjects of language, science and maths. They offer activities for teachers to try out in their classrooms
with their students, together with case studies showing how other teachers have taught the topic and
linked resources to support teachers in developing their lesson plans and subject knowledge.

All TESS-India OERs have been collaboratively written by Indian and international authors to address Indian
curriculum and contexts, and are available for online and print use (http.//www.tess-india.edu.in/). The
OERs are available in several versions, appropriate for each participating Indian state and users are invited
to adapt and localise the OERs further to meet local needs and contexts.

TESS-India is led by The Open University UK and funded by UK aid from the UK government.
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Orientation: the secondary school leader as enabler

What this unit is about

There have been many changes in education policy in India in recent years, but one of the most significant is
the shift in expectations on schools. The aspiration is that schools should become more autonomous and
responsive to their local communities, and that school leaders should take greater responsibility for the
quality of teaching and learning in their schools (Tyagi, 2011).

The aim of the TESS-India Open Educational Resources (OERs) is to support school leaders that want to
enable their schools to become dynamic learning environments with active students and interactive
teachers. It can be a challenging task to bring about such practice where it does not already exist, although
school leaders have a great deal of authority within their own school. This unit positions the school leader
as an enabler - someone who uses their role to make things happen in their school. The TESS-India OERs
provide a‘toolkit’ to support you in this role (see Resource 1 for further details).

This first orientation unit aims to familiarise you in how to use the TESS-India School Leadership OERs for
your own development. At the core of all these resources is the idea that learning is lifelong and continuous:
for teachers to learn effectively, their school leaders also need to be learners.

Learning Diary

During your work on this unit you will be asked to make notes in your Learning Diary, a book or folder where
you collect together your thoughts and plans in one place. Perhaps you have already started one.

You may be working through this unit alone, but you will learn much more if you are able to discuss your
learning with another school leader. This could be a colleague with whom you already collaborate, or
someone with whom you can build a new relationship. It could be done in an organised way or on a more
informal basis. The notes you make in your Learning Diary will be useful for these kinds of meetings, while
also mapping your longer-term learning and development.

What you can learn in this unit

e Toreview your school leadership skills and identify areas for improvement.

e Tousethe TESS-India School Leadership OERs to design your learning pathway that enhances your
school leadership skills.

e What it means to be an enabler of learning in your school.

1 Being a school leader in India

The Right to Education Act (RtE) 2009 gives schools in India more autonomy than they have had in the past.
This has already happened in many other countries, with school leaders often having responsibility for their
own budgets, the power to recruit their own teachers and even being able to decide on the curriculum.
These changes bring more responsibility but also more freedom, and the expectation that school leaders
will work towards improving their school without waiting for instructions from the district education office
or other educational authorities. In India, the work of the National College of School Leadership (NCSL) at
the National University of Education Planning and Administration (NUEPA) is supporting these changes.

TESS-India provides a bank of Open Educational Resources (OERs) that includes 20 study units for school
leaders. These are designed to provide learning activities on various aspects of school leadership. Some
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Orientation: the secondary school leader as enabler

focus explicitly on improving teaching and learning, and developing your teachers’ classroom practice;
others focus on the processes and systems in schools, such as building a vision, conducting a school review,
creating a development plan and working with the community that your school is located in. You can select
the OERs that meet your own professional learning needs. The units are grouped in accordance with
priorities identified by the NCSL for school leadership, but they are not a course - you are encouraged to
create your own route through the units.

Each unit has activities and case studies. The activities are for you to carry out in your school; some of them
involve working with colleagues and some of them you will do on your own. Rather than being designed to
create extrawork, they help you reflect on and gain a better understanding of things that you are doing
anyway or were thinking of doing. Each unit is designed to be coherent, but you might still choose to do
individual activities rather than a whole unit. The OERs respect the knowledge and experience that you
bring to your role, and encourage you to work collaboratively.

In this introductory unit you will start by thinking about your own professional development. You will consider
what knowledge and skills you already have and how you might develop your practice as a school leader.

TESS-India also provides OERs for teachers. All the OERs take a social view of learning, where learning
takes place through participation in practices with other colleagues and students in your school. They are
not detailed recipes for best practice or instructional materials; instead, they encourage you and your
teachers to develop reflective and discursive identities and roles. The aim is to be open about learning and
inquiry, towards the possibility of solving problems within one’s own working environment, whether that be
your school or your classroom (Lave and Wenger, 1991; Bruner, 1996; Wenger, 1998).

T

" Pauseforthought
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N

Think back to the start of your career as a school leader or a senior teacher.
e What have you learnt since you became a school leader?
e Howdoyoulearn?

e What opportunities for professional learning do you have?

2 Thinking about your own learning as a school
leader

In order to make the most of new opportunities, school leaders will need to develop a greater range of
skills. You have probably become a school leader because you are a good teacher and you are well qualified.
Being a leader, however, is very different from the role of teacher. Your role is to manage the day-to-day
running of the school and to ensure that, over time, the school provides the best possible education for the
students in its community. In this unit you will be introduced to some of the skills and competencies that an
effective school leader needs to develop to help the teachers in your school to become more effective.

_ Pause for thought

Think back to when you were at school or when you started your teaching career. Now think
ahead about ten years. What will be the most striking differences between schools in ten
years' time and the year in which you started your career?
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Orientation: the secondary school leader as enabler

Activity 1: Your professional development as a leader

Figure 1 Considering your professional development as a leader.

1. Using your Learning Diary, write down five words that you would say characterises you as a leader.

2. How do you think your teachers view you as their leader? Do they like you? Do they respect your
knowledge and skills, not just your position? Why do you think this is the case? How do you
demonstrate to your teachers that you are developing as a professional? For example, would they
see you as someone who is willing to try new ideas and reflect on their impact?

3. Reflecting onyour answers to Questions 1 and 2, what do you see as obstacles to your own
professional development as a leader?

Discussion

Your responses will be personal to you and your context. However, considering three different types of
leader might help you to reflect further on the challenges that you may face:

e Thefirst type may be someone with many years’ experience of leading a school, who feels
confident doing so but finds it difficult to show other members of staff that they are still learning
and changing their own practice. This may be because they want to appear confident and in charge,
and therefore keep professional development as something private and hidden.

e Thesecond type of leader may be someone who is younger and concerned about losing authority if
they are seen to have areas for personal development. They may be aware that they have less
expertise in the classroom than some of their more senior teachers, but they have a lot to give in a
model of leadership that combines enthusiasm, with vision and an understanding of the latest
ideas, which at the same time respects the expertise of other teachers.

e Finally, there may be a group of leaders who — despite being willing to develop their practice, and
doing so in a transparent way to others — never have the time to devote to such activities. These
are leaders who, subconsciously, are modelling an attitude to professional development that may
undermine efforts to bring about change in their schools.

The qualities of a good leader are well documented. Table 1 has some suggestions about how these apply to
the Indian context. You will return to this analysis in Activity 3.
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Table 1 Qualities of a good leader (adapted from Gardner, 1997).

Qualities of a good leader

What these might mean in your context

Readiness to confront
authority

You will need to work with your district education office and other related
structures such as the cluster resource centres (CRCs), block resource
centres (BRCs), local panchayat and school management committees (SMCs).
These provide valuable resources and in many parts of the country still take
responsibility for recruiting and deploying teachers. It is important that you
manage your relationship with all these institutions and functionaries
carefully and sensitively. Confrontation might not be the best approach, but
don't be afraid to take the initiative or do things differently from how they
have been done in the past if you think it will help your school.

Being prepared to take
risks

Culturally this is difficult, because India’s hierarchical structures mean that
people feel they need to seek approval for any initiative from a more senior
person. However, as long as you are aware of district priorities and the
school development plan (SDP), and you have well thought out reasons about
why you are making a particular change, you should be able to take risks in
your school in order to achieve the improvements you want.

Resilience in the face of
failure

In many cultures, admitting you have made a mistake or that things are less
than perfect is difficult. Managing change is demanding and will not
necessarily go smoothly. Every time something does not go exactly as
planned, you should regard this as a learning opportunity. Make sure you
reflect on and identify the reasons why things have not gone as planned, but
don't be afraid of admitting that you could have done something differently.

Confidence in instinct and
intuition

You will probably have experience of working as a teacher in different
schools. You will be able to use and build on this experience in your role as a
school leader. The new aspiration for autonomous schools means that you
will have more freedom to be creative and try out new things.

Ability to keep in mind the
bigger picture

This applies to all leaders. Your role is to establish and communicate a clear
vision for your school. All actions and initiatives should be linked to this
vision. There is a School Leadership OER that provides practical advice about
how to work with others to build a vision for your school. This will help you in
formulating the SDP with the SMC members.

Moral commitment

The values and beliefs that underpin the NCF 2005, the NCFTE 2009 and the
RtE 2009 challenge some traditionally held beliefs. In order to meet the
aspirations set out by the government in these documents, you will need to
understand the underlying values of these policies and model these in your
school and the local community around your school.

A sense of timing and the
ability to sit back and
learn from experience

As you start to evaluate your school, it is possible that you will identify a
number of changes that you wish to make. It is important not to try and
change too much, too soon. You will need to prioritise and move slowly,
taking all the teachers with you.
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Headteacher Mr Nagaraju works in a rural secondary school.

When | started work in this school, | asked the teachers what challenges they faced. They told me that
completing the syllabus was really hard because there was so much to learn, but most of them were proud
of the fact that they managed to do it every year. When | looked at the exam results, | was surprised at how
low they were. Only 30 per cent of the children passed the exams at the end of Class X. How could this be?
If the teachers were working so hard and always finishing the syllabus, why were the results so low? | spent
a few days walking around the school and looking in exercise books. | realised that the teachers were
spending a lot of time lecturing the children. There was a great deal of dictation and copying from the
blackboard.

| overheard Mr Singh saying to the class, ‘Do you understand?’ They chanted in unison, ‘Yes, we understand.’
After the lesson | asked Mr Singh how he knew that they understood. He was surprised to be asked, and
replied, ‘They said they did — and no one asked me any questions.’

Mr Singh has been teaching science for many years and is very strict. | feel in awe of him, so | am not
surprised the students would not admit that they did not understand something. | pointed out that, given
the exam results at the end of last year, it was likely that they didn't understand the work very well at all.
He said that they don't work hard enough and they were from a rural community, so he didn't expect them
to do well. | am convinced that all students have the ability to learn; it is up to the teachers to find a way of
helping them. But how could | convince Mr Singh?

| asked the teachers to give me their lesson plans each week, just as the previous school leader had. |
cancelled assembly on Thursdays and Fridays so that | had time to talk to them about their plans in subject
groups. | encouraged them to think about what key concepts they were trying to get across, and suggested
that they identified the key ideas in the textbook first and concentrated on these rather than trying to
cover everything. | showed them some of the TESS-India OERs and encouraged them to start each topic
with something that would really interest the students, even if it wasn't in the textbook. | suggested that
they could do the chapters in a different order if it would help, and | gave lots of praise to the teachers who
were using their initiative.

At the end of term, | asked the teachers to fill in all the test results on a grid. Mr Vari is a young and
inexperienced science teacher who had adopted a number of interactive approaches. He had not used
every page in the four chapters of the textbook, but his class did better than Mr Singh'’s.
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Activity 2: Identifying leadership qualities

Reread Table 1, which lists the qualities of a good leader.

With a friend or colleague, analyse Case Study 1 and identify examples of the qualities that Mr Nagaraju
displayed. Write these in your Learning Diary, or use a highlighter pen or a pencil to underline key phrases.

Discussion

Mr Nagaraju watched what was going on and listened to his teachers rather than rushing to solve a
problem. He recognised the difficulty in changing people but was determined to find a solution. He took a
risk by encouraging his teachers to use the textbook more imaginatively and not necessarily use all of
every chapter, but he had good reasons for doing so. He believes that all students can learn, regardless of
their backgrounds, and he worked within existing systems — for example, cancelling assembly in order to
create time rather than ask teachers to stay behind after school.

Having attempted Activity 2, you might also want to look at videos of school leaders to analyse how far
they display the qualities of a good leader in what they talk about.

Video: School Leadership

)
Q") http://tinyurl.com/video-sl-all

3 Conducting a needs analysis

Table 1 suggests that a school leader needs not only personal qualities to be effective but also a range of

competencies (see Resource 2). It is unlikely that you will be equally talented or accomplished in all areas. It
is also important to remember that, like your teachers and students, your knowledge and skills are evolving
and developing over time to meet new challenges and become more expert.

Activity 3: Conducting a needs analysis

Complete the table in Resource 2 in order to identify the aspects of the school leader role that you feel
you do well and those that you need to develop - the areas you might learn more about.

First, rate yourself as ‘highly competent’,'adequately competent’ or ‘barely competent’. You undoubtedly
have a lot of knowledge already, but you can always expand or refine your skills and abilities in the spirit of
lifelong learning. Completing this table will help you to analyse your needs and development priorities to
become a more effective and enabling leader.

You might want to share this process with a colleague to discuss which needs you are prioritising and
discuss their needs with them. A school leader can be quite isolated, so developing a peer-mentoring

relationship can be mutually beneficial. Read Case Study 2 to see how two school leaders helped each
other to look at their needs.
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Mr Kapur and Ms Agarwal met recently on a training course and found that they had a lot of ideas in
common. They arranged to meet every month to support each other, and decided to do Activity 3 together,
helping each other to find examples and probing each other with questions. Read their conversation about
the qualities of ‘modelling behaviour'

% So, my friend — how do you go about ‘demonstrating personal integrity’? ‘]
| suppose it is by being consistent in my treatment of students and staff -
always try to treat everyone with respect and have high standards in that.
% Canyou give me an example of when that happened this week? ‘]

Now you are putting me on the spot, my friend. But you are right, we can spout

the words but not show this in our deeds. Let me think ... well, | have made it

clear in school that every student is equal, but | had a complaint from a family
who believe their two sons are being overlooked in class. | have investigated the
matter and talked to the staff and the two students. | have asked for the matter
kto be monitored and have undertaken to meet with the family again in one month.

Yes, that sounds like you have demonstrated personal integrity and made your values
clear. What about this ‘showing enthusiasm’ |Is that something you do a lot or a little?

You know, although | am passionate about learning, | am not sure | show my
enthusiasm that much. | noticed the other day when | was talking to the
teachers about introducing more groupwork, | did not get a great response.

Have you looked at the TESS-India videos about groupwork? They are great
for getting a discussion going and you could use them to get people talking.

That's agood idea. | also thought that | could give more feedback to
teachers using groupwork to show my enthusiasm for their efforts.
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Let's look at the list of Teacher Development OERs and see what you might
recommend as part of your ‘enthusiasm drive’. | am thinking of doing the one
on practical work and investigations myself in one of my science lessons.

[ | am feeling more enthusiastic already!

4 Creating a Learning Plan

Having identified your professional development needs, you can now make a Learning Plan to address these
needs. Resource 3 provides a list of the TESS-India School Leadership OERs.

A good one to start with (after this unit) is 7ransforming teaching-learning process: leading improvements
in teaching and learning in the elementary school, which focuses on the core pedagogy of the TESS-India
project and will give you the chance to explore the other resources that are available. All of the materials
are ‘Open Educational Resources’, which means that they are free — you can make copies of them and you
can adapt them to suit your context.

Activity 4: Your Learning Plan through the TESS-India OERs

Follow these steps to create a Learning Plan for yourself using the TESS-India School Leadership OERs:

1. Look at the titles of the School Leadership OERs in Resource 3 and explore what each OER covers.
Look at the way that the units are grouped - for example, there are three units related to
developing your teachers.

2. ldentify three units that you would like to study. Make a note of the order in which you will study
them in your Learning Diary.

3. Take amore detailed look at your chosen units and decide how long you need to spend on each one.

4. Make aplan for the term. Consider your work priorities, the timing of any courses you will be
attending and any commitments that you have to other projects or initiatives.

Use Resource 4 to record your Learning Plan. Display it in a prominent place and refer to it each week.

Lastly, decide how you will access the materials (online or offline, or printouts) and think about anyone you
might work with to extend and consolidate your learning.

5 Enacting your Learning Plan - the school leader as
enabler

The single most important factor that impacts on changing teaching and learning in a school is you as a
school leader - that is, your qualities and your competences. Unless you enable teachers to experiment and
depart from their traditional teaching methods, there will be no change in student learning.
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You enable your teachers by being a lifelong learner yourself — by applying your learning to innovate and
solve issues at your school. Teachers need your encouragement to change. You can provide opportunities
for and guidance to teachers by:

e trying out new ideas or practices

e giving feedback to teachers

e sharing and reflecting on the positives in their classrooms

e discussing what could be done differently to improve things.

The next case study highlights the importance of listening to your teachers and developing a collegial
approach to leadership - enabling means working with and alongside your teachers, so that there is
dialogue and to ensure that you learn from them.

Being an enabler is therefore about creating the conditions for active, participatory learning to take place
for everyone in your school.

This (s arecord of an interview with a school leader who had recently attended a course at the local
District Institute for Education and Training (DIET) for secondary school leaders. His school was doing
well, and attendance had greatly improved since he had become the school leader. He was keen talk to the
district education officer about the improved exam results, but started to realise that there were other
important matters to attend to at his school.

On the course we were introduced to the TESS-India OERs on school self-review and development
planning [Perspective on leadership: leading the school’s self-reviewand Perspective on leadership: school
development plan|. | was looking forward to the breaks so that | could share my good news about our exam
results with colleagues.

As we worked through the unit on self-review, | felt pleased — many things in my school are going well. But
then the trainer asked us some questions about the teachers in our school, and what they thought about
the school. | have ten teachers but | realised that | don’t know what they think about any of the changes |
have made; they have done what | have asked them to do without challenging me.

| desperately need another maths teacher, as we have many more students on the role. At lunchtime, the
district education officer explained that he had not managed to find anyone yet. He said that two people
he had asked had requested not to be moved, because they thought that being in my school would be very
hard work. In fact, he also revealed that two of the English teachers and a science teacher had approached
him and asked if they could be moved to a different school. | was very surprised and disappointed.

As we moved on to development planning, | began to realise that | have been behaving a bit like a dictator. |
have made many decisions about how to improve the school and implemented many changes, but | have not
involved the other teachers in any discussions, sought their ideas or showed that | value their experience.
No wonder some of them are feeling under stress!

| realised that although the students like coming to school, | need to look after the teachers better. | went
back to school and resolved to be more collegial and more supportive of the teachers. At the next staff
meeting, instead of doing all the usual administrative tasks | asked them to work in groups and think about
what we do well as a school. There followed a heated discussion and they had many suggestions of things
that | had not really thought of. They acknowledged the recent improvements in exam results, but it
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became clear that there were many other things that they valued just as much.

Then we discussed things that could be improved. | made an appointment to talk to each teacher
individually so that | could hear about the aspects of their work that were important to them and learn
more about them as individuals.

\ Pause for thought

Reflect on this case study. Do you think your teachers like working in your school? Do they
feel valued, supported and reflected?

6 Focusing on your teachers

M 4

Figure 2 Your teachers will follow your example of professional development.

Your attitude to your own learning will directly impact on the attitude of your teachers to their professional
development. Seeing your growth in skills and readiness to change will encourage them to change and grow
themselves. Your greatest resource is your teachers, and you need to provide the opportunity for them to
become the best teachers they can possibly be. You need to expect and hope that they will become better
teachers than you!

You might like to look at some videos of school leaders talking about leading teachers.

Video: School Leadership — Leading teachers

v ®  http://tinyurl.com/video-sl-teachers

Video: School Leadership — The learning environment

E@,

'® http://tinyurl.com/video-sl-learning
ﬁ.
0

Video: School Leadership — Leading teaching and learning

®  http://tinyurl.com/video-sl-leading
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The TESS-India Teacher Development OERs are a tool for you to help your teachers to learn new

approaches and try out ideas for different ways of teaching. They position the teacher as ‘learner’,
recognising that they will develop their competence in the tools and practices of the profession through
actively engaging with the process of teaching and learning, and working collaboratively with colleagues.

Learning to be a teacher is a complex and a lifelong process. Various frameworks for conceptualising
teacher learning and development have been suggested, but one that is particularly helpful identifies six
areas of knowledge of an accomplished teacher (Shulman and Shulman, 2007):

e vision

e motivation
e understanding

e practice

e reflection

e community.

These are explored in Table 2.

Table 2 Comments on features of an accomplished teacher (adapted from Shulman and Shulman, 2007).

Feature Comment

Vision Good teachers should have a clear vision of what they are trying to achieve, underpinned
by a set of beliefs about learners, knowledge and learning. They should be willing to
reflect on and adapt their vision in the light of experience.

Motivation Good teachers should be motivated to improve and develop.

Understanding

Good teachers need to know what to do and how to do it. They need to know the subjects
that they have to teach and how to teach effectively.

Practice Good teachers recognise that practice is complex and develops over time. They know
how to enact the theories that they have learnt in the classroom. Good teachers will learn
from the experience of trying different approaches.

Reflection Good teachers reflect on what they are doing and learn from experience. Without
reflection, teachers lack the capacity to change,

Community Good teachers recognise that they are part of a community that shares the same

objectives and values, and will seek support from and provide support for the
community.

. Pause for thought

e Howdo these areas of knowledge apply to the teachers in your school?
e How many of your teachers would you describe as good?
e Looking at your staff as a whole, which areas need the most development?

www.TESS-India.edu.in 11




Orientation: the secondary school leader as enabler

The TESS-India OERs support all these areas of teacher learning. The OERs challenge underlying
assumptions and motivate teachers to try new approaches in their classroom. As a school leader, you are in
a position to support your teachers by providing encouragement and creating opportunities for them to
work together.

7 Summary

Recent changes in education may have placed more responsibility on Indian school leaders, but they have
also created the opportunity for you to make areal difference in your school and bring your influence to
bear on the learning outcomes for students. You are in a profession that is changing and you are being
asked to demonstrate qualities and competences that bring about change in your school. The TESS-India
School Leadership OERs can help you meet this challenge, especially in persuading teachers in your school
to do things differently and adopt the new approaches that are directed by national policy in the NCF 2005
and the NCFTE 20009.

This unit has focused on the importance of you being an active learner and modelling a solution-based
approach to filling gaps in your knowledge and competences. As you worked through the unit, you formed a
Learning Plan using the TESS-India School Leadership OERs. You should work through this plan, monitoring
your own progress and learning and sharing it with colleagues where appropriate.

Resources

Resource 1: Summary of TESS-India resources

School Leadership OERs (for you)

There are 20 OERs designed for school leaders (headteachers, principals and deputies, and those aspiring
to these roles). These OERs support the school leaders in different aspects of their role, including the
processes and systems that are necessary to lead a school through change and improvement. They are also
designed to support leaders in enabling real changes to take place in learning and teaching, and for schools
to become more focused in delivering learning in an effective, collaborative manner. These are listed in
Resource 3.

Key resources

The TESS-India OERs are supported by a set of ten key resources. These key resources, which apply to all
subjects and levels, offer you and your teachers further practical guidance on key practices in the pedagogy
of the TESS-India OERs. They include ways of organising students, learning activities and teacher-student
and student-student interactions. These key resources are incorporated into the OERs as appropriate (as
resources) and are also available as individual documents for teacher-educators or school leaders to use in
training and other contexts.

Audio-visual material

There is also a set of video clips that match the themes of the key resources, illustrating core participatory
classroom techniques. These clips show teachers and students using participatory practices in a range of
Indian classrooms and include a commentary to guide the viewer to notice particular actions and
behaviours. The video clips are shot in Hindi classrooms and the audio is translated for different states.

L

w
Links to these video clips are inserted into the OERs at appropriate points marked by a video icon, __@" ,
12 www.TESS-India.edu.in
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and are available to users online. It is possible for users to download the video clips for use on tablets, PCs,
DVDs and mobile phones using SD cards.

Teacher Development OERs (for your teachers)

There are 45 secondary OERs in three subject areas: 15 each in Secondary English, Secondary Maths and
Secondary Science. These OERs are for teachers and teacher-educators, and provide practical ideas for
teachers to use in their classrooms.

www.TESS-India.edu.in 13
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tencies audit

Leadership compe

Resource 2

Table R2.1 L eadership competencies audit (adapted from MacBeath and Myers, 1999).
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tcomes

ing ou

School Leadership learni

Resource 3

Table R3.1 Learning outcomes of the TESS-India School Leadership OERs.
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Resource 4: Your Learning Plan

Table R4.1 Learning Plan template.

Priorities and commitments for the next academic year (including courses, initiatives you are involved in
and things that have to be achieved, such as a school self-review or writing an SDP)

OERs to study in the next three months

OERs to study within the next year

How will | make time to study and learn?

www.TESS-India.edu.in
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What might get in the way of my plan?

How | will avoid any sabotage of my plan?

How | will access the units for myself?

What arrangements will | make to find a study partner or mentor to help me with my learning and apply it to
my context? How often will | talk to them?

How will | evaluate my learning?

22 www.TESS-India.edu.in
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Additional resources

e National Centre for School Leadership: http://www.nuepa.org/ncsl.html
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