
 

 

 

ಇಂಗ್ಲೀಷ್ ಅಕ್ಷರಗಳು ಮತ್ತು ಧ್ವನಿಗಳು 



ರಹಷ್ಟ್ರೀಯ ಩ಠ್ಯಕ್ರಮ ಚೌಕ್ಟ್ಟು (NCF 2005) ಮತಟು ಶಿಕ್ಷಕ್ರ ಶಿಕ್ಷಣದ ರಹಷ್ಟ್ರೀಯ ಩ಠ್ಯಕ್ರಮ ಚೌಕ್ಟ್ಟು (2009)ಗಳು ಭಹರತದಲ್ಲಿನ ಶಿಕ್ಷಣಕ್ಹಾಗಿ 

ಮಹಹದಹಸೆಯ ದೃಷ್ಟ್ಿಕ್ೆ ೀನ಴ನಟನ ನೀಡಿವೆ. ಇದರಲ್ಲಿ ಎಲ್ಹಿ ಶಹಲ್ೆಗಳು ಷದೃಢವಹದ ಕ್ಲ್ಲಕ್ಹ ವಹತಹ಴ರಣ಴ನಟನ ಒದಗಿಷಟತುವೆ. ಈ ದೃಷ್ಟ್ು 

ಕ್ೆ ೀನ಴ನಟನ ಸಹಕ್ಹರಗೆ ಳಿಷಲಟ ಶಿಕ್ಷಕ್ರಿಗೆ ಹಹಗ  ಶಿಕ್ಷಕ್ ಶಿಕ್ಷಕ್ರಿಗೆ ಷಹಹಯ ಸಷು ನೀಡಟ಴ುದೆೀ ಟೆಸ್ – ಇಯಡಿಯಹ OERನ ಮಟಖ್ಯ 

ಉದೆದೀವವಹಗಿದೆ. ಈ ಉದೆದೀವ಴ನಟನ ಈಡೆೀರಿಷಲಟ ಶಿಕ್ಷಕ್ರನಟನ ‘ಿದಹಯದ್ವಿ’ಗಧೆಯದಟ ಩ರಿಗಯಶ್ ಅ಴ರಟ ತಮೃ ಴ೃಮ್ುಯಲ್ಲ ಿಅ಴ವಯಕ್ಿರಟ಴ ಸಹಧನ 

ಹಹಗ  ಿಧಹನಗಳನಟನ ನ್ೆಧೆಶ್ಕ್ೆ ಳುಾ಴   ನೆೈ಩ುಣಯತೆಯನಟನ ಹೆ ಯದಟ಴ಯತೆ, ನ್ೆ ೀಧನೆಯ ಮತಟು ಕ್ಲ್ಲಕ್ೆಯ ಿಧಹನಗಳಲ್ಲಿ ಷಕ್ರರಯವಹಗಿ 

ತೆ ಡಗಿಶ್ಕ್ೆ ಳಾಲಟ ಷಹಹಯವಹಗಟ಴ಯತೆ ಷಯ಩ನ ೃಲ ರಚಿಷಲ್ಹಗಿದೆ. OER  ಮಟಖ್ಯ ಲಕ್ಷಣವೆಯದರೆ ಶಿಕ್ಷಕ್ರಟ ಘಟ್ಕ್ಗಳನಟನ, ವೆೈಯಕ್ರುಕ್  

ಚಟ್ಟ಴ಟಿಕ್ೆಗಳನಟನ, ಕ್ೆೀಸ್ ಷುಡಿಗಳನಟನ ಬಳಶ್, ಅ಴ರ ಴ೃಮ್ು ಕ್ೌವಲಯ಴ನಟನ ಴ೃದ್ಧಧಶ್ಕ್ೆ ಯಡಟ ಅ಴ುಗಳನಟನ ನ ತನ ಷಯದರ್ವಿಗಳಿಗೆ ಮತಟು 

ಿಶಯಗಳಿಗೆ ಅನವಯಿಷಟ಴ುದಟ.  

ಎಲ್ಹಿ ಿಶಯಗಳಿಗ  ಹಹಗ  ಎಲ್ಹಿ ಸಯತಗಳಿಗ  ಅನವಯವಹಗಟ಴ ಈ ಩ರಮಟಖ್ ಷಯ಩ನ ೃಲಗಳು, ಭಹರತದ ಶಿಕ್ಷಣ ನೀಮ್ ಮತಟು ಟೆಸ್ 

ಇಯಡಿಯಹ OERನಲ್ಲಿನ ಮಹದರಿಯಯತೆ ಶಿಕ್ಷಕ್ರಿಗೆ ಶೆೈಕ್ಷಯಕ್ ಕ್ೆೀತರದಲ್ಲಿನ ಩ರಮಟಖ್ ಿಧಹನಗಳ ಬಗೆ ೆಮಟಯದಟ಴ರಿದ ಩ಹರಯೀಗಿಕ್ ಷಲಹೆಗಳನಟನ 

ನೀಡಟತುವೆ. ಟೆಸ್ ಇಯಡಿಯಹದ ಩ಹರಯೀಗಿಕ್ ತತವಗಳನೆ ನಳಗೆ ಯಡಯತೆ ಿದಹಯದ್ವಿಗಳನಟನ ಷಯಘಟಿಷಟ಴ ಿಧಹನಗಳು, ಕ್ಲ್ಲಕ್ಹ ಚಟ್ಟ಴ಟಿಕ್ೆಗಳು 

ಮತಟು ಶಿಕ್ಷಕ್-ಿದಹಯದ್ವಿ ಮತಟು ಿದಹಯದ್ವಿ –ಿದಹಯದ್ವಿಗಳ ನಡಟಿನ ಒಡನಹಟ್಴ನಟನ ರ್಩ವಿಡಿಷಟ಴ ಿಧಹನಗಳನಟನ ಒಳಗೆ ಯಡಿದೆ .  ಶಿಕ್ಷಕ್ರಿಗೆ 

ಹಹಗ  ಶಿಕ್ಷಕ್ ಶಿಕ್ಷಕ್ರಿಗೆ ವೆಬ ಸೆೈಟ್ ನ ನಲ್ಲಿ ಈ ಩ರಮಟಖ್ ಷಯ಩ನ ೃಲಗಳು ಲರ್ಯಿದೆ.  

ವೀಡಿಯೀ ಸಂಪನ್ಮೂಲಗಳು 

ಟೆಸ್ ಇಯಡಿಯಹದ಴ರಟ ತಯಹರಿಶ್ದ ಿೀಡಿಯೀ ಕ್ರಿಪ್ ಗಳ ಷಮ ಸ಴ು ತರಗಮ್ಯಲ್ಲನಿ ಭಹಗ಴ಿಸಷಟಿಕ್ೆಯ ಩ರಮಟಖ್ ತಯತರಗಳನಟನ 

ಿ಴ರಿಷಟತುವೆ. (಩ರಮಟಖ್ ಷಯ಩ನ ೃಲಗಳ ಿಶಯಗಳಿಗೆ ಷರಿಹೆ ಯದಟ಴ಯತೆ) ಶಿಕ್ಷಕ್ರಟ ಹಹಗ  ಿದಹಯದ್ವಿಗಳು ಭಹಗ಴ಿಸಷಟಿಕ್ೆಯ 

ಅಭಹಯಷಗಳನಟನ ಭಹರಮ್ೀಯ ತರಗಮ್ಗಳಲ್ಲಿ ಬಳಷಟ಴ುದನಟನ ಈ ಕ್ರಪಿ್ ಗಳಲ್ಲಿ ನಹ಴ು ಕ್ಹಣಬಸಟದಲಿದೆೀ, ನದ್ಧವಿಶು ಕ್ರರಯೆಗಳನಟನ ಹಹಗ  

ನಡತೆಗಳನಟನ ಿೀಕ್ಷಕ್ರಟ ಗಟರಟಮ್ಷಲಟ ಿೀಕ್ಷಕ್ ಿ಴ರಣೆಯನಟನ ಕ್ೆೀಳಬಸಟದಟ. ಈ ಿೀಡಿಯೀ ಕ್ರಿಪ್ ಗಳನಟನ ಿಸಯದ್ಧ ತರಗಮ್ಗಳಲ್ಲಿ ಚಿಮ್ರೀಕ್ರಿಶ್ದಟದ, 

ಿಿಧ ರಹಜ್ಯಗಳಿಗೆ ಅನಟಗಟಣವಹಗಿ ಿೀಕ್ಷಕ್ ಿ಴ರಣೆಯನಟನ ಭಹಷಹಯತರಿಷಲ್ಹಗಿದೆ. ಈ ಿೀಡಿಯೀ ಕ್ರಿಪ್ ಗಳಿಗೆ ಲ್ಲಯ್‍ ಗಳನಟನ ಿೀಡಿಯೀ ಚಿತರದ 

ಮ ಲಕ್ OERಗಳಲ್ಲಿ ನದ್ಧವಿಶು ಷಥಳಗಳಲ್ಲಿ ತೆ ೀರಿಶ್ದಟದ, ಅಯತರ್ಹವಿಲದ ಮ ಲಕ್ ಬಳಕ್ೆದಹರರಟ ಇದನಟನ ಬಳಷಬಸಟದಹಗಿದೆ. ಈ ಿೀಡಿಯೀ 

ಕ್ರಿಪ್ ಗಳನಟನ ಟಹಯನ್ೆಿಟ್ ನ, ಪಿಶ್, ಡಿ.ಿ.ಡಿ, ಮೊನ್ೆೈಲ್ ಫೀನ್ ಗಳಲ್ಲಿ ಹಹಗ  ಎಸ್.ಡಿ ಕ್ಹರ್ಡವಿ ಮ ಲಕ್ ಬಳಷಲಟ ಬಳಕ್ೆದಹರರಟ ಇ಴ುಗಳನಟನ 
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What this unit is about 
This unit is about classroom activities to learn and practise English sounds, letters and words.  

We know that an important step in learning to read in English is to know what sounds the letters of the English 

alphabet make. Of course, this is not all that is involved in learning to read – teaching reading must be done 

with a focus on meaning. The activities in this unit are designed to help you keep this focus on meaning as 

you and your students practise English sounds and letters.  

ಈ ಘಟಕದ   ಏನಿದೆ? 

ಈ ಘಟ್ಕ್಴ು ಇಯಗಿಿೀಷ್ ಧವನಗಳು, ಅಕ್ಷರಗಳು ಮತಟು ಩ದಗಳನಟನ ಕ್ಲ್ಲಯಲಟ ಹಹಗ  ಅಭಹಯಷ ಮಹಡಲಟ ತರಗಮ್ ಚಟ್ಟ಴ಟಿಕ್ೆಗಳನಟನ 
ಒಳಗೆ ಯಡಿದೆ. 

ಇಯಗಿಿೀಷ್ ನಲ್ಲಿ ಓದಲಟ ಕ್ಲ್ಲಯನ್ೆೀಕ್ಹದರೆ ಆ ಭಹಷೆಯ ಅಕ್ಷರಗಳು ಯಹ಴ ಧವನಗಳನಟನ ಉಯಟ್ಟಮಹಡಟತುವೆ ಎಯಬಟದನಟನ ಮ್ಳಿಯಟ಴ುದೆೀ ಮೊದಲ 
ಹೆರ್ೆೆ ಎಯಬಟದಟ ನಮಗೆ ಮ್ಳಿದ್ಧದೆ ಆದರೆ ಓದಟ಴ುದನಟನ ಕ್ಲ್ಲಯಲಟ ಇದೆ ಯದೆೀ ಮಹತರ಴ಲಿ ಎಯಬಟದಟ ವಹಷು಴, ಓದಲಟ ಕ್ಲ್ಲಷಟವಹಗ ಅಥ೯ದ 
ಮೀಲ್ೆ ಗಮನ ಸರಿಷಟ಴ುದಟ ಬಲಟ ಮಟಖ್ಯ. ಈ ಘಟ್ಕ್ದಲ್ಲಿನ ಚಟ್ಟ಴ಟಿಕ್ೆಗಳು ನೀ಴ು ಮತಟು ನಮೃ ಿದಹಯದ್೯ಗಳು ಇಯಗಿಿೀಷ್ ಅಕ್ಷರಗಳು ಹಹಗ  
ಧವನಗಳನಟನ ಅಭಹಯಷ ಮಹಡಟವಹಗ ಅಥ೯ದ ಮೀಲ್ೆ ಗಮನ ಕ್ೆೀಯದ್ಧರೀಕ್ರಿಷಲಟ ಷಹಹಯಕ್ವಹಗಟ಴ಯತೆ ಿನಹಯಷಗಿಳಿಷಲ್ಹಗಿದೆ. 

What you can learn in this unit 
 To practise English letters and sounds at your level. 

 To practise English letters and sounds in the classroom with students. 

 To plan English sound, letter and word activities. 

 

ಈ ಘಟಕದಲ್ಲಲ ನಿೀವೆೀನ್ತ ಕಲ್ಲಯಬಹತದತ? 

 ನಮೃ ಸಯತದಲ್ಲಿ ಇಯಗಿಿೀಷ್ ಅಕ್ಷರಗಳು ಮತಟು ಧವನಗಳನಟನ ಅಭಹಯಷ ಮಹಡಟ಴ುದಟ 
 ತರಗಮ್ಯಲ್ಲಿ ಿದಹಯದ್೯ಗಧ ೆಯದ್ಧಗೆ ಇಯಗಿಿೀಷ್ ಅಕ್ಷರಗಳು ಮತಟು ಧವನಗಳನಟನ ಅಭಹಯಷ ಮಹಡಟ಴ುದಟ 
 ಇಯಗಿಿೀಷ್ ಧವನ, ಅಕ್ಷರ ಮತಟು ಩ದಗಳ ಚಟ್ಟ಴ಟಿಕ್ೆಗಳನಟನ ಯೀಜಿಷಟ಴ುದಟ 

1 English pronunciation 
In the first activity, you will work through an English pronunciation guide, at your level. 

Activity 1: English letters and sounds 

The names of English letters can be very different from the sounds 

they make in words.  

Say the name of this English letter „b‟. It will sound something like „bee‟. What are some English words that 

start with this letter? You might think of „bag‟, „bus‟ or „bell‟. Say these words aloud.  

When you say these words aloud, you will hear the sound of the letter is something like „bh‟. Try to say just 

the sound of „b‟, and hear the sound in words such as „bag‟ and „boy‟. Hear the difference between the name 

of the letter and the sound of the letter. 

Try this again and say the name the English letter „r‟. What are some words that start with „r‟? Say these 
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words aloud. 

What is the sound that „r‟ makes in these words? Hear how the letter name „r‟ sounds something like „are‟, 

but the sound is something like „rrr‟.  

With the vowels of English („a‟, „e‟, „i‟, „o‟, „u‟), the sounds change depending on the word they are in.  

Go to Resource 1 and work through the letters and sounds for yourself. How would you evaluate your 

confidence and pronunciation? 

 

ಚಟತ಴ಟಿಕೆ 1: ಇಂಗ್ಲಷ್ ಅಕ್ಷರಗಳು ಮತ್ತು ಧ್ವನಿಗಳು (ವಬದಗಳು) 

ಇಯಗಿಿಷ್ ಅಕ್ಷರಗಳ ಹೆಷರಟಗಳು ಅ಴ು ಩ದಗಳಲ್ಲಿ ಹೆ ರಡಿಷಟ಴ ಧವನಗಳಿಗಿಯತ ತಟಯಬ ಭಿನನವಹಗಿರಬಸಟದಟ. 
ಇಯಗಿಿಷ್ ಅಕ್ಷರ ‘b’ ಯ ಹೆಷರಟ ಹೆೀಳಿ ಅದಟ ‘bee’ ಎಯಬಟದಹಗಿ ಕ್ೆೀಳಿಷಟ಴ುದಟ. ಈ ಅಕ್ಷರದ್ಧಯದ ಩ಹರರಯರ್ವಹಗಟ಴ ಕ್ೆಲ಴ು ಇಯಗಿಿಷ್ 
಩ದಗಧಹ಴ು಴ು? ನಮೃ ಮನಶ್ಿಗೆ ‘bag’, ‘bus’ ಅಥವಹ ‘bell’ ಮಟಯತಹದ಴ು ಬರಬಸಟದಟ. ಈ ಩ದಗಳನಟನ ಗಟಿುಯಹಗಿ ಹೆೀಳಿ.  
ನೀ಴ು ಈ ಩ದಗಳನಟನ ಗಟಿುಯಹಗಿ ಹೆೀಳಿದಹಗ ಈ ಅಕ್ಷರದ ಧವನ ‘bh’ ಎಯಬಯತೆ ಕ್ೆೀಳಿಷಟ಴ುದಟ. ‘b’ ಅಕ್ಷರದ ಧವನಯನಟನ ಮಹತರ ಹೆೀಳಿ 
ನೆ ೀಡಿ ಮತಟು ಇದೆೀ ಅಕ್ಷರದ ಧವನಯನಟನ ‘bag’ and ‘boy’ ಮಟಯತಹದ ಩ದಗಳಲ್ಲಿ ಕ್ೆೀಳಿ. ಅಕ್ಷರದ ಹೆಷರಿಗ , ಅಕ್ಷರದ ಧವನಗ  ಇರಟ಴ 
಴ಯತಹಯಷ ಆಲ್ಲಶ್. 
ಮತೆ ುಮೃ ಇದನಟನ ಩ರಯಮ್ನಶ್ ಇಯಗಿಿಷ್ ಅಕ್ಷರ ‘r ’  ಎಯಬಟದನಟನ ಹೆೀಳಿ ‘r ’ನಯದ ಆರಯರ್ವಹಗಟ಴ ಕ್ೆಲ಴ು ಩ದಗಧಹ಴ು಴ು? ಈ ಩ದಗಳನಟನ 
ಗಟಿುಯಹಗಿ ಹೆೀಳಿ.  
ಈ ಩ದಗಳಲ್ಲಿ ‘r’ ಮಹಡಟ಴ ಧವನ ಯಹ಴ುದಟ?. ‘r’ ಅಕ್ಷರ಴ು ‘are’ ಎಯಬ ಧವನ ಉಯಟ್ಟ ಮಹಡಿದರೆ, ಩ದಗಳಲ್ಲಿ ಬಳಶ್ದಹಗ ಅದರ ಧವನ ‘rrr’ 
ನಯತೆ ಕ್ೆೀಳಿಷಟ಴ುದನಟನ ಆಲ್ಲಶ್.  
ಇಯಗಿಿಷ್ ನ  vowel ಗಧಹದ ‘a’, ‘e’, ‘i’, ‘o’, ‘u’ಗಳ ಧವನಗಳು, ಅ಴ುಗಳು ಬಳಕ್ೆಯಹಗಿರಟ಴ ಩ದಗಳನಹನಧರಿಶ್ ಬದಲ್ಹಗಟತುವೆ.  
ಷಯ಩ನ ೃಲ 1ನಟನ ನೆ ೀಡಿ, ಅಕ್ಷರಗಳು ಮತಟು ಧವನಗಳನಟನ ಅಭಹಯಷಮಹಡಿ. ನಮೃ ಆತೃಿಶಹವಷ ಹಹಗ  ಉಚಹಾರಣೆಯನಟನ ಹೆೀಗೆ 
ಮೌಲಯಮಹ಩ನ ಮಹಡಟಿರಿ? 

A good way to improve your pronunciation in English is to hear the sounds of English as much as possible. 

Try to listen to English on the radio. Even if you cannot understand everything that is spoken or sung, listen 

and try to say the sounds of English.  

Case Study 1: Parveen teaches the sound of „b‟  

Parveen is a Class I teacher.  

I had some small objects like a bag, a balloon and a brush, and some pictures of things that start with „b‟, like 

boat, bicycle and buffalo. I also had piece of cloth that was blue.  

I started the lesson by saying, „Today we will focus on the letter “b” and the sound of “b”. Let‟s all learn some 

words in English that start with the sound “b”.‟  

Sometimes students came up with words in Kannada that start with the „b‟ sound. When they did this, I 

confirmed that the sound in our language is similar to the English „b‟. I also liked to point out the students in 

the class who have names that start with the „b‟ sound, like Baldev and Bala.  

Once we had a list of words that start with „b‟, I created a very simple story from the list: Bala went to the 

market to buy a cricket bag, a new bag for her school books, a brush for her hair and a basket to keep the 
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In the two case studies that follow, you can see how teachers introduce English letters and sounds to 

students. 

 

 

Pause for thought  

 How did Parveen prepare for this lesson? 

 Do you think students would be confused by the difference between the name of the 

letter and the sound of the letter? How does Parveen prevent this confusion? 

 How does Parveen evaluate her students‟ understanding? 

 

ಚಂತ್ನೆಗೆಮಂದತ ಕ್ಷಣ: 

 ಩ರ್ ಿೀನ್ ರ಴ರಟ ಈ ಩ಹಠ್ಕ್ಹಾಗಿ ಯಹ಴ ರಿೀಮ್ ಶ್ದಧತೆ ಮಹಡಿಕ್ೆ ಯಡಟರಟ? 
 ಅಕ್ಷರದ ಹೆಷರಿಗ  ಅದರ ಧವನಗ  ಇರಟ಴ ಴ಯತಹಯಷ ಕ್ಯಡ ಿದಹಯದ್೯ಗಳು ಗೆ ಯದಲಕ್ೆ ಾಳಗಹಗಬಸಟದೆಯದಟ 

ನಮಗನಷಟ಴ುದೆ? 
 ಿದಹಯದ್೯ಗಳ ಗರಿಸಕ್ೆಯನಟನ ಩ರ್ ಿೀನ್ ರ಴ರಟ ಹೆೀಗೆ ಮೌಲಯಮಹ಩ನ ಮಹಡಟ಴ರಟ?/ ಮಹಡಿದರಟ? 

2 Letters, sounds and words in the classroom 

Case Study 2: Nanda uses the textbook and flash cards 

Nanda teaches Class II. 

I made a set of English letter cards (Figure 1). These cards have all the letters of the English alphabet and 

also some letter combinations such as „ch‟, „sh‟, „ph‟ and „th‟. It didn‟t take long to make these cards and they 

always are useful.  

 

Figure 1 Using letter cards. 

I take the textbook lesson and I make another set of flash cards for the key vocabulary in the unit. On one 

side of the cards I write the words, and on the other side I draw pictures – or find some in magazines – of the 

words (for example, „apple‟, „mango‟, „banana‟, „chapati‟, „fish‟). 

brush in. But in the end, she saw a blue balloon and she bought that instead. 

Then I had the students draw pictures of the words that start with the sound ‟b‟ and tell their own story to 

these pictures. 
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Before I teach the lesson, I practise saying the words in English myself so that I feel confident to say them. 

Sometimes I check my pronunciation with a friend who has better English than me.  

In class, I hold up the picture cards and say the word for each of the pictures. I tell the students, „Repeat 

after me … mango‟. I do this a few times. I then do the activity again, this time stressing the first sound of 

each of the words when I say it; for example, „m – mango‟. I try to ask students short questions using the 

words, so they can hear them repeated in a sentence. I ask, for example, „Do you like mango?‟ – and they 

can answer yes or no.  

Then I show students the letter cards and have them practise pronouncing the sounds such as  „a‟, „m‟, „b‟, 

„ch‟ and „f‟ when I hold up the cards. Finally, I hold up one of the picture cards and ask students to tell me the 

sound that it starts with. So when I hold up a card with a mango on it, they can say the sound of „m‟ or the 

name of the letter „m‟ – both are correct.  

During the week, I rotate small groups of children to play a game with the two sets of flash cards – matching 

the picture and word cards to the letter cards. I work with a group of children who have difficulty in making 

the letter/sound connections. [See Resource 2, „Using groupwork‟, to learn more about how to organise and 

manage students in groups.]  

In these activities I encourage students to read the letters and say the sound of the letters, and to think about 

the sounds they make. I also have them read and say the whole words. I think it is important to make them 

think about the meaning of the words and to use these words in short sentences. 

 

 

Pause for thought  

 What are the resources that Nanda prepares? How easy or difficult would it be for you 

to make these kinds of resources? 

 Do you think Nanda‟s method of linking letters, sounds and words is effective?  

 What does it mean when a student can recite the alphabet but cannot recognise the 

written letters? 

 What does it mean when a student can read words on flash cards but cannot recognise 

these same words in a textbook? 

 How do Nanda‟s classroom activities discourage rote memorisation? 

 

ಚಂತ್ನೆಗೆಮಂದತ ಕ್ಷಣ: 

• ನಯದಹರ಴ರಟ ತಯಹರಿಶ್ಕ್ೆ ಳುಾ಴ ಷಯ಩ನ ೃಲಗಧಹ಴ು಴ು? ಇಯತಸ ಷಯ಩ನ ೃಲಗಳನಟನ 
ಮಹಡಿಕ್ೆ ಳುಾ಴ುದಟ ನಮಗೆಶಟು  ಷಟಲರ್ ಅಥವಹ ಕ್ಠಿಣವಹಗಬಸಟದಟ? 

• ಅಕ್ಷರಗಳು, ಧವನಗಳು ಮತಟು ಩ದಗಳನಟನ ಷಯಯೀಜಿಶ್ ಷಯಬಯಧ ಕ್ಲ್ಲ಩ಷಟ಴ ನಯದಹರ಴ರ ಿಧಹನ 
಩ರಿಣಹಮಕ್ಹರಿ ಎನಷಟ಴ುದೆ? 

• ಒಬಬ ಿದಹಯದ್೯ಯಟ ಇಯಗಿಿೀಷ್ ಅಕ್ಷರಗಳನಟನ ಹೆೀಳಲಟ ಷಮಥ೯ನಹಗಿದಟದ, ಲ್ಲಖಿತ ಅಕ್ಷರಗಳನಟನ 
ಗಟರಟಮ್ಷಲ್ಹಗದ್ಧದದರೆ ಇದಟ ರ್ನನಟನ ಮ್ಳಿಷಟತುದೆ? (ಇದರ ಅಥ೯ವೆೀನಟ) 

• ಿದಹಯದ್೯ಯಬಬ ಮಯಚಟ಩ಟಿುಗಳ ಮೀಲ್ಲರಟ಴ ಩ದಗಳನಟನ ಓದ ಬಲ಴ಿನಹಗಿದಹದನೆ ಆದರೆ ಇದೆೀ 
಩ದಗಳನಟನ ಩ಠ್ಯ಩ುಷುಕ್ದಲ್ಲಿ ಗಟರಟಮ್ಷಲಟ ಸಹಧಯಿಲಿವಹದರೆ ಇದರಥ೯ ರ್ನಟ? 

• ನಯದಹರ಴ರ ತರಗಮ್ ಚಟ್ಟ಴ಟಿಕ್ೆಗಳು ಗಿಳಿ಩ಹಠ್ ಮಹಡಟ಴ುದನಟನ ಹೆೀಗೆ ತೆಡಯಟತುದೆ? 
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Students can be taught to memorise and chant letters and words, especially when lessons are predictable 

and repetitive. This does not necessarily mean students understand what they are „reading‟. Nanda‟s 

classroom activities are varied and interactive. She encourages students to participate, and to make guesses, 

and she does not over-correct them. Nanda does not teach letters and sounds in isolation – she helps 

students recognise letters and sounds in words that are meaningful to them (such as „mango‟ and „chapati‟). 

 

Video: Assessing progress and performance 

 

Activity 2: Letters, sounds and words 

Now go to Resource 3. Read through these games and activities. Choose one activity to try out with your 

class, either from Resource 3 or from Case Studies 1 and 2 above.  

Discuss your choice with a colleague if possible. Will you adapt the game or activity in some way, to suit the 

needs of your class?   

Link the activity to the vocabulary in the textbook lesson you are teaching. Try out the activity with a 

colleague before you do it with students.  

The main aim of these activities is to teach letters and sounds, but it is also important to make sure that the 

students relate these sounds to English words and that they understand the meaning of these words. How 

will you ensure this? 

Do your chosen activity with students. Afterwards, think about what went well, and what you could do 

differently next time.  

 

 

 

A letter card activity. 

It is a good idea to monitor students‟ progress in learning English letters and sounds over time, and how they 

apply their letter/sound knowledge to their reading and writing. A simple tick list or table can help you keep 

track of individual student‟s progress, so you can build their records of achievement: 
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 Can recite the alphabet. 

 Can recognise letters. 

 Can recognise letters not in alphabetical order. 

 Can link letter names to sounds. 

 Can link letter patterns to sounds (e.g. „ch‟, „sh‟, „th‟). 

 Can use letter/sound knowledge to read simple words. 

 Can use letter/sound knowledge to write simple words. 

 Can read words on flash cards. 

 Can read words in a sentence. 

3 Words and spellings 
Hearing and using rhyming words helps students to recognise letter and sound patterns in English. Textbooks 

contain lessons that ask students to look for selected short words within a longer text. You can adapt these 

lessons to help students identify rhyming words.  

Activity 3 uses an extract from a Class I textbook. The words at the beginning of the extract are rhyming 

words. One word in each pair occurs in the story, and students must look for these words. 

Activity 3: Using the textbook for word work 

This activity helps students to use words in a meaningful context. Try it yourself. 

Read and say these words aloud. Then circle the words you find in the story.  

few bed see back 
new red tree sack 

Ravi is crying. „I CAN‟T SEE MY NEW BAG!‟ he says. 

„Is your bag new?‟ asks the teacher. 

„Yes, it is,‟ says Ravi. 

„Is it red and yellow?‟ 

„Yes, it is.‟ 

„I can see it,‟ says the teacher. 

„Where?‟ 

„It‟s on your back!‟  

Now choose a short extract from your textbook and create an activity like the one above, making a set of 

rhyming words to go with extract.  

Use the extract and rhyming words you prepared from the textbook with your students. Demonstrate to the 

students how to work through the activity, doing the first word yourself.  

If the extract you choose is a dialogue, read the dialogue aloud, helping to ensure that the students 

understand it. You could act out the two different parts using different voices or ask a student to act it out with 

you. Use mime and gesture, and any classroom objects, to ensure that students understand the meaning.  

As students work through this activity, you can evaluate their skills in recognising and reading English letter 

patterns. Encourage them to read out the extract and hear the rhyming words spoken aloud. 

In the next activity, you look at the relationship between letters, sounds and spellings in English.  
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Activity 4: Using letters and sounds to spell 

This is an activity for you. 

Read the beginning of a story in English, written by an eight-year-old girl: 
Ther ouns was two flawrs. Oun was pink and the othr was prpul. Thae did  

not like ech athr becuse thae whr difrint culrs. Oun day thae had a fite. 

Could you read this story and understand it? How would you assess it? 

The student is using all she knows about the letters and sounds of English to write her story. She is using her 

best judgements about how to spell. These invented spellings are a stage in reading and writing  

development. It is important to see students‟ invented spellings as part of the developmental process of 

literacy – they are not errors or mistakes. 

When your young students begin to write in English, they are likely to go through these stages of spelling 

development: 

• Using a single letter to represent a word or sound; for example, „u‟ for „you‟, or „m‟ for „am‟. 

• Using a letter or group of letters to represent a word; for example, „kam‟ for „come‟, „lv‟ for „love‟ and 

„dis iz a kat‟ for „this is a cat‟. 

Now look at some of your students‟ English writing and see if you can find invented spellings in English. 

What has been your response to these invented spellings? Do you correct them right away? How do 

students respond to your corrections? Do you ever ask students to explain their English spellings to you, in 

their home language?  

It is important that you do not over-correct invented spellings, because students are experimenting with the 

letters and sounds of the language they are learning. Students acquire ideas about spelling as they hear 

language, read and write. Over time, with exposure and practice, their spelling will become increasingly 

correct. 

ಕ಺ಗತಣಿತ್ (spell)ಕ಺ಾಗ್ ಅಕ್ಷರಗಳನ್ತು, ಧ್ವನಿಗಳನ್ತು ಬಳಸತ಴ುದತ 
ಇದಟ ನಮಗಹಗಿ ರ ಪಿಶ್ರಟ಴ ಚಟ್ಟ಴ಟಿಕ್ೆ: 
ಎಯಟ್ಟ ಶಶವಿದ ನ್ಹಲ್ಲಕ್ೆಯಬಬಳು ಬರೆದ್ಧರಟ಴ ಒಯದಟ ಕ್ಥೆಯ ಆರಯಭಿಕ್ ಭಹಗ಴ನಟನ ಓದ್ಧ: 

Ther ouns was two flawrs. Oun was pink and the othr was prpul. 
Thae did 
not like ech athr becuse thae whr difrint culrs. Oun day thae 
had a fite. 
ಈ ಕ್ಥೆಯನಟನ ಓದ್ಧ ನೀ಴ು ಗರಿಸಷಬಲ್ಲಿರಹ? ಇದರ ಮೌಲ್ಹಯಯಕ್ನ ಹೆೀಗೆ ಮಹಡಟಿರಿ? 
ಈ ಿದಹಯದ್ವಿನಯಟ ತನನ ಕ್ಥೆ ಬರೆಯಲಟ ಇಯಗಿಿಷ್ ಅಕ್ಷರಗಳು ಮತಟು ಧವನಗಳ ಬಗೆೆ ತನಗೆ ಮ್ಳಿದ್ಧರಟ಴ ಎಲಿ ಅಯವಗಳನ ನ 
ಬಳಷಟಮ್ುದಹದಧ .ೆ ಈ ರಿೀಮ್ ಕ್ಹಗಟಯತ ಷೃಷ್ಟ್ುಯಟ ಬರ಴ಯಗೆ ಮತಟು ಓದಟಿಕ್ೆಯ ಸಹಮಥಯವಿ ಿಕ್ಹಷದ ಒಯದಟ ಸಯತವಹಗಿದೆ. ಆದದರಿಯದ 
ಿದಹಯದ್ವಿಗಳ ಷೃಷ್ಟ್ುತ (ಅನೆವೀಷ್ಟ್ತ) ಕ್ಹಗಟಯತಗಳನಟನ (spellings) (ಓದಟ, ಬರಸ) ಸಹಕ್ಷರತಹ ಿಕ್ಹಷದ ಒಯದಟ ಭಹಗವಹಗಿ ನೆ ೀಡನ್ೆೀಕ್ೆೀ 
ಿನಃ ಅ಴ು ದೆ ೀಶಗಳು, ತ಩ು಩ಗಳು ಅಲ.ಿ 
 

ಕ್ರರಿಯ ಴ಯಶ್ಿನ ನಮೃ ಿದಹಯದ್ವಿಗಳು ಇಯಗಿಿಷ್ ನಲ್ಲಿ ಬರೆಯಲಟ ಩ಹರರಯಭಿಶ್ದಹಗ ಕ್ಹಗಟಯತ (spelling) ಿಕ್ಹಷದ ಈ ಸಯತಗಳ 
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ಮ ಲಕ್ ಸಹಗಬಸಟದಟ: 
 ಒಯದಟ ಩ದ ಅಥವಹ ಧವನಯನಟನ ಩ರಮ್ನಧಿಷಲಟ ಒಯದೆೀ ಅಕ್ಷರ ಬಳಷಟ಴ುದಟ. ಉದಹಸರಣೆಗೆ, ‘u’ for ‘you’, or ‘m’ for ‘am’. 
 ಒಯದಟ ಩ದ಴ನಟನ ಩ರಮ್ನಧಿಷಲಟ ಒಯದಟ ಅಕ್ಷರ ಅಥವಹ ಅಕ್ಷರ ಷಮ ಸ ಬಳಷಟ಴ುದಟ; ಉದಹಸರಣೆಗೆ, ‘kam’ for ‘come’, ‘lv’ 

for ‘love’ and ‘dis iz a kat’ for ‘this is a cat’. 
ನಮೃ ಿದಹಯದ್ವಿಗಳ ಇಯಗಿಿಷ್ ಬರಸಗಳನಟನ ನೆ ೀಡಿ, ಇಯಗಿಿಷ್ ನಲ್ಲಿ ಅನೆವೀಷ್ಟ್ತ (ಷೃಷ್ಟ್ುತ) ಕ್ಹಗಟಯತಗಳಿವೆಯೆೀ ಗಮನಶ್. 
ಇಯತಸ ಷೃಷ್ಟ್ುತ ಕ್ಹಗಟಯತಗಳಿಗೆ ನಮೃ ಩ರಮ್ಕ್ರರಯೆಗಧ ೀೆನಹಗಿತಟು? ನೀ಴ು ತಕ್ಷಣವೆೀ ಅ಴ುಗಳನಟನ ಮ್ದಟದಿರಹ? ನಮೃ ಮ್ದಟದಿಕ್ೆಗೆ 
ಿದಹಯದ್ವಿಗಳು ಹೆೀಗೆ ಩ರಮ್ಕ್ರರಯೆ ತೆ ೀರಟತಹುರೆ? ಅ಴ರ ಕ್ಹಗಟಯತ಴ುನು ತಮೃ ಮಹತೃ ಭಹಷೆಯಲ್ಲಿ ಿ಴ರಿಷಟ಴ಯತೆ ಯಹವಹಗಲ್ಹದರ  
ಕ್ೆೀಳುಮ್ುೀರಹ? 
ಷೃಷ್ಟ್ುತ ಕ್ಹಗಟಯತಗಳನಟನ ಅಮ್ಯಹಗಿ ಮ್ದದದೆೀ ಇರಟ಴ುದಟ ಮಟಖ್ಯ, ರ್ಕ್ೆಯದರೆ ಿದಹಯದ್ವಿಗಳು ತಹ಴ು ಕ್ಲ್ಲಯಟಮ್ುರಟ಴ ಭಹಷೆಯ ಅಕ್ಷರಗಳು 
ಮತಟು ಧವನಗಧ ೆಯದ್ಧಗೆ ಩ರಯೀಗ ನಡೆಷಟಮ್ುರಟತಹುರೆ. ಿದಹಯದ್ವಿಗಳು ಭಹಷೆಯನಟನ ಆಲ್ಲಶ್, ಓದ್ಧ, ಬರೆಯಟತು ಹೆ ೀದಯತೆ ಕ್ಹಗಟಯತದ ಬಗೆೆ 
ಸಲ಴ು ಿಚಹರಗಳನಟನ ಗಳಿಷಟತಹುರೆ. ಕ್ಹಲ ಕ್ಧೆದಯತೆ ಅನಟರ್಴, ಅಭಹಯಷಗಧ ೆಯದ್ಧಗೆ ಅ಴ರ ಕ್ಹಗಟಯತದ ವಟದಧತೆ, ನಖ್ರತೆ ಹೆಚಟುತು 
ಹೆ ೀಗಟತುದೆ. 

 

 

With exposure and practice, students‟ spelling will become increasingly correct. 

4 Summary 
In this unit you have looked at ways to develop your own and your students‟ knowledge of English letters and 

sounds through activities. It is good practice to embed your teaching of letters and sounds in reading and 

writing, so that students do not learn letters in isolation. If you can, listen to English spoken or sung on the 

radio to improve your own pronunciation. Think about the possibility of using a radio for regular English 

listening activities in your classroom. Could you show students English letters on a computer keyboard or on 

a mobile phone? 

 

4. ಸ಺ರ಺ಂವ  
ಈ ಘಟ್ಕ್ದಲ್ಲಿ ನಮೃ ಹಹಗಟ ಿದಹಯದ್೯ಗಳ ಇಯಗಿಿೀಷ್ ಅಕ್ಷರಗಳು ಹಹಗ  ಅ಴ುಗಳ ಧವನಗಳನಟನ ಚಟ್ಟ಴ಟಿಕ್ೆಗಳ ಮ ಲಕ್ ಿಕ್ಹಷಗೆ ಳಿಷಟ಴ 
ಮಹಗ೯ಗಳನಟನ ಩ರಿಚಯ ಮಹಡಿಕ್ೆ ಯಡಿದ್ಧದೀರಿ. ಅಕ್ಷರಗಳು ಮತಟು ಧವನಗಳನಟನ ನ್ೆ ೀಧಿಷಟವಹಗ ಅ಴ುಗಳನಟನ ಩ರತೆಯೀಕ್ರಶ್, ನ್ೆೀ಩೯ಡಿಶ್ ಕ್ಲ್ಲಷಟ಴ 
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ಬದಲಟ ಓದಟ಴ುದಟ ಮತಟು ಬರ಴ಯಗೆಯಲ್ಲಿ ಅ಴ುಗಳನಟನ ಅಳ಴ಡಿಷಟ಴ುದಟ ಉತುಮ ರ ಢಿಯಹಗಿದೆ. ಸಹಧಯವಹದರೆ, ರೆೀಡಿಯೀನಲ್ಲ ಿ
಩ರಸಹರವಹಗಟ಴ ಇಯಗಿಿೀಷ್ ಮಹತಟಗಳನಟನ, ಹಹಡಟಗಳನಟನ ಆಲ್ಲಶ್ ನಮೃ ಷವಯತ ಉಚಹಾರಣೆಯನಟನ ಉತುಮ಩ಡಿಶ್ಕ್ೆ ಳಿಾ. ನಮೃ ತರಗಮ್ಯಲ್ಲಿ 
ನಯಮತ ಇಯಗಿಿೀಷ್ ಆಲ್ಲಷಟಿಕ್ೆ ಚಟ್ಟ಴ಟಿಕ್ೆಗಳಿಗಹಗಿ ರೆೀಡಿಯೀ ಬಳಷಟ಴ ಸಹಧಯತೆ ಬಗೆೆ ಚಿಯಮ್ಶ್, ಕ್ಯ಩ಯಯಟ್ರ್ ಕ್ರೀಲ್ಲಮಣೆ ಅಥವಹ ನಮೃ 
ಮೊನ್ೆೈಲ್ ಪೀನ್ ನ ಮೀಲ್ಲನ ಇಯಗಿಿೀಷ್ ಅಕ್ಷರಗಳನಟನ ಿದಹಯದ್೯ಗಳಿಗೆ ತೆ ೀರಿಷಬಸಟದೆ? 

Other Elementary English teacher development units on this topic are: 

 Classroom routines 

 Using the textbook creatively 

 Songs, rhymes and word play 

 Storytelling 

 Shared reading.  

Resources 

Resource 1: Pronunciation guide 

Of course, English is not your first language and you can‟t expect to have perfect pronunciation. Although you 

might read and write English, you may not have heard much English and may be shy about speaking it. 

Listening to the national radio and television programmes in English is one way of brushing up your 

pronunciation. Another way is using the pronunciation guide in a good dictionary.  

If you want your students to speak English so that they can be understood well, you must try to have the best 

pronunciation you can.  

Use the pronunciation guide below to check how well you know the main vowel and consonant sounds or 

combinations of these in English. Tick the sounds that you are less confident about, and take steps to hear 

and speak words that contain these sounds.  

Single vowels 

short a (mat, ant)  

short e (bed, end) 

short i (fish, it)  

short o (shop, hot) 

short u (bus, under)  

long a (race, late)  

long e (these, scene) 

long i (time, like)  

long o (home, bone) 

long u (tune, use)  

Pairs of vowels making a new sound 

ai (train, paint)  

ea (leaf, dream) 

ee (sheep, been) 

oa (boat, road)  
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oo (look, good)  

ou (ground, out)  

Vowel changed by a consonant 

ar (car, park)  

er (her, verse)  

ir (bird, shirt)  

or (short, or)  

ur (ture, purple)  

ow (town, shower/show, low)  

ay (day, play)  

Pairs of consonants making new sounds 

th – unvoiced (three, thanks)  

th – voiced (this, mother)  

sh (she, short)  

ch (which, chicken)  

ph (phone, elephant)  

gh (laugh, enough, high, although) 

wh (what, why) 

Others 

all (all, fall)  

qu (queen, quick)  

y (sunny, happy) 

ing (sing, talking) 

Resource 2: Using groupwork 

Groupwork is a systematic, active, pedagogical strategy that encourages small groups of students to work 

together for the achievement of a common goal. These small groups promote more active and more effective 

learning through structured activities. 

The benefits of groupwork  
Groupwork can be a very effective way of motivating your students to learn by encouraging them to think, 

communicate, exchange ideas and thoughts, and make decisions. Your students can both teach and learn 

from others: a powerful and active form of learning.  

Groupwork is more than students sitting in groups; it involves working on and contributing to a shared learning 

task with a clear objective. You need to be clear about why you are using groupwork for learning and know 

why this is preferable to lecturing, pair work or to students working on their own. Thus groupwork has to be 

well-planned and purposeful. 
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Planning groupwork  

When and how you use groupwork will depend on what learning you want to achieve by the end of the 

lesson. You can include groupwork at the start, the end or midway through the lesson, but you will need to 

allow enough time. You will need to think about the task that you want your students to complete and the best 

way to organise the groups.  

As a teacher, you can ensure that groupwork is successful if you plan in advance: 

 the goals and expected outcomes of the group activity 

 the time allocated to the activity, including any feedback or summary task 

 how to split the groups (how many groups, how many students in each group, criteria for groups) 

 how to organise the groups (role of different group members, time required, materials, recording and 

reporting) 

 how any assessment will be undertaken and recorded (take care to distinguish individual 

assessments from group assessments) 

 how you will monitor the groups‟ activities. 

Groupwork tasks 

The task that you ask your students to complete depends on what you want them to learn. By taking part in 

groupwork, they will learn skills such as listening to each other, explaining their ideas and working 

cooperatively. However, the main aim is for them to learn something about the subject that you are teaching. 

Some examples of tasks could include the following: 

 Presentations: Students work in groups to prepare a presentation for the rest of the class. This works 

best if each group has a different aspect of the topic, so they are motivated to listen to each other 

rather than listening to the same topic several times. Be very strict about the time that each group has 

to present and decide on a set of criteria for a good presentation. Write these on the board before the 

lesson. Students can then use the criteria to plan their presentation and assess each other‟s work. 

The criteria could include:  

o Was the presentation clear?  

o Was the presentation well-structured?  

o Did I learn something from the presentation?  

o Did the presentation make me think?  

 Problem solving: Students work in groups to solve a problem or a series of problems. This could 

include conducting an experiment in science, solving problems in mathematics, analysing a story or 

poem in English, or analysing evidence in history. 

 Creating an artefact or product: Students work in groups to develop a story, a piece of drama, a 

piece of music, a model to explain a concept, a news report on an issue or a poster to summarise 

information or explain a concept. Giving groups five minutes at the start of a new topic to create a 

brainstorm or mind map will tell you a great deal about what they already know, and will help you pitch 

the lesson at an appropriate level.  

 Differentiated tasks: Groupwork is an opportunity to allow students of different ages or attainment 

levels to work together on an appropriate task. Higher attainers can benefit from the opportunity to 

explain the work, whereas lower attainers may find it easier to ask questions in a group than in a 

class, and will learn from their classmates.  

 Discussion: Students consider an issue and come to a conclusion. This may require quite a bit of 

preparation on your part in order to make sure that the students have enough knowledge to consider 

different options, but organising a discussion or debate can be very rewarding for both you and them.  
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Organising groups 

Groups of four to eight are ideal but this will depend on the size of your class, the physical environment and 

furniture, and the attainment and age range of your class. Ideally everyone in a group needs to see each 

other, talk without shouting and contribute to the group‟s outcome. 

 Decide how and why you will divide students into groups; for example, you may divide groups by 

friendship, interest or by similar or mixed attainment. Experiment with different ways and review what 

works best with each class.  

 Plan any roles you will give to group members (for example, note taker, spokesperson, time keeper or 

collector of equipment), and how you will make this clear. 

Managing groupwork 

You can set up routines and rules to manage good groupwork. When you use groupwork regularly, students 

will know what you expect and find it enjoyable. Initially it is a good idea to work with your class to identify the 

benefits of working together in teams and groups. You should discuss what makes good groupwork 

behaviour and possibly generate a list of „rules‟ that might be displayed; for example, „Respect for each other‟, 

„Listening‟, „Helping each other‟, „Trying more than one idea‟, etc. 

It is important to give clear verbal instructions about the groupwork that can also be written on the blackboard 

for reference. You need to: 

 direct your students to the groups they will work in according to your plan, perhaps designating areas 

in the classroom where they will work or giving instructions about moving any furniture or school bags 

 be very clear about the task and write it on the board in short instructions or pictures. Allow your 

students to ask questions before you start.  

During the lesson, move around to observe and check how the groups are doing. Offer advice where needed 

if they are deviating from the task or getting stuck.  

You might want to change the groups during the task. Here are two techniques to try when you are feeling 

confident about groupwork – they are particularly helpful when managing a large class: 

 ‘Expert groups’: Give each group a different task, such as researching one way of generating 

electricity or developing a character for a drama. After a suitable time, re-organise the groups so that 

each new group is made up of one „expert‟ from all the original groups. Then give them a task that 

involves collating knowledge from all the experts, such as deciding on what sort of power station to 

build or preparing a piece of drama. 

 ‘Envoys’: If the task involves creating something or solving a problem, after a while, ask each group 

to send an envoy to another group. They could compare ideas or solutions to the problem and then 

report back to their own group. In this way, groups can learn from each other.  

At the end of the task, summarise what has been learnt and correct any misunderstandings that you have 

seen. You may want to hear feedback from each group, or ask just one or two groups who you think have 

some good ideas. Keep students‟ reporting brief and encourage them to offer feedback on work from other 

groups by identifying what has been done well, what was interesting and what might be developed further.  

Even if you want to adopt groupwork in your classroom, you may at times find it difficult to organise because 

some students: 

 are resistant to active learning and do not engage 

 are dominant 

 do not participate due to poor interpersonal skills or lack of confidence. 

To become effective at managing groupwork it is important to reflect on all the above points, in addition to 

considering how far the learning outcomes were met and how well your students responded (did they all 
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benefit?). Consider and carefully plan any adjustments you might make to the group task, resources, timings 

or composition of the groups. 

Research suggests that learning in groups need not be used all the time to have positive effects on student 

achievement, so you should not feel obliged to use it in every lesson. You might want to consider using 

groupwork as a supplemental technique, for example as a break between a topic change or a jump-start for 

class discussion. It can also be used as an ice-breaker or to introduce experiential learning activities and 

problem solving exercises into the classroom, or to review topics. 

Resource 3: Letter, sound and word games 

Choose a game and practise it with a colleague. Then try it out with your class.  

„Letters and Sounds‟ 

Oral activity: Say the sound of a letter (for example, „rrrr‟). Students must say words that start with that letter 

(for example, „rain‟ or „rabbit‟). Let them give responses in English or in Kannada. 

Reading and listening activity: Write a letter on the board, for example, the letter „f‟. Then say the sound of a 

different letter, for example the sound of „g‟ („gh‟) or a word that starts with the letter such as „goat‟. The 

students must raise their hands if they think the letter or word you say matches the letter on the board. You 

can monitor which students are following the lesson. Try this with different letters, sounds and words.  

„Guess What I See?‟ 

This game can be used with any level. Choose a word for something that you can see in the classroom (e.g. 

„pen‟, „door‟, „chair‟). Don‟t say which word it is. It should be a word at least most of the class will know. Then 

say, „Guess what I see? I see something beginning with … and then say the sound of the first letter, for 

example „p‟, „d‟ or „ch‟. Students must guess the words. Practise the pronunciation of each word as it is 

guessed.  

When students are familiar with the game, they can play it in groups or pairs, or students can take turns to 

lead the class.  

„Word Ladder‟ 

Students can refer to their textbooks for this activity. This game starts by listing one word, such as „pen‟. The 

next player or team has to say a word that starts with the final sound of the previous word; for example, „nest‟. 

The game proceeds further, with the next player or team saying a word that begins with the sound „t‟, and so 

on.  

„Is it the Same?‟ 

Divide the class into two or more teams. Write a selection of around 12 words from recent lessons on the 

board. Point to one word (for example, „page‟) and say a word. The word you say can be the word you are 

pointing at or another word with some similarities (such as „play‟ or „plane‟). Choose a student, who must then 

say „It is the same‟ or „It is not the same‟, depending on whether the word you‟ve pointed to is the same as the 

word you‟ve said. A correct answer wins one point for the team. Now ask a student on the other team.  

Continue in this way. After a while, wipe the first group of words off the board, and write up another group of 

words and repeat. Repeat again as required, keeping the scores on the board. 

„Paint the Word‟ 

For young students, this game can be used with single letters of the alphabet. For more advanced students, 

the activity can be used with words. 
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Mime painting a letter or word from recent lessons and/or the current lesson, using big, bold strokes, as if 

holding a paint brush as high above your head as you can. Remember to face away from the students, as if 

you are writing on the blackboard, or your writing will be back to front from the students‟ point of view! Ask 

who can guess the letter or word. The first student to guess correctly wins a round of applause from the rest 

of the class. Continue with further letters or words, and then ask the students to take turns to mime painting 

the letters and words themselves. 

„Guess the Word‟ 

Start writing a word from recent lessons or the current lesson on the board. When you have written the first 

two letters, invite guesses about the word. If nobody is correct, add a third letter, and so on, until somebody 

guesses the word correctly. If you wish, the first student to guess the word can come to the board, and take 

over the role of writing (you may need to help with this, however).  

„Sit Down!‟ 

This activity can be used with any level and using any letter or pair of letters. The example below uses „sh‟. 

Write the letters „sh‟ on the board. Everybody must stand. Say a word from the current and previous lessons. 

If it contains „sh‟, the students must sit down; if not, they remain standing. If standing up or sitting down will be 

difficult in your classroom, students can raise and lower their hands instead. Responding physically in a 

lesson can be a fun and memorable way to learn. 

„Alphabet Board Game‟ 

This is a game for groups and it is appropriate for more advanced learners, from Class II onwards, who have 

been introduced to the names of letters, as well as their sounds. You will need to prepare the resources. 

On a large piece of cardboard, write out the letters of the alphabet in sequence, preparing one board game 

per group. Give the students a die per group. They roll a number and move to the appropriate letter. When 

they land on a letter, they must say the name of the letter, its sound, and also a word that starts with that 

letter. 

Additional resources 
 Karadi Tales: http://www.karaditales.com/ 

 National Book Trust India: http://www.nbtindia.gov.in/ 

 NCERT textbooks: http://www.ncert.nic.in/NCERTS/textbook/textbook.htm 

 Teachers of India classroom resources: http://www.teachersofindia.org/en 

 Phonic stories, RV VSEI Resource Centre: http://www.rvec.in/ 

 Listening materials in English for primary school teachers, Regional Institute of English, Bangalore 
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