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ರಹಷ್ಟ್ರೀಯ ಠ್ಯಕ್ರಮ ಚೌಕ್ಟ್ಟು (NCF 2005) ಮತಟು ಶಿಕ್ಷಕ್ರ ಶಿಕ್ಷಣದ ರಹಷ್ಟ್ರೀಯ ಠ್ಯಕ್ರಮ ಚೌಕ್ಟ್ಟು (2009)ಗಳು ಭಹರತದಲ್ಲಿನ ಶಿಕ್ಷಣಕ್ಹಾಗಿ 

ಮಹಹದಹಸೆಯ ದೃಷ್ಟ್ಿಕ್ೆ ೀನನಟನ ನೀಡಿವೆ. ಇದರಲ್ಲಿ ಎಲ್ಹಿ ಶಹಲ್ೆಗಳು ಷದೃಢವಹದ ಕ್ಲ್ಲಕ್ಹ ವಹತಹರಣನಟನ ಒದಗಿಷಟತುವೆ. ಈ ದೃಷ್ಟ್ು 

ಕ್ೆ ೀನನಟನ ಸಹಕ್ಹರಗೆ ಳಿಷಲಟ ಶಿಕ್ಷಕ್ರಿಗೆ ಹಹಗ  ಶಿಕ್ಷಕ್ ಶಿಕ್ಷಕ್ರಿಗೆ ಷಹಹಯ ಸಷು ನೀಡಟುದೆೀ ಟೆಸ್ – ಇಯಡಿಯಹ OERನ ಮಟಖ್ಯ 

ಉದೆದೀವವಹಗಿದೆ. ಈ ಉದೆದೀವನಟನ ಈಡೆೀರಿಷಲಟ ಶಿಕ್ಷಕ್ರನಟನ ‘ಿದಹಯದ್ವಿ’ಗನೆಯದಟ ರಿಗಕಯ ವರಟ ತಮತ್ತ ೃಮುಯಲ್ಲ ಿವವಯಕ್ಿರಟ ಸಹಧನ 

ಹಹಗ  ಿ ಹನಗಳನಟನ ನೆನೆಯಕ್ೆ ಳುಗಲ್ ಲ್ಲ ನೆೈುಣಯತೆಯನಟನ ಹೆ ಯದಟಯತೆ, ನೆ ೀಧನೆಯ ಮತಟು ಕ್ಲ್ಲಕ್ೆಯ ಿ ಹನಗಳಲ್ಲಿ ಷಕ್ರರಯವಹಗಿ 

ತೆ ಡಗಿಯಕ್ೆ ಳಗಲಟ ಷಹಹಯವಹಗಟಯತೆ ಷಯನ ತ್ತಲ ರಚಿಷಲ್ಹಗಿದೆ. OER  ಮಟಖ್ಯ ಲಕ್ಷಣವೆಯದರೆ ಶಿಕ್ಷಕ್ರಟ ಘಟ್ಕ್ಗಳನಟನ, ವೆೈಯಕ್ರುಕ್  

ಚಟ್ಟಟಿಕ್ೆಗಳನಟನ, ಕ್ೆೀಸ್ ಷುಡಿಗಳನಟನ ಬಳಯ, ವರ ೃಮು ಕ್ೌವಲಯನಟನ ೃದ್ಧಧಯಕ್ೆ ಯಡಟ ವುಗಳನಟನ ನ ತನ ಷಯದರ್ವಿಗಳಿಗೆ ಮತಟು 

ಿಶಯಗಳಿಗೆ ವನವಯಿಷಟುದಟ.  

ಎಲ್ಹಿ ಿಶಯಗಳಿಗ  ಹಹಗ  ಎಲ್ಹಿ ಸಯತಗಳಿಗ  ವನವಯವಹಗಟ ಈ ರಮಟಖ್ ಷಯನ ತ್ತಲಗಳು, ಭಹರತದ ಶಿಕ್ಷಣ ನೀಮ ಮತಟು ಟೆಸ್ 

ಇಯಡಿಯಹ OERನಲ್ಲಿನ ಮಹದರಿಯಯತೆ ಶಿಕ್ಷಕ್ರಿಗೆ ಶೆೈಕ್ಷಕಕ್ ಕ್ೆೀತರದಲ್ಲಿನ ರಮಟಖ್ ಿ ಹನಗಳ ಬಗೆ ೆಮಟಯದಟರಿದ ಪ್ಹರಯೀಗಿಕ್ ಷಲಹೆಗಳನಟನ 

ನೀಡಟತುವೆ. ಟೆಸ್ ಇಯಡಿಯಹದ ಪ್ಹರಯೀಗಿಕ್ ತತವಗಳನೆ ನಳಗೆ ಯಡಯತೆ ಿದಹಯದ್ವಿಗಳನಟನ ಷಯಘಟಿಷಟ ಿ ಹನಗಳು, ಕ್ಲ್ಲಕ್ಹ ಚಟ್ಟಟಿಕ್ೆಗಳು 

ಮತಟು ಶಿಕ್ಷಕ್-ಿದಹಯದ್ವಿ ಮತಟು ಿದಹಯದ್ವಿ –ಿದಹಯದ್ವಿಗಳ ನಡಟಿನ ಒಡನಹಟ್ನಟನ ರ್ವಿಡಿಷಟ ಿ ಹನಗಳನಟನ ಒಳಗೆ ಯಡಿದೆ .  ಶಿಕ್ಷಕ್ರಿಗೆ 

ಹಹಗ  ಶಿಕ್ಷಕ್ ಶಿಕ್ಷಕ್ರಿಗೆ ವೆಬ ಸೆೈಟ್ ನ ನಲ್ಲಿ ಈ ರಮಟಖ್ ಷಯನ ತ್ತಲಗಳು ಲರ್ಯಿದೆ.  

ವೀಡಿಯೀ ಸಂಪನ್ಮೂಲಗಳು 

ಟೆಸ್ ಇಯಡಿಯಹದರಟ ತಯಹರಿಯದ ಿೀಡಿಯೀ ಕ್ರಿಪ್ ಗಳ ಷಮ ಸು ತರಗಮಯಲ್ಲನಿ ಭಹಗಿಸಷಟಿಕ್ೆಯ ರಮಟಖ್ ತಯತರಗಳನಟನ 

ಿರಿಷಟತುವೆ. (ರಮಟಖ್ ಷಯನ ತ್ತಲಗಳ ಿಶಯಗಳಿಗೆ ಷರಿಹೆ ಯದಟಯತೆ) ಶಿಕ್ಷಕ್ರಟ ಹಹಗ  ಿದಹಯದ್ವಿಗಳು ಭಹಗಿಸಷಟಿಕ್ೆಯ 

ವಭಹಯಷಗಳನಟನ ಭಹರಮೀಯ ತರಗಮಗಳಲ್ಲಿ ಬಳಷಟುದನಟನ ಈ ಕ್ರಪಿ್ ಗಳಲ್ಲಿ ನಹು ಕ್ಹಣಬಸಟದಲಿದೆೀ, ನದ್ಧವಿಶು ಕ್ರರಯೆಗಳನಟನ ಹಹಗ  

ನಡತೆಗಳನಟನ ಿೀಕ್ಷಕ್ರಟ ಗಟರಟಮಷಲಟ ಿೀಕ್ಷಕ್ ಿರಣೆಯನಟನ ಕ್ೆೀಳಬಸಟದಟ. ಈ ಿೀಡಿಯೀ ಕ್ರಿಪ್ ಗಳನಟನ ಿಸಯದ್ಧ ತರಗಮಗಳಲ್ಲಿ ಚಿಮರೀಕ್ರಿಯದಟದ, 

ಿಿಧ ರಹಜ್ಯಗಳಿಗೆ ವನಟಗಟಣವಹಗಿ ಿೀಕ್ಷಕ್ ಿರಣೆಯನಟನ ಭಹಷಹಯತರಿಷಲ್ಹಗಿದೆ. ಈ ಿೀಡಿಯೀ ಕ್ರಿಪ್ ಗಳಿಗೆ ಲ್ಲಯ್ ಗಳನಟನ ಿೀಡಿಯೀ ಚಿತರದ 

ಮ ಲಕ್ OERಗಳಲ್ಲಿ ನದ್ಧವಿಶು ಷಥಳಗಳಲ್ಲಿ ತೆ ೀರಿಯದಟದ, ವಯತರ್ಹವಿಲದ ಮ ಲಕ್ ಬಳಕ್ೆದಹರರಟ ಇದನಟನ ಬಳಷಬಸಟದಹಗಿದೆ. ಈ ಿೀಡಿಯೀ 

ಕ್ರಿಪ್ ಗಳನಟನ ಟಹಯನೆಿಟ್ ನ, ಪಿಯ, ಡಿ.ಿ.ಡಿ, ಮೊನೆೈಲ್ ಫೀನ್ ಗಳಲ್ಲಿ ಹಹಗ  ಎಸ್.ಡಿ ಕ್ಹರ್ಡವಿ ಮ ಲಕ್ ಬಳಷಲಟ ಬಳಕ್ೆದಹರರಟ ಇುಗಳನಟನ 

ಡೌನ್ ಲ್ೆ ೀರ್ಡ ಮಹಡಬಸಟದಹಗಿದೆ. (http://www.tess-india.edu.in/) 

Version 2.0

Karnataka 

EE15TESSKNV1 

Except for third party materials and otherwise stated, this content is made available under a 

Creative Commons Attribution-ShareAlike licence: http://creativecommons.org/licenses/by-sa/3.0/

TESS-India is led by The Open University UK and funded by UK aid from the UK government

http://www.tess-india.edu.in/
http://creativecommons.org/licenses/by-sa/3.0/


ಇಯಗಿಿಷ್ ಗಹಗಿ ಷಮಟದಹಯ ಷಯನ ತ್ತಲಗಳು 

  www.TESS-India.edu.in 1 

What this unit is about 
In this unit you will explore ways to teach English using the spoken and written English that you and your 

students come into contact with every day. This ‘everyday’ English can provide you with interesting teaching 

resources that can be motivating to students.  

English is used in India for different purposes and in different ways in each part of the country. In the big 

cities, many people use English every day. English is seen on street signs, in advertisements, newspapers 

and magazines, and is heard on FM radio, in popular music and at the cinema.  

In remote villages, English in the community is less common but is often present. English words like ‘bus’, 

‘car’, ‘phone’, ‘TV’, ‘radio’, ‘fridge’ or even ‘school’ are now a part of the everyday vocabulary in most parts of 

the country. When you look for it, you may find more written English than you expect – on food packets, 

tickets and clothing labels, and in music. Every village has a bus or train link where people come and go to 

nearby towns or cities. Such people can be resources for English. They can share their experiences about 

communicating with people from outside their own village, and how they use English and other languages to 

do so.  

As a teacher, you can bring English from your immediate community and from the wider community into your 

classroom. This unit is designed to help you get started.  

ಈ ಘಟ್ಕ್ದ        ? 

ಈ ಘಟ್ಕ್ದಲ್ಲಿ ನೀು      ನಮತ್ತ ಿದಹಯದ್ವಿಗಳ ದ್ಧನನತಯದ          ಬರಟ ಮೌಖಿಕ್ ಹಹಗ  ಲ್ಲಖಿತ ಇಯಗಿಿೀಷ್ ಭಹಷೆಯನಟನ ಬಳಯ 
ವರಿಗೆ ಇಯಗಿಿೀಷ್ ಕ್ಲ್ಲಷಟ ಮಹಗವಿಗಳನಟನ ವನೆವೀಷ್ಟ್ಷಟಿರಿ. ಈ ‘ದ್ಧನನತಯದ’ ‘ಇಯಗಿಿೀಷ್’, ಿದಹಯದ್ವಿಗಳಿಗೆ ಪ್ೆರೀರಣೆಯನಟನಯಟ್ಟಮಹ       
         ನೆ ೀಧನಹ ಷಯನ ತ್ತಲಗಳನಟನ ಒದಗಿಷಬಲಿದಟ. 

ಭಹರತ ರಮ ಭಹಗದಲ್ಲಿ      ಉದೆದೀವಗಳಿಗಹಗಿ ಸಲ     ರಿೀಮಗಳಲ್ಲಿ        ಬಳಷಲ್ಹಗಟ  ದೆ.                           
                             . ರಸೆು ಷಯಕ್ೆೀತಗಳಲ್ಲ,ಿ ರ್ಹಿಸರಹತಟಗಳಲ್ಲಿ, ೃತುಮರಕ್ೆಗಳಲ್ಲಿ, ನಯತಕ್ಹಲ್ಲಕ್ೆಗಳಲ್ಲಿ ಇಯಗಿಿೀಷ್ 
ಕ್ಹಣಯಗಟುದಲಿದೆ FM ರೆೀಡಿಯೀ, ಜ್ನಪಿರಯ ಷಯಗಿೀತ ಮತಟು ಯನಮಹಗಳಲ್ಲಿಯ  ಇರಟತುದೆ. 

ದ ರದ ಸಳಿಗಗಳಲ್ಲಿ    ಷಮಟದಹಯದಲ್ಲಿ ಇಯಗಿಿೀಷ್      ಕ್ಡಿಮೆಯಹ   ರ  ಆಗಹಗ          .  ಬಸ್, ಕ್ಹರ್, ಫೀನ್, ಟಿಿ, 
ರೆೀಡಿಯೀ, ಫ್ರರಜ್ ವಥವಹ ಷ ಾಲ್ ಇತಹಯದ್ಧ ಇಯಗಿಿೀಷ್ ದಗಳು ದೆೀವದ ಬಸಟತೆೀಕ್ ಭಹಗಗಳಲ್ಲಿ ದ್ಧನನತಯದ ದಷಯಮುನ ಭಹಗಗನಹಗಿವೆ. 
ನೀು ಗಮನಯ ನೆ ೀಡಿದರೆ ನಮತ್ತ ನರಿೀಕ್ೆಗ  ಮೀರಿ ಆಹಹರಪ್ಹಯ್ ಗಳ ಮೆೀಲ್ೆ, ಟಿಕ್ೆಟ್ ನ, ಉಡಟು ಲ್ೆೀಬಲ್ ಗಳು, ಷಯಗಿೀತಗಳಲ್ಲಿ       
ಲ್ಲಖಿತ      ಇಯಗಿಿೀಷ್ ಕ್ಹಣಬಸಟದಟ. ರಮ ಸಳಿಗಯ  ಬಸ್  ವಥವಹ ಟೆೈನ್ ಷಯಕ್ವಿ ಹೆ ಯದ್ಧದಟದ ಜ್ನರಟ ಷಮೀದ ಟ್ುಣ ವಥವಹ 
ನಗರಗಳಿಗೆ ಬಯದಟ ಹೆ ೀಗಟಮುರಟತಹುರೆ. ಇಯತಸ ಜ್ನರಟ ಇಯಗಿಿೀಷ್            ಷಯನ ತ್ತಲವಹಗಬಲಿರಟ. ವರಟ ತಮತ್ತ ಸಳಿಗಯಿಯದ 
ಹೆ ರಗಿನ ಜ್ನರೆ ಡನೆ ಷಯಸನ ಮಹಡಟ ಬಗೆೆ ಹಹಗ  ವಲ್ಲನಿರಟ ಇಯಗಿಿೀಷ್ ಮಮುತರ ಭಹಷೆಗಳನಟನ ಷಯಸನಕ್ಹಾಗಿ ಹೆೀಗೆ 
ಬಳಷಟತಹುರೆಯಬಟದ    ಕ್ಟರಿತಟ ವನಟರ್ಗಳನಟನ ಸಯಚಿಕ್ೆ ಳಗಬಸಟದಟ. 

ಶಿಕ್ಷಕ್ರಹಗಿ ನೀು ನಮತ್ತ       ಹಹಗ       ಷಮಟದಹಯದ್ಧಯದ ಇಯಗಿಿೀಷ್          ನಮತ್ತ ತರಗಮಯಳಗೆ ತರಬಸಟದಟ. ಈ 
ಘಟ್ಕ್ು ಆರಯಭಿಕ್ವಹಗಿ ನಮಗೆ ಷಹಹಯ ಮಹಡಲಟ ಿನಹಯಷಗೆ ಳಿಷಲಟಿುದೆ.  

What you can learn in this unit 
 To locate English resources in your community. 

 To learn what students already know about English.  

 To connect English inside and outside the classroom. 
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ಈ ಘಟಕದಂದ ನಿವ ೀನ್ು ಕಲಿಯಬಹುದು? 

 ನಮತ್ತ ಷಮಟದಹಯದಲ್ಲnಿa ಇಯಗಿೀಿಷ್ ಷಯನ ತ್ತಲಗಳನಟನ ಗಟರಟಮಷಟುದಟ.
 ಿದಹಯದ್ವಿಗಳಿಗೆ ಇಯಗಿಿೀಷ್ ಬಗೆೆ ಈಗಹಗಲ್ೆೀ ರ್ನಟ ಮಳಿದ್ಧದೆ        ಎಯದಟ ಮಳಿಯಟುದಟ. 
 ಇಯಗಿಿೀಷ್          ತರಗಮ ಒಳಗೆ ಮತಟು ಹೆ ರಗಿನ         ಷಯಬಯಧ ಕ್ಲ್ಲಷಟುದಟ.

1 What is everyday English? 
You will start by thinking about what ‘everyday English’ is and how you can access this as a resource in your 

community.

Activity 1: What is everyday English? 

In India, most communities use several languages. This means that many students come to school 

speaking more than one language. Because of the presence of English in our societies, students may also 

regularly use some English words in their day-to-day talk, even though they may not be aware that these 

words are English.  

ಭಹರತದಲ್ಲಿ ಬಸಟತೆೀಕ್ ಷಮಟದಹಯಗಳು ಸಲು ಭಹಷೆಗಳನಟನ ಬಳಷಟತುವೆ.                                       
                     . ನಮತ್ತ ಷಮಹಜ್ ಲ್ಲಿ ಇಯಗಿಿೀಷ್ ವಯುತವದಲ್ಲರಿಟುದರಿಯದ ಿದಹಯದ್ವಿಗ                    ಷಸ 
ಇಯಗಿಿೀಷ್ ದಗಳನಟನ ಬಳಷಟಮುರಬಸಟದಟ.                                                  . 

In our everyday language we often use English words for common objects and activities. For example, those 

of us who live in cities have holidays, we work in factories or offices, and we go to school with a bag full of 

books, pens, pencils and water bottles, travelling in buses on roads. Even those who do not live in cities may 

know many English words. For example, the words ‘post office’ and ‘bus stop’ are understood all over India. 

Some of our new highways now collect a road toll, or ‘tax’. Many people have learned what these words 

mean without being explicitly taught to say them in English.  

What everyday English words do you know? Make a list of them and mark the words that you use in the 

classroom. Do your students also know these words? Highlight the words on the list that your students will 

know. 

When students try to understand the English they see and hear in the community, they are focused on 

understanding the meaning. They can forget that they are also learning the language. When you build on your 

own and your students’ knowledge of everyday English, you are helping them to learn authentic English – that 

is, English they can use in the real world outside the classroom. 

Activity 2: Everyday English – a planning activity

Think about your own community and about which of the following resources in English you think that you 

and your students could have access to:  

 magazines

 newspaper articles

 advertisements

 sports reports
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 popular songs

 restaurant menus

 street signs

 shop signs

 tourist information brochures

 maps

 tickets

 comic books

 greeting cards

 bus schedules

 T-shirts

 calendars

 wrapping from food or medical products

 cinema

 radio

 television

 the Internet.

Over the next few weeks carry around a small notebook. Make notes of the English that you see and hear in 

your community. Add these to the list you made in Activity 1. If there are words that you don’t recognise, use 

a dictionary to find out their meaning. Write the definitions in your notebook to help you learn the words.  

Are there certain places where you are more likely to see or hear English? What are these places? Why do 

you think that you see or hear more English being used there? Some examples of everyday English that 

may give you some ideas are shown in Figure 1. 
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Figure 1 Examples of English in the community: (a) on packaging; (b) in an  

advert for mobile phone services; (c) on children’s T-shirts; (d) in an advertisement 

on a village wall; (e) on a bilingual sign in a school; (f) on a street sign. 

Once you have made your list, review it and think about whether your students will also be likely to 

encounter English in these places. Will they be familiar with the language? Are some of the words and 

phrases that you teach in your language lessons also present in the local environment? Can you draw on 

some of the examples that you have collected and use them in your classes? 

See Resource 1, ‘Using local resources’, to learn more about how to draw on the community resources 

around your school. 
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2 Find out how much English your students know 
Your students might already know more English than you think they do. In Case Study 1 a teacher finds out 

what his students know.  

Case Study 1: Mr Nagaraju learns what his students know about 

English 

Mr Nagaraju is a teacher of English in Class I–III in a tribal school in Orissa. He speaks Oriya and Hindi, but 

only has a little knowledge of the local language, Savara.  

The students I teach are from a very poor background and many come from environments that are not ‘print-

rich’. If I taught in the city, I would expect that students might hear English spoken at home or that their 

parents might read English newspapers. I didn’t think that the students I taught in the village would be 

exposed to much English in their local environment. I was wrong!  

One day I asked the students about the games that they like to play. Not surprisingly, all of them responded 

with ‘Cricket!’ What surprised me was that the students knew a number of cricket-related English words. So I 

started writing these words on the board. After some time, the list got so long that I started to use a notebook 

to keep track of all the words they knew. Within a few days, this list grew from words and phrases about 

cricket to other sports as well.  

By the end of that week, I had made a list of more than 100 English words and phrases that the students 

already knew: words used in the market, words for professions and words relating to transport and vehicles 

– the latter because their parents or other family members were often truck drivers, guards and transport

workers. They knew words like ‘Jeep’, ‘tyre’, ‘brake’ and ‘lights’, and words relating to the maintenance of 

vehicles and any associated tools: ‘wash’, ‘polish’, ‘water’, ‘air’, ‘petrol’, ‘nut’, ‘bolt’ and ‘pana’. I didn’t know 

the last word. Then from the students’ gestures and description, I realised that this was their word for 

‘spanner’. I then introduced them to the equivalent English word.  

Soon I had many lists. I started to think of ways that I could use them with students to help their learning. 

First I went through the lists, looking for words that also appeared in their lessons. I started to think more and 

more about how I could remind the students of what they already knew when teaching the lessons from the 

textbook. 

Pause for thought 

Mr Nagaraju started to compile a list on the board of words that students knew. But this list 

grew and grew. Can you think of ways in which you could compile a list of English vocabulary 

that students are familiar with from their communities? How could you draw on this list to 

consolidate students’ learning?  

 Could you make a display of words and pictures on a classroom wall?

 Could you make and keep a class ‘English reference book’ that you regularly review

with students?

 What are the barriers that stop you from activities like this?
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Activity 3: Find out what English words and phrases your students 

are familiar with 

Have you noticed that your students are already familiar with some English words and phrases? Look at 

Table 1 and think about what words or phrases you use to speak about one or more of the topics in the left-

hand column.  

Table 1 Do your students know any English words related to these topics? 

Topic Examples of English words or phrases 

Cricket or other games Bat, ball, game, out, team, point, score, stadium, field 

Jobs that people have Police, teacher, guard, driver, doctor, nurse, engineer 

Vehicles we use, and related 

words 
Bus, car, scooter, train, cycle, petrol 

Houses and the things in them 
Gate, door, bed, TV, computer, kitchen, phone, bulb, light, 

current  

Tools we use Hammer, tape, pencil, rubber 

What we eat and drink Cool drink, juice, bread, biscuit 

Forms of entertainment Film, actor, dance, music, singer 

Computers, technology and 

mobile phones 
Computers, text message, mobile phones 

Medicine Prescriptions, cough syrup, vitamin, tonic 

Ask your students to list the words and phrases that they know, in any language, that are related to these 

topics. Are some of these words and phrases from English?  

Compare your students’ contributions with the examples in the right-hand column of Table 1. Using a copy of 

Table 1, tick a word that the students say – even if they say it in a different way, as in ‘pana’/‘spanner’ in 

Case Study 1. Did they mention any other English words? 

To support this kind of activity, you might find it interesting to talk to teachers of particular subjects within 

your school. Sports teachers often use English words and phrases such as ‘Run!’ or ‘Stand in a line!’ 

Similarly, science teachers often refer to equipment using their English name (e.g. ‘microscope’), and a 

teacher who talks about health and hygiene may mention words like ‘antiseptic’ and ‘bandage’. In this way, 

students learn English and another subject at the same time. 

Based on the English word list you and your students create, you can make a word wall. Write out six to 

eight words in big letters and display them in the classroom. Looking at the words frequently will help all 

students become familiar with them. You can change or update the list once a week. 
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3 Discovering English words 
Now try the following activity.

Activity 4: English in the community 

Since there is so much English being used within our local languages, some students may be using English 

without being aware that they are doing so. There are several ways that you could make your students more 

aware of the English language in their community. Here are some examples of activities that elementary 

teachers have tried:  

 Take students to the railway station. Look for all the signs in English and discuss what they mean.

 Bring in a toothpaste advertisement that says ‘Brush your teeth every day’. Discuss irregular plural

forms of words such as ‘tooth’ and ‘teeth’.

 Give a homework task to look out for the English words in the community over one weekend.

Examples: newspapers, magazines, advertising; tickets to the cinema or other entertainment, and

signs saying things like ‘Entry’, ‘Exit’, ‘Tickets’ and ‘Toilet’; or signs on the roads that say things like

‘No parking’, ‘One way’ and ‘No entry’. In the classroom, discuss the words that are familiar and

those that aren’t.

 Look for T-shirts that have some writing in English. Check your clothes to find labels in English. Talk

about the meaning of the words and phrases you find.

 Ask students to note down any English words and expressions they hear or see in the school

building.

 Ask students to listen to the radio broadcasts in English. Even if they do not understand very much,

they will benefit from hearing English being used authentically and enjoy being able to recognise

some of the words and phrases.

Choose one of these examples to try out with your students. What do you need to organise to make the 

activity successful? What criteria will you use to assess students in the activity? 

Carry out the activity with your students. How did they respond? Did they hear or read more English words? 

How did you evaluate this?  

In the next case study, a teacher brings an English newspaper into her classroom. Many English newspapers 

in India contain supplements for younger readers, which may be of interest to your students.  

Case Study 2: Mrs Chadha uses an article from an English 

newspaper 

Mrs Chadha teaches Class VII. 

I found a short article called ‘They have long legs’ in a newspaper supplement for young readers called 

‘Young World’, part of The Hindu. I thought my students would enjoy learning about all these creatures with 

long legs. I realised that the text was a little difficult for Class VII students, as I had to look up some of the 

vocabulary myself. I didn’t know what a cranefly was, for example, and I had to remind myself what 

‘vulnerable’ meant. But the text was predictable in that it moved from talking about insects to birds and then 

animals. So I thought that my students could follow it as long as I helped them.  

In the first lesson, I read the first two paragraphs aloud, translating some of the key unfamiliar words into the 

students’ home language. These first two paragraphs were the most difficult, but the text became easier as it 
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went on. In the next lesson, I read out the first part of the text again, and then continued with the rest of it. 

Craneflies are insects with slender bodies and extremely long legs, which is why they are sometimes 

called daddy long legs. 

They are slow flyers and vulnerable to predators. When they perch on plants or on the ground, they 

bob up and down, due to their habit of alternately bending and straightening their legs.  

The black-winged stilt has the longest legs among birds – not the longest in absolute terms but 

longest relative to its body length, the legs making up 60 per cent of its height.  

The giraffe’s great height – it is the tallest animal – is due to its long legs and neck … 

The students were amused by the name ‘daddy long legs’ for the insect. My drawing of the cranefly on the 

board made it clear what it was. The ideas and words in the phrases ‘up and down’, ‘bending and 

straightening their legs’, and ‘habit’ were familiar to the students. The difficult parts were about ‘vulnerability 

to predators’, and the concept of ‘perching’ (sitting). I quickly explained these words in the students’ home 

language.  

The students now added the word ‘insect’ to their vocabulary, along with the words ‘bird’ and ‘animal’, which 

are in our textbook. In the part about birds, to explain the relative height of the leg compared to the body, I 

used my hands and fingers to show 50 per cent (half), 60 per cent and 40 per cent.  

Something interesting happened when, before I read out the third paragraph, I asked: ‘Now you know a 

long-legged insect and a long-legged bird – can you think of a long-legged animal?’ Many students 

immediately mentioned the word ‘giraffe’. Some said they had seen one on television. So when I said that 

the giraffe was indeed the animal that the newspaper mentioned next, the children crowded round me to 

look at the newspaper. The pleasure of correctly guessing what an authority like the newspaper had said 

was very great indeed!

: ಶಿರೀಮಮ ಚಡಹಾ ಇಯಗಿಿೀಷ್ ೃತುಮರಕ್ೆಯಿಯದ ಒಯದಟ ಲ್ೆೀಖ್ನನಟನ ಬಳಷಟತಹುರೆ. 

ಶಿರಮಮ ಚಡಹಾ 7ನೆೀ ತರಗಮಗೆ ಕ್ಲ್ಲಷಟತಹುರೆ. 

‘ದ್ಧ ಿಸಯದ ’ ಎಯಬ ಒಯದಟ ೃತುಮರಕ್ೆಯ ‘young world’ ಎಯಬ ಶಿೀಷ್ಟ್ವಿಕ್ೆಯ ೂರಕ್ ಿಭಹಗದಲ್ಲಿ ಚಿಕ್ಾ ಯಯಿನ ಓದಟಗರಿಗಹಗಿ ‘They

have long legs’ ಎಯಬ ಕ್ರರಟಲ್ೆೀಖ್ನ ಕ್ಯಡೆನಟ. ಉದದ ಕ್ಹಲಟಗಳುಳಗ ಈ ಎಲಿ ಪ್ಹರಕಗಳ ಬಗೆೆ ನಮತ್ತ ಿದಹಯದ್ವಿಗಳು ಆನಯದ್ಧಯದ 
ಕ್ಲ್ಲಯಟರೆಯದಟ ಭಹಿಯದೆನಟ. ರ್ಳನೆೀ ತರಗಮ ಿದಹಯದ್ವಿಗಳಿಗೆ ಈ ಲ್ೆೀಖ್ನು ಷವಲ ಕ್ಠಿಣ ಎಯಬಟದಟ ವರಿವಹಯಿತಟ. ರ್ಕ್ೆಯದರೆ ನಹನೆೀ 
ಕ್ೆಲು ದಗಳ ವಥವಿ ಸಟಡಟಕ್ನೆೀಕ್ಹಯಿತಟ. ಉದಹಸರಣೆಗೆ ‘Cranefly’ ಎಯದರೆೀನಟ ಎಯಬಟದಟ ಗೆ ಮುರಲ್ಲಲಿ ಮತಟು ‘Vulnerable’ ಎಯಬ 
ದದ ವಥವಿನಟನ ನಹನೆೀ ಮತೆು ನೆನು ಮಹಡಿಕ್ೆ ಳಗನೆೀಕ್ಹಯಿತಟ. ಆದರೆ, ಕ್ರೀಟ್ಗಳ ಬಗೆೆ ಪ್ಹರರಯಭಿಯ, ಕ್ಷಿಗಳು, ವನಯತರ ಪ್ಹರಕಗಳ ಬಗೆ ೆ
ಿರಗಳು ಮಟಯದಟರೆದಟ ಸಹಗಿದದರಿಯದ ಲ್ೆೀಖ್ನ ಿಸೀಗೆೀ ಮಟಯದಟರೆಯಬಸಟದಟದೆಯದಟ ಊಿಸಯ ಗರಿಸಷಬಸಟದ್ಧತಟು. ಆದದರಿಯದ, ನಹನಟ 
ಷಹಹಯ ಮಹಡಿದರೆ ನನನ ಿದಹಯದ್ವಿಗಳು ವಥವಿ ಮಹಡಿಕ್ೆ ಳಗಬಸಟದಟ ಎಯದೆನಯತಟ. 

ಮೊದಲ ದ್ಧನದ ಪ್ಹಠ್ದಲ್ಲ,ಿ ಮೊದಲ ಎರಡಟ ಪ್ಹಯರಹಗಳನಟನ, ಕ್ೆಲು ಮಟಖ್ಯವಹದ, ರಿಚಿತಲಿದ ದಗಳಿಗೆ ಮಕ್ಾಳ ಮಹತೃಭಹಷೆಯಲ್ಲಿ ವಥವಿ 
ಹೆೀಳುತು ಗಟಿುಯಹಗಿ ಓದ್ಧದೆನಟ. ಮೊದಲ ಈ ಎರಡಟ ಪ್ಹಯರಹಗನ ೀೆ ವತಯಯತ ಕ್ಠಿಣವಹಗಿದಟದ, ಲ್ೆೀಖ್ನ ಮಟಯದಟರೆದಯತೆ ಭಹಷೆ ಷಟಲರ್ವಹಗಟತು 
ಸಹಗಿತಟು. ಮಟಯದ್ಧನ ತರಗಮಯಲ್ಲ,ಿ ಮೊದಲ ಭಹಗನಟನ ಮತೆ ುಮೆತ್ತ ಓದ್ಧ, ವನಯತರ ಉಳಿದ ಭಹಗನಟನ ಓದಟತು ಸಹಗಿದೆನಟ. 

ಕ್ರೀಟ್ಕ್ೆಾ ನೀಡಿದ ‘daddy long legs’ ಎಯಬ ಹೆಷರಟ ಿದಹಯದ್ವಿಗಳಿಗೆ ಿನೆ ೀದ ಎನಯತಟ. ಕ್ು ಸಲಗೆಯ ಮೆೀಲ್ೆ ನಹನಟ ಬಿಡಿಯದ Cranefly 
ಚಿತರದ್ಧಯದ ವರಿಗೆ ವದೆೀನೆಯದಟ ಷಶುವಹಯಿತಟ. ‘up and down’, ‘bending and straightening their legs’, and ‘habit’ 
ಮಟಯತಹದ ದಗಟಚಛಗಳಲ್ಲಿದದ ಿಚಹರಗಳು, ದಗಳು ಿದಹಯದ್ವಿಗಳಿಗೆ ರಿಚಿತವಹಗಿದಟದು. ‘Vulnerability to predators’ ಬಗೆೆ  ಮತಟು 
‘perching’ ರಿಕ್ಲನೆ ವರಿಗೆ ಕ್ಠಿಣವಹದ ಭಹಗಗನಹಗಿದಟದು. ಿದಹಯದ್ವಿಗಳಿಗೆ ಇುಗಳನಟನ ನಹನಟ ನೆೀಗನೆ ವರ ಮಹತೃಭಹಷೆಯಲ್ಲಿ 
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ಿರಿಯದೆನಟ.  
ಈಗ ಿದಹಯದ್ವಿಗಳು ತಮತ್ತ ದ ಷಯಮುಗೆ ನಮತ್ತ ಠ್ಯುಷುಕ್ಗಳಲ್ಲಿರಟ ‘bird’ and ‘animal’ ದಗಳ ರ್ೆ ತೆಗೆ ‘insect’  ದನಟನ 
ಸೆೀರಿಯಕ್ೆ ಯಡರಟ. ಕ್ಷಿಗಳ ಬಗೆೆ ಇದದ ಭಹಗದಲ್ಲ,ಿ ದೆೀಸಕ್ೆಾ ಹೆ ೀಲ್ಲಯದಯತೆ ಕ್ಹಲ್ಲನ ಎತುರನಟನ ಿರಿಷಲಟ, ಶೆೀ 50% (ವಧವಿ), 60% ಮತಟು 
40% ಎಯದಟ ತೆ ೀರಿಷಲಟ ನನನ ಕ್ೆೈಗಳನ ನ ನೆರಳುಗಳನ ನ ಬಳಯದೆನಟ. 
ಮ ರನೆಯ ಪ್ಹಯರಹ ಓದಟ ಮಟನನ ನಹನಟ ಈಗ ನನಗೆ long-legged insect ಮತಟು long – legged bird ಎಯದರೆ ಮಳಿದ್ಧದೆ– long-legged 
animal ಒಯದನಟನ ಹೆೀಳುಿರಹ? ಎಯದಟ ಕ್ೆೀಳಿದಹಗ ಒಯದಟ ಆಷಕ್ರುಯಟತ ಷಯಗಮ ನಡೆಯಿತಟ. ವನೆೀಕ್ ಿದಹಯದ್ವಿಗಳು ‘giraffe’ ಎಯಬ ದ 
ಹೆೀಳಿದರಟ. ಕ್ೆಲರಟ ದ ರದವವಿನದಲ್ಲಿ ಜಿರಹಫೆಯಯದನಟನ ನೆ ೀಡಿರಟುದಹಗಿ ಹೆೀಳಿದರಟ. ಆದದರಿಯದ, ೃತು ಮರಕ್ೆಯಟ ಮಳಿಯರಟ ಮಟಯದ್ಧನ 
ಪ್ಹರಕ ಜಿರಹಫೆಯೆೀ ಹೌದಟ ಎಯದಟ ನಹನಟ ಹೆೀಳಿದಹಗ ಮಕ್ಾಳು ೃತುಮರಕ್ೆ ನೆ ೀಡಲಟ ನನನ ಷಟತು ಗಟಯುಗಟಿುದದರಟ. ಒಯದಟ ವಧಿಕ್ಹರಯಟತ 
ಮಹಧಯಮವಹದ ಮರಕ್ೆ ಹೆೀಳಿದಟದನಟನ ಷರಿಯಹಗಿ ಊಿಸಯದದರಿಯದಹಗಟ ಷಯತೆ ೀಶ ನಜ್ವಹಗಿಯ  ದೆ ಡಡದಲಿವೆ? 

(Adapted from Amritavalli, 2007) 

Pause for thought 

 Mrs Chadha used a newspaper article for Class VII students. How would you adapt this

activity to younger classes?

 Do you think it was effective for Mrs Chadha to switch between English and the home

language? When and why did she decide to do this?

 Based on Mrs Chadha’s observation in her final paragraph, how do you think she

assessed students’ knowledge of the new vocabulary?

4 Real-life English 
Now try these two activities. 

Activity 5: People who use English – a planning activity

Your students may know people who use English regularly for personal or professional reasons. Heightening 

their awareness of these uses of the language can reinforce the value of learning English.  

Plan a language lesson where you ask your students some questions based on the following prompts. It 

might be helpful to write some of these prompts on the board before the lesson:  

 Have you seen a member of your family fill out a form in English? Why was this – to get a driver’s

licence or a birth certificate? Discuss the English words and meanings.

 Have you seen someone in your family receive or send letters and/or emails in English? Have you

received or sent letters and/or emails in English?

 Have you seen someone in your family write their address in English? Can you write your address

in English?

 Have you seen a doctor write a prescription? Was it in English or the local language?

 Have you seen a policeman write a ‘challan’ to fine someone? What language was this in?
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Tell students to write a table with two columns. In the first column, they list people they know (for example, 

their doctor, a policeman, their grandmother, etc.) or they can draw pictures of these people. In the second 

column, they list what they have seen these people reading and writing in English. They should use the 

prompts from the board to help them make their lists.  

 Does your textbook refer to any of this English? Are there connections you can make between the

textbook and the students’ tables?

Use the students’ tables to plan language lessons on ‘everyday’ English. See where you can make a link to 

what is in the textbook. 

Pause for thought 

Would it be possible for you, or someone at your school, to invite someone who speaks 

English to come to the class to talk about how they use English? Could you contact a doctor, 

postman or policeman? The students could prepare for such a visit by looking around for 

examples of English used in these professions. The class can prepare simple questions to 

ask the visitor. After the visit, the students could write the person a short letter in English, 

thanking them for the visit.  

Activity 6: English and technology

Both the English language and its alphabet are gaining increasing popularity in Indian communities, in part 

because of their role in technology. These days, almost everybody has a mobile phone. Now people 

commonly send each other text messages, often employing English phrases to do so. The roman script is 

increasingly used to write texts in local languages as well.  

Ask your students to work in groups and brainstorm answers to the following question: 

How do you communicate with each other and your families – both those family members you live 

with and those who live elsewhere? 

At the end, each group reports back on the ideas in their brainstorm. When you use a brainstorm activity 

one student in each group should take responsibility for writing down the ideas. They can do this in their 

notebook or on a large sheet of paper.  

Walk around the room as the students do the brainstorm. Listen to their ideas. If some students are finding 

it difficult to think of ideas, you might want to use one or two of these questions to help them.  

 ‘Do you use the telephone or a mobile phone?’

 ‘Do you send text messages?’

 ‘Have you ever seen a typewriter?’

 ‘Have you used a word processor (computer)?’

 ‘Do you or your parents write letters or emails?’

When they have written down their ideas about how people communicate, ask them to think about what 

language(s) people use for these activities – is it English, Hindi or their local languages? Or a mix of 

these? They should show this information on their brainstorm chart.  
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Then gather the students together and hold a class discussion about what determines which language 

they use for each activity. Is it easier to use English because of the computer keyboard? Do they use the 

roman script for transliterated Hindi words? Write the class ideas on the board so that students see and 

hear more English. 

Pause for thought 

Are there ways in which you could use technology in your lessons? Could the students send 

an email or text message to someone, inviting them to their class, or thanking them for their 

visit? You could compose the text together on the board, or students could draft the message 

in groups if your class is large. Then someone could type the message into a computer or a 

mobile phone. You can help draw out students who are too shy to participate in activities that 

require them to speak by giving them more time to type into the computer (if you have access 

to one) or mobile phone.  

Video: Using local resources 

5 Presenting English to the community 
In the previous activities you have thought about the English that is available in your school community and 

how it can be brought into your classroom. There are also ways that you and your class can reach out to the 

community. 

Activity 7: Presenting English to the community

An English assembly is one way to engage with your local community. You could hold an event once or 

twice a year that brings students’ parents to the school, or brings students from one school to another. 

This event could be an exhibition of the kind of language work suggested in some of these units – poems 

that students write, accompanied by drawings, for example. It could be a song, dance and play evening 

where students recite these poems, sing a song in English or perform a short play in English. (The play 

could be a poem that they act out, or a part of a story. It need not last more than five to ten minutes.) The 

whole event need not be all in English, but an opportunity to ‘showcase’ it.  

When you plan for the event, students can write invitations in English and in home languages. In order to 

spread awareness about the event, they can make bilingual posters to display around the school and the 

community. 

In delegating the roles for the event, make sure to involve every student in the class: 

 Some can greet and welcome the visitors in English and in home languages. (‘Good afternoon!

Please come in. Please sit down.’)

 Some can make bilingual announcements during the programme. (‘Now we will have a poem by

Class II students.’)

 Some can use bilingual flash cards to make up words such as ‘Welcome’ and ‘Thank you’.

As the students prepare and put effort and attention into what they are doing, you will find that they 
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reinforce their use of language. As well as learning their own parts in the performance, they will also 

benefit from listening to other students’ parts as well.  

Make sure you involve every child in the class in an activity, including those with learning or physical 

disabilities.  

Afterwards, students can write thank you letters to all those who attended. 

Parents are often eager to see what their children are learning in school. They might be unsure of what 

their children can learn outside what is in the textbook. When they see their children speaking in English, 

performing rhymes, songs and plays, they will be proud of them. They may then also understand that 

there is more to learning English than writing in their school notebooks. 

6 Summary 
In this unit you have explored ways of building on your students’ pre-existing knowledge of English and how 

you can bring the English that is used in the community into your classroom. You have thought about the 

presence of English in your school community and some classroom activities that draw on these uses of 

English. You have also thought about ways in which you can involve members of the community in your 

English language classroom, either by inviting them to speak about how they use English in their lives and 

professions or by inviting them to attend an English assembly.  

ಸಹರಹಯವ: 
ಈ ಘಟ್ಕ್ದಲ್ಲ ಿನೀು ನಮತ್ತ ಿದಹಯದ್ವಿಗಳಿಗೆ ಈಗಹಗಲ್ೆೀ ಮಳಿದ್ಧರಟ  ಇಯಗಿೀಿಷ್ ಜ್ಞಹನನಟನ ಆಧರಿಯ ಮಟನನಡೆಯಟ ಮಹಗವಿಗಳ ವನೆವೀಶಣೆ 
ನಡೆಯದ್ಧದೀರಿ, ವಲಿದೆ ನಮತ್ತ ಷಮಟದಹಯದಲ್ಲಿ ಬಳಕ್ೆಯಲ್ಲಿರಟ ಇಯಗಿಿಶನಟನ ತರಗಮಗೆ ತಯದಟ ವಳಡಿಷಟುದರ ಬಗೆೆಯ  ಮಳಿದ್ಧದ್ಧದೀರಿ. ನಮತ್ತ 
ಶಹಲ್ಹ ಷಮಟದಹಯದಲ್ಲಿ ಮತಟು ಕ್ೆಲು ತರಗಮ ಚಟ್ಟಟಿಕ್ೆಗಳಲ್ಲಿ ಕ್ಹಣಟ ಇಯಗಿಿೀಷ್ ಕ್ಟರಿತಟ ಚಿಯತನೆ ನಡೆಯ ಈ ರಿೀಮಯ ಇಯಗಿಿೀಷ್ 
ಬಳಕ್ೆಯನಟನ ತರಗಮ ಕ್ಲ್ಲಕ್ೆಗೆ ವಳಡಿಷಟ ಬಗೆೆಯ  ಆಲ್ೆ ೀಚಿಯದ್ಧದೀರಿ. ನಮತ್ತ ಇಯಗಿಿೀಷ್ ಭಹಷಹ ತರಗಮಯಲ್ಲಿ ನಮತ್ತ ಷಮಟದಹಯದ 
ಷದಷಯರನಟನ ಹೆೀಗೆ ಬಳಯಕ್ೆ ಳಗಬಸಟದೆಯಬಟದನಟನ ಆಲ್ೆ ೀಚಿಯದ್ಧದೀರಿ (ತಮತ್ತ ನತಯ ಜಿೀನದಲ್ಲಿ ಮತಟು ೃಮುಗಳಲ್ಲ ಿ ಇಯಗಿಶಿನಟನ ಹೆೀಗೆ 
ಬಳಷಟರೆಯಬಟದನಟನ ಕ್ಟರಿತಟ ಮಹತನಹಡಲಟ ಆಹಹವನಷಟ ಮ ಲಕ್ ವಥವಹ ಒಯದಟ ಇಯಗಿಿೀಷ್ ಷಭೆಯ   (assembly) ಭಹಗಿಸಷಲಟ 
ಆಹಹವನಷಟ ಮ ಲಕ್) 

Other Elementary English teacher development units on this topic are: 

 Classroom routines

 Using the textbook creatively

 English and subject content integration

 Learning English in the creative arts.

Resources 

Resource 1: Using local resources 

Many learning resources can be used in teaching – not just textbooks. If you offer ways to learn that use 

different senses (visual, auditory, touch, smell, taste), you will appeal to the different ways that students learn. 

There are resources all around you that you might use in your classroom, and that could support your 
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students’ learning. Any school can generate its own learning resources at little or no cost. By sourcing these 

materials locally, connections are made between the curriculum and your students’ lives.  

You will find people in your immediate environment who have expertise in a wide range of topics; you will also 

find a range of natural resources. This can help you to create links with the local community, demonstrate its 

value, stimulate students to see the richness and diversity of their environment, and perhaps most importantly 

work towards a holistic approach to student learning – that is, learning inside and outside the school.  

Making the most of your classroom 

People work hard at making their homes as attractive as possible. It is worth thinking about the environment 

that you expect your students to learn in. Anything you can do to make your classroom and school an 

attractive place to learn will have a positive impact on your students. There is plenty that you can do to make 

your classroom interesting and attractive for students – for example, you can:  

 make posters from old magazines and brochures

 bring in objects and artefacts related to the current topic

 display your students’ work

 change the classroom displays to keep students curious and prompt new learning.

Using local experts in your classroom 

If you are doing work on money or quantities in mathematics, you could invite market traders or dressmakers 

into the classroom to come to explain how they use maths in their work. Alternatively, if you are exploring 

patterns and shapes in art, you could invite maindi [wedding henna] designers to the school to explain the 

different shapes, designs, traditions and techniques. Inviting guests works best when the link with educational 

aims is clear to everyone and there are shared expectations of timing.  

You may also have experts within the school community (such as the cook or the caretaker) who can be 

shadowed or interviewed by students related to their learning; for example, to find out about quantities used in 

cooking, or how weather conditions impact on the school grounds and buildings. 

Using the outside environment 

Outside your classroom there is a whole range of resources that you can use in your lessons. You could 

collect (or ask your class to collect) objects such as leaves, spiders, plants, insects, rocks or wood. Bringing 

these resources in can lead to interesting classroom displays that can be referred to in lessons. They can 

provide objects for discussion or experimentation such as an activity in classification, or living or not-living 

objects. There are also resources such as bus timetables or advertisements that might be readily available 

and relevant to your local community – these can be turned into learning resources by setting tasks to identify 

words, compare qualities or calculate journey times. 

Objects from outside can be brought into the classroom – but the outside can also be an extension of your 

classroom. There is usually more room to move outside and for all students to see more easily. When you 

take your class outside to learn, they can do activities such as:  

 estimating and measuring distances

 demonstrating that every point on a circle is the same distance from the central point

 recording the length of shadows at different times of the day

 reading signs and instructions

 conducting interviews and surveys

 locating solar panels

 monitoring crop growth and rainfall.

Outside, their learning is based on realities and their own experiences, and may be more transferable to other 

contexts. 
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If your work outside involves leaving the school premises, before you go you need to obtain the school 

leader’s permission, plan timings, check for safety and make rules clear to the students. You and your 

students should be clear about what is to be learnt before you depart. 

Adapting resources 

You may want to adapt existing resources to make them more appropriate to your students. These changes 

may be small but could make a big difference, especially if you are trying to make the learning relevant to all 

the students in the class. You might, for example, change place and people names if they relate to another 

state, or change the gender of a person in a song, or introduce a child with a disability into a story. In this way 

you can make the resources more inclusive and appropriate to your class and their learning. 

Work with your colleagues to be resourceful: you will have a range of skills between you to generate and 

adapt resources. One colleague might have skills in music, another in puppet making or organising outdoor 

science. You can share the resources you use in your classroom with your colleagues to help you all 

generate a rich learning environment in all areas of your school. 

Additional resources 
 Teachers of India classroom resources: http://www.teachersofindia.org/en

 ‘Children talk their way into literacy’ by Gordon Wells:

http://people.ucsc.edu/~gwells/Files/Papers_Folder/Talk-Literacy.pdf
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