TESS-India (Teacher Education through School-based Support) aims to improve the classroom practices of
elementary and secondary teachers in India through the provision of Open Educational Resources (OERs) to
support teachers in developing student-centred, participatory approaches. The TESS-India OERs provide
teachers with a companion to the school textbook. They offer activities for teachers to try out in their
classrooms with their students, together with case studies showing how other teachers have taught the
topic and linked resources to support teachers in developing their lesson plans and subject knowledge.
The TESS- India OERs are supported by a set of ten key resources. These key resources, which apply to all
subjects and levels, offer teachers further practical guidance on key practices in the pedagogy modelled in
TESS-India OER and India policy. They include ways of organising students, learning activities and teacher–
student and student–student interactions. Excerpts from these key resources will be inserted into the
OERs. They will also be available on the website for teachers and teacher educators.
TESS-India is led by The Open University UK and funded by the UK government.
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Key resource: Monitoring and giving feedback

Monitoring and giving feedback
Improving students’ performance involves constantly monitoring and responding to them, so that they know
what is expected of them and they get feedback after completing tasks. They can improve their
performance through your constructive feedback.

Monitoring
Effective teachers monitor their students most of the time. Generally, most teachers monitor their
students’ work by listening and observing what they do in class. Monitoring students’ progress is critical
because it helps them to:





achieve higher grades
be more aware of their performance and more responsible for their learning
improve their learning
predict achievement on state and local standardised tests.

It will also help you as a teacher to decide:






when to ask a question or give a prompt
when to praise
whether to challenge
how to include different groups of students in a task
what to do about mistakes.

Students improve most when they are given clear and prompt feedback on their progress. Using monitoring
will enable you to give regular feedback, letting your students know how they are doing and what else they
need to do to advance their learning.
One of the challenges you will face is helping students to set their own learning targets, also known as selfmonitoring. Students, especially struggling ones, are not used to having ownership of their own learning.
But you can help any student to set their own targets or goals for a project, plan out their work and set
deadlines, and self- monitor their progress. Practising the process and mastering the skill of selfmonitoring will serve them well in school and throughout their lives.

Listening to and observing students
Most of the time, listening to and observing students is done naturally by teachers; it is a simple monitoring
tool. For example, you may:





listen to your students reading aloud
listen to discussions in pair or groupwork
observe students using resources outdoors or in the classroom
observe the body language of groups as they work.

Make sure that the observations you collect are true evidence of student learning or progress. Only
document what you can see, hear, justify or count.
As students work, move around the classroom in order to make brief observation notes. You can use a class
list to record which students need more help, and also to note any emerging misunderstandings. You can
use these observations and notes to give feedback to the whole class or prompt and encourage groups or
individuals.
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Giving feedback
Feedback is information that you give to a student about how they have performed in relation to a stated
goal or expected outcome. Effective feedback provides the student with:




information about what happened
an evaluation of how well the action or task was performed
guidance as to how their performance can be improved.

When you give feedback to each student, it should help them to know:





what they can actually do
what they cannot do yet
how their work compares with that of others
how they can improve.

It is important to remember that effective feedback helps students. You do not want to inhibit learning
because your feedback is unclear or unfair. Effective feedback is:






focused on the task being undertaken and the learning that the student needs to do
clear and honest, telling the student what is good about their learning as well as what requires
improvement
actionable, telling the student to do something that they are able to do
given in appropriate language that the student can understand
given at the right time – if it’s given too soon, the student will think ‘I was just going to do that!’; too
late, and the student’s focus will have moved elsewhere and they will not want to go back and do
what is asked.

Whether feedback is spoken or written in the students’ workbooks, it becomes more effective if it follows
the guidelines given below.

Using praise and positive language
When we are praised and encouraged, we generally feel a great deal better than when we are criticised or
corrected. Reinforcement and positive language is motivating for the whole class and for individuals of all
ages. Remember that praise must be specific and targeted on the work done rather than about the student
themselves, otherwise it will not help the student progress. ‘Well done’ is non-specific, so it is better to say
one of the following:

That’s a good
question!
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I really liked
the way you …

I was impressed by how
you helped your group by
reminding them to read
aloud.
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What would make
this even better is …

Key resource: Monitoring and giving feedback

Using prompting as well as correction
The dialogue that you have with your students helps their learning. If you tell them that an answer is
incorrect and finish the dialogue there, you miss the opportunity to help them to keep thinking and trying
for themselves. If you give students a hint or ask them a further question, you prompt them to think more
deeply and encourage them to find answers and take responsibility for their own learning. For example, you
can encourage a better answer or prompt a different angle on a problem by saying such things as:

That’s a good start,
now do some more
thinking about …

Explain how you came
up with that.
Think again …

It may be appropriate to encourage other students to help each other. You can do this by opening your
questions to the rest of the class with such comments as:

I want to see groups
helping each other.

Can anyone
add to that
answer?

So we have two factors.
What other factors might
we consider?

Correcting students with a ‘yes’ or ‘no’ might be appropriate to tasks such as spelling or number practice,
but even here you can prompt students to look for emerging patterns in their answers, make connections
with similar answers or open a discussion about why a certain answer is incorrect.
Self-correction and peer correction is effective and you can encourage this by asking students to check
their own and each other’s work while doing tasks or assignments in pairs. It is best to focus on one aspect
to correct at a time so that there is not too much confusing information.
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