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What this unit is about
In this unit you will explore ways of helping your students develop effective skills to read
for information. By incorporating texts from a range of subject areas into your language
and literacy classroom, you will support your students’ active reading across all areas of
the curriculum.
You will be introduced to a number of activities that are suitable for students from Class V
upwards. These include an ‘anticipation guide’ to prepare students to read unfamiliar or
challenging texts, a list of features that can support them in locating the key points in
curriculum subject texts, and a table that can be used to distinguish the importance of the
ideas in a passage. The unit also encourages you to monitor your students’ progress and
adjust your teaching accordingly.
Reading and understanding information is a key life skill that will make a significant
difference to your students’ success in school and beyond. Your role in teaching them a
range of strategies to read different types of information-based texts is therefore vital,
particularly if they have few opportunities to read outside school.

What you can learn in this unit

l How to plan activities that develop students’ skills in reading for information.

l Ways of incorporating active reading strategies into subject lessons.

l How to monitor your students’ progress in reading for information.

Why this approach is important
As students progress through school, they are required to read increasingly complex texts
in all subject areas. The ability to understand and use the information they read is key to
their success in learning. Successful students have a repertoire of reading strategies to
draw upon and will know when to use them. These include, for example, anticipating the
content before reading a text, focusing on picking out its key points, or stopping to reflect
on the meaning of each section. Struggling students will need to be explicitly taught these
strategies in order to become better readers and active learners.

1 Learning to read for information
When we read in real life, we usually read for a particular purpose and to find out
information. We usually don’t focus on individual words, but on the overall meaning of
what is being communicated, or the particular details about something we want to find out.
In Activity 1, you will think about some of the texts you encounter in your everyday life and
how you extract the information you need from them.

What this unit is about
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Activity 1: Reading different types of information-based texts
Think about the information-based texts you have read during the last week. These
might have included a newspaper, an online technical manual, a train timetable, a
recipe, advertisements, road signs or your students’ written homework. List at least
four that you can recall and then answer the following questions:

l Why did you read the texts?

l Which texts did you simply skim to pick up the key points? Which did you have to
read slowly or more than once?

l Did you have difficulty understanding some of what you read? If so, how did you
work out the meaning?

l What do you know about what your students have read during the last week?

Different texts will make different demands on your reading skills. An official document
or instruction manual may include unfamiliar technical terms or jargon. A newspaper
article may refer to places and issues beyond your experience and understanding.
Your students’ homework might incorporate irregular spellings. Even proficient, fluent
readers regularly face challenges of this kind.

People’s backgrounds and prior experiences play an important role in helping them to
make sense of what they read. If you are already knowledgeable about a local health
campaign, for example, a leaflet about this would be immediately comprehensible to you.
Without this background knowledge, you might only be able to guess at the meaning of
the leaflet. Students are constantly developing their knowledge of the world around them.
Their ability to interpret what they read will thus be developing at the same time.

2 Widening your students’ reading reper-
toire
Students need to learn the reading strategies that different information-based texts
require. They need opportunities to practise reading for information, and to talk about
what they have read, in order to internalise the new language and concepts that they have
encountered.

Case Study 1: Widening students’ reading repertoires
Mr Gaurav is a Class VIII teacher in Faizabad. Here he describes how he attempts to
widen his students’ reading repertoire in class by reading information-based texts aloud to
them.

I often read aloud to my students, but instead of a story or a poem, I sometimes choose a
short article from the newspaper that I think they will find interesting. I think it is helpful for
them to listen to different types of written texts. It also informs them about the world we
live in.

Last month, I began by introducing the topic of cosmetic testing on animals and asked my
students what they knew about it. I wrote some of the key words used in this introductory
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discussion on the blackboard. I then asked my students to listen to me read out the article
[in Resource 1] with the following question in mind: ‘What is the article about?’ I then read
the article slowly, pausing to explain any unfamiliar vocabulary, such as ‘compassion’,
‘countless’, ‘outsourcing’ and ‘jurisdiction’. As I wrote the words on the blackboard, I asked
if anyone could explain what they meant.

When I had finished, I asked my students to talk briefly in pairs about what they thought the
article was about. After a brief feedback session, I wrote three more focused questions on
the blackboard:

l ‘Do you think this ban is a positive step? Why, or why not?’

l ‘Should we care if animals suffer?’

l ‘The beauty industry is very big in India. Do you think these laws will affect our
economy badly?’

I placed two pairs of students together and asked each group of four to consider one of the
questions listed as I read the article again. When they had finished discussing the
question, I asked a volunteer to report back their thoughts to the rest of the class.

Since then, I have varied this activity by using different articles, and getting my students to
think of suitable questions for the second re-reading themselves. I have also encouraged
them to note down any words or expressions that they can’t understand, rather than me
anticipating these myself. I have also started to give my students a copy of the text after I
have read aloud once and they have had an initial discussion about it. They then read it
themselves before considering the more focused set of questions.

I usually follow up the reading activity by getting my students to write out the article in their
own words, or explain their views on the issues discussed in an essay.

You can learn more about the benefits of groupwork in Resource 2.

Video: Using groupwork

Now try Activity 2.

Activity 2: Developing your students’ reading repertoires
Taking Case Study 1 as a guide, choose a short newspaper or magazine article to read
aloud to your class. Decide how it will fit into your lesson plans. How can you link to
one of the topics that you are currently teaching? Discuss your ideas with your
colleagues.

2 Widening your students’ reading repertoire
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l Show your students the magazine or newspaper that the article comes from.
Make it evident that you find the topic interesting and that you think your students
will be interested in it too.

l Show your students any photographs or diagrams that accompany the article.

l Explain the meaning of any unfamiliar words and phrases before reading it.

l Pose your students one or two questions at the start to give them a reason for
listening.

l Read the text aloud slowly, pausing to explain the new words and phrases in
context.

l Invite your students to discuss the initial question together before setting them
one or two further questions to consider during your re-reading of the text.

l As your students gain confidence, give them a copy of the passage to read in
pairs or small groups instead of you re-reading the article yourself.

l Allow your students to discuss these questions in pairs or groups and bring the
class together for a final feedback session.

l Note down the words and phrases that you can include in a spelling or
comprehension test on another day.

3 Using anticipation guides
Reading skills and strategies can be taught explicitly while students are learning subject-
specific content through authentic, active reading tasks, as the following case studies and
activities show.
An anticipation guide is useful when students are required to read something that contains
new or unfamiliar information. The guide can help students to prepare to read and assist
them with separating facts from opinions.
Read this case study of a teacher who uses an anticipation guide to help his students read
a demanding textbook chapter.

Case Study 2: Using an anticipation guide to help student read a
complex text
Mr Madhav is a Class VIII teacher from Chapra. Below he explains how he supports his
students with reading challenging information-based texts.

I was planning some social studies lessons on immigration and the issues facing
marginalised groups in our society. I knew that the chapters in the textbook would be
difficult for my students and that the topic would raise some controversial points about civil
rights and responsibilities. I decided to prepare my students by creating a table. [See
Table 1.]

Table 1 Anticipation guide.
Statement Before reading Page number After reading
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A good citizen al-
ways does what the
government tells
them.

Agree/disagree Agree/disagree

People who don’t
own land have no
right to be on it.

Agree/disagree Agree/disagree

True leaders are al-
ways recognised for
the rightness of their
causes.

Agree/disagree Agree/disagree

Might is always right. Agree/disagree Agree/disagree

People who are na-
tive to a country
should be given
priority in making any
decisions about it.

Agree/disagree Agree/disagree

Whenever there is a
disagreement, ma-
jority opinion should
rule.

Agree/disagree Agree/disagree

If followers commit a
wrongful act, the
leader should pay
the price.

Agree/disagree Agree/disagree

I gave each of my students a copy of the table and asked them to work in pairs. I explained
that, before they read the textbook chapter, they should read each statement in the first
column of the table and decide if they agreed or disagreed with it. They then needed to
read the textbook chapter and locate the page which provided information relating to the
statement, which they should note in the third column of the table. Having finished reading
the chapter, they should consider again if they agreed or disagreed with the original
statement.

This activity made my students pay close attention to what they were reading. They
worked very productively together. I placed the class dictionary at the front of the
classroom so that they could look up any unfamiliar words. When they had finished, I drew
the whole class together and went through the table with them, focusing on the times they
had changed their mind about the statements, and asking them to explain what it was in
the chapter that had caused this.

Activity 3: Preparing an anticipation guide to reading
Plan a lesson in which your students use an anticipation guide to reading. You may
use a section of the textbook or a current newspaper article. Choose a topic that
relates to the interests and reading levels of your students.
Having read the text carefully, write a series of open-ended statements that invite your
students to think about the issues to be covered. Avoid using statements that are
obviously ‘right’ or ‘wrong’, or that ask simply for a ‘yes’ or ‘no’ response.
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Figure 1 Help your students where necessary.

Struggling students will benefit from having the statements read aloud to them. You can
do this yourself or pair them with a more able student, who can do so instead. When the
pairs of students have completed the reading activity and the associated table, group
them in fours and ask them to share their responses before reporting back to the whole
class.
As your students are working, monitor their reading skills, comprehension and
participation.
The key resource ‘Monitoring and giving feedback’ provides further information on this
classroom technique.

Video: Monitoring and giving feedback

3 Using anticipation guides
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4 Finding the key points in an information
text

Activity 4: Identifying the key points in an information text
Read the short passage below (Ramadas, 2007) about cyclones. As you read, look for
the following features:

l a definition of a cyclone

l an example of a cyclone

l a description of a cyclone

l a comparison of a cyclone to something else

l clarification of what happens in a cyclone or when it happens

l other aspects of a cyclone.

How many of these features can you find? Underline them all.
In October and November every year cyclones form over the Bay of Bengal. A cyclone
is a huge rotating storm. It could be hundreds of kilometres wide. Cyclonic winds blow
very fast – up to 300 kilometres per hour (three times as fast as an express train). They
make huge waves and blow sea water far into the land, causing floods, uprooting
trees, destroying houses and killing tens of thousands of people.
Compare your ideas with ours:

l A definition of a cyclone: ‘A cyclone is a huge rotating storm.’

l A comparison of a cyclone to something else: ‘Cyclonic winds are three times as
fast as an express train.’

l A description of a cyclone: ‘A cyclone can be hundreds of kilometres wide. They
make huge waves and blow sea water far into the land.’

l Clarification of what happens in a cyclone or when it happens: ‘Cyclones form
over the Bay of Bengal in October and November.’

l Other aspects of a cyclone: ‘Huge waves’, ‘floods’, destruction, death.

As you will have noted, information-based text will not necessary include all the
features that have been presented above; nor will they necessarily occur in the same
order.
Now try doing this with a more difficult text. Read the passage below (Augusta-
Palmisano et al., 2002), which is from a science textbook. When you have finished,
make a quick sketch of an electrical circuit.
Electricity is a form of energy. It is produced by the movement of electrons. But do you
know what actually happens when you flip a switch to turn on the light, or the
computer, or the television set? Why don’t all the lights go out in your house when one
light bulb burns out? Electricity is very useful, but if people do the wrong thing,
electricity can also hurt. In some cases it can even kill. Safety is key when it comes to
electricity.
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How does electricity flow? Electricity flows through paths, or electric circuits. Electrons
travel through these paths, but only if they can move around the path and get back to
where they started. If the path is broken, the electrons will not move.
A closed circuit allows electrons to travel through an unbroken path and back to where
they started. An open circuit has a break in the path. Electrons will not move through
an open circuit. All circuits must contain three things: connecting conductors, an
energy source and a load. A conductor is a device, such as a wire, that allows
electricity to pass easily through it. An energy source, such as a battery, is what gives
the circuit its energy. A load is a device or appliance that uses the energy, such as a
light bulb.
Compare your ideas with ours:

l A definition: ‘Electricity is a form of energy. It is produced by the movement of
electrons.’

l An example: ‘Turn[ing] on the light, or the computer, or the television set.’

l A description: Electrons travel through a closed path. If the path is broken they
will not move. Electrons must move around the path and get back to where they
started.

l Clarification: ‘An open circuit has a break in the path. Electrons will not move
through an open circuit.’

l Other aspects: A conductor, such as a wire; an energy source, such as a battery;
a load such as a light bulb.
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