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Active teaching and learning for Africa (2): 
Inclusive teaching 
Introduction 
Welcome back to this enhanced SPRINT school-based continuing professional development (SBCPD) 
programme designed to support active teaching and learning in line with the revised Zambian school 
syllabus. The programme will take six terms (two school years) and will be the focus of your Teacher 
Group Meetings (TGMs).  If you are outside Zambia, you can use the activities and resources to work 
with colleagues, to support your professional development. It is suggested that you study courses 1-
3 in year 1 and 4-6 in year 2. The titles of the courses are: 

Year 1  

• Course 1: Classroom management for learner-centred teaching  
• Course 2: Inclusive teaching  
• Course 3: Assessment for learning  

Year 2  

• Course 4: Managing and supporting learner-centred classrooms  
• Course 5: Literacy across the curriculum  
• Course 6: Being a reflective practitioner  

 

In the previous course you worked on Classroom management for learner-centred teaching and you 
explored how to use questioning, pair work and local resources to support active teaching and 
learning in your class. You have practised these approaches and have hopefully recorded your 
thoughts and ideas in your Teacher Notebook. In the TGMs you have also discussed the different 
approaches and how to use them.  

In this course you will be looking at what is meant by inclusive teaching, how you can use a variety 
of teaching approaches and strategies such as group work, storytelling, songs, games and roleplay to 
involve all the learners in your class. You will end the course looking at the Zambian Revised School 
Curriculum and how the approaches you have tried so far can support you in teaching skills and 
values alongside knowledge. 

Teachers in Chisamba who followed the first course of these training resources reported that it 
made them realise that some of the lower attaining children could do more than they thought. This 
was because through careful questioning, pair work and the use of local resources, children became 
more engaged. Teachers noticed this because they were spending more time walking around the 
room, listening to children while they talked about their work.  
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Picture: A poster created by a group of head teachers and SICs in Chisamba after one term of the 
SBCPD programme, describing the benefits and the challenges. 
 

Activity 2.1: Learning from others 
 
Watch the DESO from Chisamba talking about the impact of the ZEST-SBCPD programme in 
Chisamba in the video.   
As you watch, make notes in your Teacher Notebook about the changes the DESO has seen in 
relation to: 

• SBCPD 
• teachers  
• learners  
• learners’ outcomes 

  
What did you find the most interesting, the most surprising and the most inspiring of the things 
she said? Write your thoughts in your Teacher Notebook. 
 

 

TESSA examples 
As you work through these resources you will find examples of how teachers in Africa have used 
different strategies to support inclusive teaching. These examples are drawn from the Teacher 
Education in Sub-Saharan Africa (TESSA) resources. In year 2 you will be looking in more depth at 
these resources and how they can help your teaching, but if you want to find out more you can do so 
on the TESSA Website: http://www.tessafrica.net/.  

  

 

http://www.tessafrica.net/
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Being inclusive 
Inclusive education means involving ALL students in your class. It is a process, not something you do 
occasionally. It is every teacher’s responsibility, not just those who have been asked to support 
children with a special need. The activities in this course will help you to think about how you can be 
inclusive in your school.  

It can be difficult to include everyone in the lesson, especially if: 

• you have a large class 
• some children’s behaviour is challenging at times 
• you have few resources 
• some children have a need as a result of poor hearing, a physical disability or visual 

impairment.  

The inclusivity challenge which affects many teachers is dealing with a large class.  

Some strategies for teaching a large class include:  

• concentrate on a few students in each lesson, making sure that over time, you assess and 
support everyone. Each day record the names of students you have helped and every few 
days, try to get around to everyone;  

• move around the room while children are working;  
• set tasks to do in groups and pairs so you can observe students working and they can help 

each other; 
• use local resources or action songs to engage everyone.  
• share information about your children with other teachers to help each other get to know 

them; 
• share teaching resources and ideas for collaborative tasks with colleagues.  
 

Activity 2.2: Teaching a large class  
 
Look at the pictures below. Both classes have over 60 children in the class. What strategies are the 
teachers using?  
 
With a partner, go through the list above and talk about the ideas. Write your top three in your 
Teacher Notebook, then share your choice with another pair. Which of these ideas could you use 
most easily in your school?  
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TOP TIPS for being inclusive 

If you have children with special needs in your class, but no specialist equipment – such as braille 
resources, special chairs or hearing aids – it is tempting to think that there is nothing you can do to 
help that child. That is not the case.  

All teachers can:  

1. get to know students as individuals 
2. represent ideas and concepts in different ways using written, visual or audio resources 
3. organise well-structured, purposeful pair and group work 
4. regularly revise key knowledge and concepts 
5. display key words and pictures related to topics on the wall 
6. create a welcoming atmosphere which promotes participation and praises effort 
7. model good manners 
8. use concrete objects and experiences whenever possible, relating subject content to the 

experiences of students’ lives 
9. move students to the most appropriate part of the classroom (so they can maximise use of 

hearing/vision and are minimally distracted by others). 
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This will benefit all the children in the class.  

You might notice that despite good quality teaching, some students are still not achieving as well as 
you would like because they have specific needs or challenges. At this stage teachers can help each 
other by: 

• providing simple, locally made teaching aids if necessary (e.g. a writing frame/enlarged print) 
• working closely with parents and other teachers  
• pairing students with a peer supporter  
• switching the time of a lesson (for example move agriculture to the first lesson so that a pupil 

with albinism is less affected by the sun). 

After implementing this additional support, you may feel that the student is still not achieving as 
expected. Speak to the headteacher about the possibility of accessing support and advice from more 
specialist sources. It may be possible to:  

• arrange for assessment by a specialist 
• liaise with the appropriate authorities for the provision of specialist resources (e.g. braille 

material/mobility equipment) 
• make links with special schools to share expertise 
• make links with other schools or teachers who might have students with similar needs. 

The first list includes things that everyone can do in their lessons to help all children feel included. 
The second list is things you can do together with others and the third list is things that are outside 
your control. While you are waiting for a proper assessment or special equipment, you can support 
all children by paying attention to the first and second lists.  

Being inclusive in the classroom 

Activity 2.3: Being inclusive 
 
Watch the video which shows a Grade 1 teacher being inclusive. As you watch, make notes in your 
Teacher Notebook. 
 

• Why was the little boy excluded from the lesson?  
• How was the teacher able to notice?  
• What do you think the teacher did next?  

 
Working in groups of two or three, plan an activity to try in your lesson which uses one of the 
ideas from the first two lists above. You can use the classroom examples provided below to help 
you.  
 
Try out your activity in a lesson. Afterwards, note down in your Teacher Notebook any 
observations you made and be prepared to discuss your experience with a colleague.  
 
If there is the opportunity to observe each other, ask your colleague to focus on one or two 
children and to notice how involved they are in the lesson.  

 

  



6 
 

Classroom Example 2.1: Science  

Read Martha’s experience of teaching integrated science. How does she ensure all learners take 
part in the lesson?  
 

Martha was teaching integrated science to Grade 3. They need to know the main parts of the 
human skeleton (skull, neck, arms, ribs, hips, legs, feet, spine). Although their lessons are in the 
local language, Martha knows that next year, they will be taught in English. She uses an old 
cereal packet to make ten sets of labels for the parts of the body. She writes the Zambian word 
on one side and the English word on the other side. She arranges the children in groups of six. 
One child acts as the model, and one child holds the cards and reads out the Zambian words. 
The other children have to decide where on the model they should put the card. When they 
have used all the cards, they check the model of the group next to them.  
She asks them to change roles and repeat the process, but to use the English word instead.  
At the end each child draws a picture of a figure and labels the skeleton using the Zambian and 
the English word.  
 

 
Did you notice… 
 

• by using their own bodies, Martha related the learning to everyday life 
• she is thinking ahead to next year. When the language of instruction changes, some 

children are in danger of getting left behind 
• there is opportunity in this lesson for high attaining children who can read well to 

support those who find it more difficult  
• Martha is using principles 2, 3, 5 and 8 from the first list.  

 
 

Classroom Example 2.2: Social studies  

Listen to the audio or read about how teacher James ensures all learners are included when he 
teaches about the Zambian family in his class.  
 
Audio Transcript 
 
James teaches social studies to grade 7. Their examination is fast approaching and he is getting a 
bit behind with the syllabus. The next topic is the Zambian Family. He is apprehensive about 
teaching this topic because he is aware that Precious’ mother has recently died after a long illness 
and he’s worried that talking about families will make her sad. He talks to the Grade 6 teacher, 
Namwinga, who taught them last year. She remembers that in that class Changu is looked after by 
her granny and Joseph’s family is headed by his older sister. So there are several types of family in 
the class. By focusing on this, she suggests James could emphasise that whatever the type of 
family, the reasons why families are important still apply.  
Before the lesson he gets to talk to Changu and Joseph and tells them about Precious. He asks 
them to sit near her during the lesson. He also asks Precious how she and her brothers and sisters 
are coping. He tells her they will be talking about families and that Changu and Joseph would like 
to work with her as they are in a similar situation.  
 
James starts the lesson with a brainstorming session about all the different types of family groups 
that exist. The class suggests nuclear families, extended families, single-parent families, child-
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headed families. They do a quick survey of all the different kinds of family in the class and then 
work in groups to discuss why humans live in families and why it is important to respect 
differences in family types. In Maths the next day they draw a bar-chart of the results. 
 
(Adapted from TESSA Life Skills Module 2, Section 2). 
 

 

Did you notice… 
 

• James thought ahead to make sure that Precious did not feel excluded during the lesson 
• he talked to other teachers to find out more about the class 
• he made sure that Precious was supported in the lesson. 

 
 

Using group work in your classroom 
 
Group work can be a great way of helping your learners; it encourages them to think, exchange ideas 
and make decisions. Your learners can teach and learn from each other, a powerful and active form 
of learning. 
 
Group work is more than learners sitting in groups; it involves working on a shared learning task with 
a clear purpose. You need to be clear why you are using group work for learning rather than learners 
working on their own or in pairs. Successful group work has to be well-planned and purposeful. 
Using group work effectively requires practise – by trying, reflecting and trying again, you will 
become expert.  
 
Before you start, be clear about what you want to achieve. Group work needs to have a clear 
purpose or objective. For example: ‘by the end of the session we will be able to describe how rain is 
formed and what it does to our local landscape.’ 
 
Activity 2.4: Using group work 
 
Listen to the audio or read the transcript about how Olivia, a Grade 4 class teacher from Mumbwa 
used group work to teach about duties and obligations of citizens. She is now reflecting on the 
activity she planned. Before you listen to the audio or read the transcript, write in your Teacher 
Notebook the things you think Olivia would need to think about before organising a group work 
activity.  
 
After you have listened to Olivia or read the transcript, reflect on and discuss with colleagues how 
this would work in your classroom. 

• What is the advantage of this method of getting feedback from the groups compared to 
asking them to make presentations?  

• What did you find most interesting about Olivia’s experience?  
 
Write your thoughts in your Teacher Notebook to review when you plan future lessons.  
 
Audio Transcript 
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Hello, my name is Olivia and I am a Grade 4 teacher with 50 learners. We are currently studying 
citizenship and the obligations and duties of a citizen.  I decided to use some group work to 
reinforce the work my learners have been doing over the past few days. It’s quite difficult to do 
group work in my Grade 4 classroom as the desks are in rows and are very heavy. I decided to put 
the students in groups of four by asking students in rows 1, 3 and 5 to turn their chairs round to 
face the students in the row behind them. This way I can easily make a group of 4 without 
spending too much time moving the furniture!  
 
I told the students that they have 10 minutes to make a list of the obligations and duties of a 
citizen. They must decide on one student to be the scribe and one person to be the spokesperson. 
I told them I will be very strict with timekeeping.  After 10 minutes, I stopped the activity. I asked 
the spokesperson from each group to share one item from their list and as they spoke, I wrote it 
on the board.  I stressed that there must be no repetition, so all the groups must listen when each 
student speaks. As each group added a different item, I wrote it on the board. After going around 
all the groups I asked if there are any other things to add and if there are any points that are 
missing.   
 
To finish the activity the class copied the list from the blackboard into their books, and I walked 
round the classroom overseeing the learners’ work and helping those who needed assistance.  
 

 
Planning group work  

When you are introducing the group work: 
 

• put learners in groups. Don’t make them too big. Groups of 3–6 mean that everyone can 
contribute 

• once learners are sitting in their groups, tell them how you expect them to behave (e.g. to 
respect each other, listen, contribute) 

• give out individual roles (e.g. a spokesperson or a recorder) 
• explain the task clearly and write it on the board 
• tell the learners what they have to do, and how long they have 
• ensure they understand what you expect of them. A good way of doing this is to ask one or 

two to explain to you what they have to do. This is very important because if they do not 
understand what they have to do, the session will get off to a bad start 

• allow learners to ask questions before you start and be helpful with your answers. 
 

 
Remember Olivia who was teaching Grade 4. Did you notice that… 
 

• she formed her groups in a practical and timesaving manner by getting the students to 
turn around in their seats rather than moving desks 

• in each group the students had to take responsibility and decide on the scribe and the 
spokesperson 

• by asking for one suggestion from each group she saved time and avoided the repetition 
of presentations on the same topic.  
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While learners are working in groups:  
• walk around the groups and check how they are doing 
• give them time to work things out for themselves. If you give them answers too quickly, they will 

rely on you rather than on themselves 
• if necessary, repeat your instructions, or respond to a question with a question. For example, 

‘what do you think would be best?’ 
• be positive about how learners are doing and help them where necessary 
• if the task enables you to carry out formative assessment, be ready to make notes about the 

contributions of individuals as you are observing the learners at work.  
 
 
To finish the group work 
• end with a whole-class session. Try to make the final session an exchange of ideas and avoid 

repetition as learners will get bored and stop listening. You could: 
o collect one idea from each group about something they have learnt 
o if they had to make a poster or picture, display the pictures and give them time to 

walk around and look at each other’s work. Ask general questions about which 
posters learners liked and why  

o if they all researched something different, they could give a short presentation (but 
not if they all considered the same question as it will become repetitive and boring)  

• think about how well you did in managing the group session. In your Teacher Notebook, write 
down what went well, and what you could have done differently to make the groups more 
effective. Use this information to develop your techniques for the next time and note your own 
improvement and that of your learners 

 

Group work in practice 

Activity 2.5: Analysing teaching 
 
Watch the video which features a Grade 1 teacher using group work to teach about wild and 
domestic animals.  
 
Think about what you have read about using group work in your lesson.  

• Which aspects have you recognised in this lesson? 
• Are there things the teacher could have done better?  
 

Write your observations in your Teacher Notebook as they will be helpful to you when you plan 
group work activities for your lessons.  
 

 

Activity 2.6: Planning group work 
 
Think of a lesson in the next week where you could use a group work activity. Make notes in your 
Teacher Notebook: 

• What is the topic of the lesson? 
• What is the purpose of using group work with this topic? 
• What size groups will you set up? How many? 
• How will you divide the class into groups? 
• What jobs will learners have in the groups? 
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• What instructions will you give learners? 
• What will the learners have to do at the end of the group work? 

 
Share your answers with your partner/s and add to your notes if you want to add anything to your 
initial thoughts. 
Use the top tips and classroom example to help you.  
 

 

 

Group work in a classroom in Zambia – teacher supporting one group while other learners work 
together in groups 

 

TOP TIPS Group work suggestions 

Some examples of tasks that work well in groups are: 
 
• Presentations: learners work in groups to prepare a presentation for the rest of the class. This 

works best if each group has a different topic or focus to avoid repetition when/if they present 
to the class. Be very strict about the time that each group has to present and decide on a set of 
criteria for a good presentation. Write these on the board before the lesson. 
 
Learners can use the criteria to plan their presentation and assess each other’s work. The criteria 
could include: 
 

1. Was the presentation clear? 
2. Was the presentation well-structured? 
3. Did I learn something from the presentation? 
4. Did the presentation make me think? 

 
• Problem solving: learners work in groups to solve a problem or a series of problems. This could 

include conducting an experiment in science, solving problems in mathematics, sequencing a 
story in English. 
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• Creating something: learners work in groups to create a story, a song, a model to explain a 
concept, a news report on an issue or a poster to summarise information or explain a concept. 
Spending five minutes at the start of a new topic to brainstorm their ideas will tell you a great 
deal about what they already know. 

• Envoys: this involves each group working on a different task. Then, in turn, each group splits up 
and one or two people from each group move to another to teach them what they have found 
out or learnt. This has the advantage that everyone in the group has to become an expert. 

• Circle of Voices: this involves learners taking turns to speak. Learners are in groups of four or 
five. Give students a topic and allow them a few minutes to organise their thoughts about it. 
Then the discussion begins, with each student having up to three minutes to speak. During this 
time, no one else is allowed to say anything. After everyone has spoken once, students can ask 
each other questions. 
 

Classroom Example 2.3: Exploring Sounds 

Martha was teaching her Grade 6 class about sound. First, she prepared some resources in order 
to make different noises. She collected the following:  

• different-sized upturned tin cans to use as drums 
• two lots of five identical glass containers filled with different levels of water to be tapped 

with a pencil 
• two sets of four empty glass bottles of different sizes (blowing air over the tops of the 

bottles creates different sounds)   
• two sets of four identical plastic bottles filled with different amounts of sand to use as 

shakers 
• two boxes without lids, with string and wire of different thickness wrapped around them.  

 
She organised her 50 students putting them into groups of five to investigate ways to change the 
sounds made by a range of objects. She gave each group one set of resources (some ‘drums’, five 
glass bottles with water, four plastic bottles with sand etc.).  
 
She asked her pupils to discuss the following two questions in their groups and then carry out 
investigations to find the answers: 
 

• How the sounds are made?  
• How the sounds can be made higher? Lower? Louder?  

 
Each group recorded their results on a poster, including any patterns that they found.  
Martha mixed up the high and low attaining pupils and while she walked around, she checked that 
the students who find the work more difficult were being involved in the activity.  
 
After the activity had finished, she put the posters on the wall and they walked around the room 
to look at each other’s.  
 
She asked them to discuss:  

• how well they worked together 
• how they might organise themselves next time 
• how happy they are with the group ideas on changing sounds. 

 
(Adapted from TESSA Primary Science, Module 3, Section 2, Activity 2) 
 



12 
 

Did you notice… 
 

• each group was doing the same activity but with a different resource 
• the activity was very engaging and involved several different sections 
• the teacher used local resources 
• the teacher arranged the groups to provide peer support 

 
 

Storytelling, songs, games and roleplay 
 
Children learn best when they are actively engaged in learning. Storytelling, songs, poems or rhymes, 
and roleplay are some of the methods that can be used with all ages and across most curriculum 
areas, including maths and science. 
 

Storytelling 

Stories help us make sense of our lives. Many traditional stories have been passed down from 
generation to generation. We were told them when we were young, and they explain some of the 
rules and values of the society that we were born into. 
 
Storytelling can lead to many different activities to support learning. For example:  

• Learners can be asked to:  
• write down all the colours or animals mentioned in the story 
• draw pictures 
• recall key events 
• make up dialogue 
• work in groups to act out a story 
• change the ending of a story. 

• Learners can be divided into groups and given pictures or props to retell the story from the 
point of view of a character.  

• By analysing a story, older learners can be asked to determine fact from fiction, debate 
scientific explanations or solve mathematical problems.  
 

If you give structure, content and language to work with, the learners can tell their own stories, even 
about quite difficult ideas.  
 
Activity 2.7: Storytelling to support learning 
 
Read the text about Delia, a Grade 3 teacher who has used a story to teach Science. As you read 
the story, make notes in your Teacher Notebook about what teacher Delia would need to have 
planned and prepared before the lesson.  
 
Delia teaches Grade 3. In Science, during the past week, she has been teaching the students 
about the types of vertebrates. They have pictures that she has cut out from magazines and stuck 
on the wall. The students have labelled them with the correct names and grouped them by 
animal type. Today, Delia wants to make sure that the students are familiar with the different 
animals, their names and type before she moves on to the next topic.   
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She sits the students in groups of six and gives each child a card with one of the six animal types 
written on it – mammal, invertebrate, bird, amphibian, reptile and fish. She tells them that she is 
going to read them a story and each time she mentions an animal they have to quickly decide 
which type it is and hold up the correct card. This means that they have to listen very carefully to 
the story. 
As Delia tells the children the story, she is able to easily see which ones are still having difficulties 
with identifying the animal groups. By sitting them in groups, the high attainers are able to help 
their friends by prompting them to show their cards. 
After telling the story, Delia asks the children to retell the story in their groups and moves around 
the classroom monitoring and helping where necessary. 
 

 
Did you notice that… 
 

• Delia has already spent time earlier in the week on the types of animals and uses the 
storytelling as a form of formative assessment 

• by putting the learners in groups of six they are able to help each other when individuals 
are unsure of the response 

• asking the learners to retell the stories in their groups gives Delia the opportunity to 
move around the room and monitor all the students to check their understanding of the 
concepts. 

 
 
You can use stories from your own knowledge and local traditions, but there are also some useful 
websites where you can find stories for your lessons, for example the African Storybook website 
http://www.africanstorybook.org. Here you will find hundreds of stories at different levels in a range 
of African languages. You can download some on to your phone. 

 
Songs, poems and rhymes 

Singing together and reciting poetry or rhymes can help to make all learners feel included because 
individual performance is not in focus. The rhyme and rhythm in songs and poems makes them easy 
to remember and helps language and speech development.  
 
Activity 2.8: Using songs 
 
Watch the video where the teacher is using songs in a Grade 1 lesson. As you watch, take notes in 
your Teacher Notebook to answer these questions: 
 

• What is the lesson about?  
• What does the teacher use songs for in this lesson? 

 
Check your answers with other teachers.  

• Did you all get the same answers?  
• Can you think of other times you can use songs in your lessons? 

 
Plan your own song activity 
Think about what you are teaching next week and with the teachers in your TGM think of a song, 
poem or rhyme that could support learning. Think about how you can use it and anything you 
might need to prepare before the lesson. 

http://www.africanstorybook.org/
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Games 

Through games, learners can gain a variety of important skills, such as critical thinking, creativity and 
teamwork. Choose games that are appropriate for the level of your learners and for the classroom 
environment. Games can be used across content areas and over a variety of age ranges to support 
content and deepen learning.  
 
Classroom Example 2.4: Using games 

Listen to the audio or read the transcript of Patricia explaining how she used a game to support 
her numeracy lesson in Grade 2. While you listen, think about these questions. Afterwards, 
discuss them in pairs.  

• Could you use this activity with your class? 
• How could you use this game for other subjects: literacy, science, arts? 
• Are there any other games that you could use in your class? 

 
Audio Transcript 
 
Patricia is a teacher in Liteta. In Grade 2 children need to be able to add and subtract numbers up 
to 100, in columns. Patricia noticed that some of her class were struggling to recognise two-digit 
numbers up to 100, even though they had done it in Grade 1. She invented a Bingo game to help 
her learners practise recognising numbers.  
 
She played the game with the whole class first. She gave each pupil a card and some buttons, and 
some stones she had collected on her way to school. Each card was different. The cards had 24 
numbers between 1 and 99, arranged in 4 rows and 6 columns. A few drew pieces of paper, 
numbered 1 to 99, from a box and read them to the class. If a pupil found the number read out on 
their card, they placed a button or stone over it. The first pupil who had buttons/stones covering a 
row, column, or diagonal correctly won the game. As the pupils played the game, Patricia went 
round the class helping. The successful completion of a row, column, or diagonal is evidence of 
the ability to recognise two-digit numbers correctly.  
 
Next, she divided the class into groups of eight and they played the game at their own pace, 
taking it in turns to be the caller.  
 
Patricia also allowed pupils to play Bingo at break and she was surprised how many pupils played, 
especially on a wet day. She also noticed how much more confident they had become in 
mathematics classes. She extended the game by making more cards and more pieces of paper to 
include numbers up to 1000. 
 
(Adapted from TESSA Numeracy, Module 1, section 1, Case study 2) 
 

 
Roleplay 

Roleplay is when learners have a role to play and they speak and act in that role, taking on the 
behaviour of the character they are playing. There is no script but it is important that learners are 
given enough information by the teacher to be able to take on the role. 
 
Roleplay can help learners develop the confidence to speak in different situations, for example, by 
pretending to shop in a store, provide tourists with directions to a local attraction, or buy a ticket. 
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You can set up simple scenes with a few props and signs, such as ‘Restaurant’, ‘Clinic’ or ‘Church’. 
Ask your learners, ‘who works here?’, ‘what do they say?’ and ‘what do we ask them?’ and 
encourage them to act out the scene and make notes of the language they use. In rural areas, 
roleplays could involve chiefs, hunters, family life etc. 
 
Roleplay can develop older learners’ life skills. For example, in class, you may be exploring how to 
resolve conflict. Rather than using an actual incident from your school or your community, you can 
describe a similar but detached scenario that presents the same issues by asking learners to play the 
role of someone who experienced a specific situation.  
 
With older children, roleplays can be used to explore controversial issues, with different groups 
researching different sides of the argument and then having a structured debate. 
 
Roleplay has a number of advantages, because it: 
 

• develops an understanding of other people’s feelings through exploring real-life 
situations 

• promotes development of decision-making skills 
• actively engages learners in learning and enables all learners to contribute 
• promotes a higher level of thinking. 

 
 
Activity 2.9: Planning a lesson using roleplay, a story or a game 
 
Choose a lesson from next week. With your partner/s think of a situation in which you could use 
roleplay, a story or a game. Think back to group work and plan the roleplay with learners in 
groups; make notes in your Teacher Notebook on the setting, characters, resources and language 
needed. 
 
Alternatively, think of a game that would be appropriate and useful for your learners to play in a 
specific lesson. Plan the game with your partner/s. 
 

 
TOP TIPS for storytelling, games, songs and roleplay 

When you are telling stories in the classroom: 

• make eye contact with learners to see if they are following you 
• use different voices for different characters 
• vary the volume and tone of your voice by whispering or shouting 
• bring in props such as objects or clothes to bring the story to life 
• use gestures and body movement that help explain the story. 
 

When you use songs, poems or rhymes in your lesson:  

• use movement and gestures to liven up the song, poem or rhyme and to help to convey 
meaning 

• use songs, poems or rhymes you know and change the words to fit your purpose or ask 
your learners to change the words based on the topic you are working on 

• even formulas and lists can be put into a song or poem format. Your learners might be 
quite inventive at generating songs or chants for revision purposes. 
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When using roleplay to support your teaching: 

• give learners roles or ask them to choose 
• give them planning time so that they are clear about their roles  
• the roleplay can be performed to the class  
• learners can work in small groups. 

When using games in your lessons: 

• think whether the game is better completed individually, in pairs, in small groups or as the 
whole class 

• make sure you prepare any resources you and the learners might need 
• make sure you know how long you want the game to last. 

 
 

Teachers and Learners participating in a game/song to support learning 
 

Involving all learners 
 
What does it mean to ‘involve all’? 
 
Every learner is different, and these differences can help us learn more about each other and the 
world around us. All learners have the right to an education regardless of their status, gender, ability 
and background. As a teacher, you can influence every learner’s experience of education in a 
positive or negative way. How you act in the classroom will affect how equally your learners learn. 
You can take steps to make sure that all learners are involved in learning. 
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Three key principles to ensure you involve all in learning: 
 
• Noticing: try to be observant and notice changes in your learners; when a learner does 

something well, when they need help and how they relate to others. You may also see changes 
in your learners because of difficulties in their home or because of other issues. Involving all 
requires that you notice your learners on a daily basis, paying particular attention to learners 
who may feel left out or unable to participate. 

• Focus on self-esteem: learners who feel good about themselves and know their own strengths 
and weaknesses, respect themselves and others. As a teacher, you can have a major impact on a 
young person’s self-esteem and self-confidence; be aware of that power and use it to build the 
confidence of every learner by not being negative or dismissive. 

• Flexibility: if something is not working in your classroom for specific learners, groups or 
individuals, be prepared to change your plans or stop an activity. Being flexible will enable you to 
make changes so that you involve all learners more effectively. 

 
Activity 2.10: The three principles of involving all in practice 
 
Watch the video about a literacy lesson in Grade 1. You watched this teacher using songs in her 
lesson previously. As you watch her lesson again, make notes in your Teacher Notebook about 
how the teacher involves all the learners.  
 
Compare your notes with other teachers and add to your notes if they identified ways you might 
have missed.  
 

 
Did you notice… 
 

• she used their names 
• she engaged them all by using a song and a game.  
• she could control when the song stopped and which children were invited up to the front 
• she gave praise 
• the pace of the lesson was good  
• she used repetition to consolidate the ideas. 

 
 

Involving all learners in practice 

Activity 2.11: Making the classroom inclusive 
 
Read the example of learner Grace and what her teacher Mariam did to ensure Grace could 
attend lessons more regularly. As you read, make notes in your Teacher Notebook of the aspects 
you found important in the reading. 
 
Grace is in Grade 4 and has a bone disease which has led to several incidences of broken bones – 
arm, wrist, leg – since she started school. The seating in her classroom is not ideal for a child with 
her disability and she has frequently been absent. 
Mariam, the Grade 4 teacher, realised that Grace needed a different type of chair in order to 
enable her to comfortably attend school. As Grace is very small for her age, she brought several 
different chairs from the infant classrooms and found one that was much more comfortable for 



18 
 

Grace to sit in for extended periods. Over the past few months, Grace has had a much better 
attendance record and is more involved in school life.  

 
Did you notice… 
 

• Mariam spent time observing Grace in the classroom and noting her lack of comfort 
• Mariam’s concern enabled Grace to become more engaged in school life 
• sometimes inclusivity is about practical common sense and practicality more than 

specialised understanding. 
 

 

Classroom Example 2.5: Understanding learners 

Listen to the audio or read the transcript about the experience of teacher Betty with her learner 
Charles. Make notes in your Teacher Notebook: 

• How does Charles usually behave in lessons? 
• What does Betty assume from his behaviour? 
• What did Betty realise after focusing on Charles more? 
• What did Betty do to help Charles? 
• How has Charles’ behaviour and learning changed? 

 
Audio Transcript  
 
Betty is a Grade 5 teacher in Kabwe. There are 48 learners in her class, and she does not find it 
easy to know them all.  
Charles is a learner in her class. He is noisy and volunteers frequently. Because of this behaviour 
Betty had assumed that he was one of the brighter children. However, during some group work, 
she noticed that Charles was not contributing very much. As she was walking around the class 
observing her learners working in their groups, she asked him some questions and realised that he 
could not read the sentence written out on a card as part of the task. Betty was careful not to 
draw attention to him as she realised he did not feel good about this.  
Over the next few weeks, Betty made more effort to talk to Charles and find out a bit more about 
him. She realised that he was struggling with the work but did not want his friends to know. He 
put his hand up a lot to answer short closed questions but avoided the harder questions. He was 
very anxious to please, but too scared to ask for help.  
 
Betty then decided to pair Charles with one of the good readers in the class and purposefully 
organised pair work activities in the next few weeks where the better reader could help him. 
Charles soon began to grow in confidence, his reading improved, and he started to participate 
better in all activities. 
 

 

Did you notice… 
 

• Betty understood Charles’ needs after observing him more closely 
• she organised support for Charles without making this evident to all learners and 

embarrassing him in front of his friends 
• with time, Charles improved his reading skills and his participation in lessons.  
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TOP TIPS to involve all learners 

Model good behaviour: be an example to your learners by treating them all well, regardless of 
ethnic group, religion or gender. Talk to them all respectfully, take account of their opinions when 
appropriate and encourage them to take responsibility for the classroom by giving them tasks that 
will help everyone. 
 
High expectations: all learners can learn and progress if supported appropriately. If some learners 
are finding it difficult to understand the work you are doing in class, your role as the teacher is to 
work out how best to help them learn. If you have high expectations of everyone in your class, your 
learners are more likely to assume that they will learn if they keep trying. High expectations should 
also apply to behaviour. Make sure the expectations are clear and that learners treat each other 
with respect. 
 
Have different activities: learners learn in different ways. Some like to write, while others prefer to 
draw diagrams or pictures to represent their ideas. Some like to work alone, others in groups or 
pairs. Some learners are good listeners, while some learn best when they get the opportunity to talk 
about their ideas. You cannot suit all the learners all the time, but you can build variety into your 
teaching and offer learners some choices. 
 
Relate the learning to everyday life: for some learners, what you are asking them to learn appears 
to have nothing to do with their everyday lives. Try and relate the learning to something that is 
relevant to them and draw on examples from their own experience. 
 
Use of language: think carefully about the language you use. Use positive language and praise, and 
do not ridicule learners. If you make unkind comments to a learner, then the others in the class will 
think it is appropriate to be unkind to others. 
 
Challenge stereotypes: find and use resources that show girls in non-stereotypical roles or invite 
female role models to visit the school, such as doctors or business women. Try to be aware of your 
own gender stereotyping; you may know that girls play sport and that boys are caring, but often we 
express this differently, mainly because that is the way we are used to talking in society. 
 
Create a safe and welcoming learning environment: all learners need to feel safe and welcome at 
school. Think about how the school and classroom might appear and feel like to different learners. 
Think about where they should be asked to sit and make sure that any learners with visual or hearing 
impairments, or physical disabilities, sit where they can access the lesson. Check that those who are 
shy or easily distracted are where you can easily include them. 
 
 
Activity 2.12: Reflection 
 
Think back to your teaching over the past week and try to identify two or three ways in which you 
managed to include more learners. In your Teacher Notebook, write down what you did and how 
the learners reacted.  
 
It might be through trying out group work and/or pair work or using questioning to engage more 
learners than usual. Share your reflections with your partner/s and make a note in your Teacher 
Notebook of anything they have done that you could try. 
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Embedding different Teaching Approaches 
A good lesson will have a number of different activities, which when linked together help the 
children to meet the learning outcomes.  

Classroom Example 2.6: Linking approaches together 

In Grade 6 learners need to learn about ‘keeping money safe’ (Social Studies syllabus, section 
6.3.1). The learning outcomes of a lesson might be:  
 

• To know some different ways of keeping money safe and saving 
• To understand how borrowing money works and interest rates 
• To be able to explain the advantages and disadvantages of different approaches to saving 

and borrowing money. 
 

Listen to the audio or read the transcript about the activities teacher Martin used in his Grade 6 
lesson. In your Teacher Notebook, make a note of all the teaching approaches used in this lesson. 
 
Audio Transcript 
 
Martin, a grade 6 teacher, taught his Grade 6 learners about keeping money safe. His lesson 
lasted 40 minutes and he planned 4 activities.  
 
For the first activity Martin used a full class brainstorm to find out what learners already knew. He 
followed this with an explanation of different methods of keeping money safe reinforcing those 
learners had mentioned and adding some additional methods. During this activity he asked a 
range of different types of questions to elicit some of the advantages of each method. He made a 
table on the chalkboard with three columns:  method, advantages and disadvantages. He filled in 
the ‘method’ column. 
 
After this full class activity, Martin put learners in pairs. He asked them to copy the table and to 
work together to fill it in, based on the whole class discussion. To ensure all the methods were 
discussed he asked the pairs in the front half of the class to start working from the top of the list, 
and the pairs in the back to start from the bottom of the list. As the learners were working, he 
moved around the pairs and talked to them, asked some individual questions, noticed who was 
doing well or struggling. There was a little bit of noise, but this was good as Martin could see 
learners were really interested in the topic. To finish this activity, he returned to the list on the 
chalkboard and asked some pairs the advantages and disadvantages they had identified for each 
method, writing these in the table on the chalkboard. He asked learners to listen carefully as they 
could not repeat anything someone had already said.  
 
For the third activity, Martin worked again with the full class and he told a short story about two 
people who borrow some money to buy something. One uses a bank and one uses a local 
unofficial person. In the bank the interest rate is fixed, whereas the local person keeps putting up 
the interest rate. Martin wrote on the board 5 questions related to interest rates. He divided the 
class in 5 groups and asked each group to discuss the questions for a few minutes.   
 
To finish the lesson, Martin returned to the table on the board showing methods of saving 
money/keeping it safe followed by the 5 questions on interest rates. He asked the learners to add 
any advantages or disadvantages they had not thought of, to their own table and to work in pairs 
to answer the questions.  
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As the learners were working in pairs, Martin noticed that although learners had been confident 
identifying advantages and disadvantages of the different methods, they found it more difficult to 
answer the interest rates questions. After the lesson Martin decided to talk to the numeracy 
teacher and ask them to revise percentages in the next numeracy lesson, using real examples 
involving money.  

 

Activity 2.13: Using local resources 
 
Watch the video about the grade 1 teacher you have watched previously.  
 
As you watch her teaching again, think about how the teacher is using different approaches 
throughout her lesson.   
 
In pairs discuss a follow-up activity that this teacher could do that would reinforce the learning. 
 

 

TOP TIPS for embedding different approaches in your lessons 

Using the teaching approaches together will help you to involve all learners in learning.  
Here are some ideas you could use.  
 
Questioning: if you invite learners to put their hands up, the same ones usually answer. There are 
other ways to involve more learners in thinking about the answers and responding to questions. You 
can direct questions to specific learners or groups of learners. Tell the class, for example, that for 
this question you will ask learners in Row X or Table B to reply. Give learners ‘thinking time’ and 
invite contributions from specific people. 
 
Group work and pair work: think carefully about how you divide your class into groups or how to 
make up pairs, taking account of the goal to include all and encourage learners to value each other. 
Ensure that all learners have the opportunity to learn from each other and build their confidence in 
what they know. Some learners will have the confidence to express their ideas and ask questions in a 
small group, but not in front of the whole class. For some topics it may be more appropriate to put 
girls and boys in separate groups. 
 
Offering choice: setting different tasks for different groups will help learners start from where they 
are and move forward. Offering learners a choice of task helps them to feel ownership of their work 
and to take responsibility for their own learning. Taking account of individual learning needs is 
difficult, especially in a large class, but by using a variety of tasks and activities you can address the 
needs of more learners. 
 
Moving around: if you always stand at the front of the class you will focus on the same learners. Try 
moving around the classroom and position yourself in different places where possible. This way you 
can see how more of your learners interact and engage. 
 
Don’t get too involved: give your learners time to work out their own ideas. Too much involvement 
from teachers can limit learners’ creativity. 
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Activity 2.14: Planning a lesson 
 
Working with a teacher in the same subject or grade, if possible, plan a lesson that you will teach 
next week which includes at least three different activities.  
Review your lesson plan with another pair.  
Teach your lesson and write your reflections on how it went in your Teacher Notebook.  
If possible, arrange to observe a section of each other’s lessons.  
 

The Zambian Revised School Curriculum 
 
In 2013 the Zambian Ministry of General Education published a revised school curriculum (you may 
also know this as the ‘syllabus’ for each subject). The new curriculum is designed to prepare children 
better for life in the 21st Century. As well as having knowledge of the main curriculum subjects, the 
Government wants children to be creative problem-solvers with a range of skills. If you are not living 
and working in Zambia, adapt this section for your own school curriculum. It is very likely that you 
are expected to help learners develop a range of different skills. 

For each topic in the new curriculum, they have therefore set out the required knowledge, alongside 
linked skills and values. Teaching skills and values requires active approaches such as the ones that 
you have been practising since starting this programme. 
 

Activity 2.15: Skills and Values 
 
As a group, brainstorm the skills that you would like the learners in your school to have. Appoint a 
scribe and write all the ideas on a flip chart or on the left-hand side of the chalkboard. When you 
have run out of ideas, do the same for values. Write your ideas on the right-hand side of the 
chalkboard or on a new flipchart.  
 
Some of the skills and values will overlap or be similar. Working in smaller groups, make a list of 
ten key skills and ten key values which you think children need to learn and write them in your 
Teacher Notebook.  
 
Choose three skills and three values. For each one, discuss how you could support the 
development of these skills in your classroom 
 

 

Activity 2.16: Skills and values in a science lesson 
 
Watch the video of a Grade 7 science lesson. As you watch write down the skills and values that 
the children are practising in your Teacher Notebook.  
 
After you have watched the video, compare your notes with another teacher and write any 
additional skills or values they might have noticed.  
 
Now compare your list to the lists of ten skills and values you wrote in your Teacher Notebook. 
Are they the same? Are they new ones you can add to your lists? 
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In the video the children had opportunity to develop their practical skills by manipulating apparatus, 
to work co-operatively and to listen to others. They had to respect each other, share the tasks and 
help each other. 

They also learned how to get clean water from dirty water, and some technical scientific words (like 
filter, filtrate and residue). With skilful questioning, the teacher could also have helped them 
develop analytical and evaluative skills.  

For example, this is how the teacher can get the children to think, analyse and evaluate: 

Teacher (talking to two boys): Is the water in the pot completely clean?  

Joseph (looks in the pot): No, it is still a bit murky – I would not want to drink it! 

Teacher: Why do you think that is? 

Joseph: Some of the mud came through the material. 

Samuel: Joseph poured the dirty water in too fast, so some went over the top of the funnel. 

Joseph: No I didn’t. 

Teacher to Samuel: It is difficult to pour slowly, did you try? Like all things, this needs practise. 

Teacher to both boys: How could you stop the mud coming through? 

Joseph: Could you use different material? I noticed that in Martha’s group their water was cleaner. 
We had the white material and they had the red one.   

Teacher: Well-noticed, boys! Now try holding the two pieces of materials up to the light. What do 
you see? 

Samuel: The holes are bigger in the white material! Some of the mud came through. It is better to 
use the red material.  
 

 

If the teacher had just demonstrated the experiment the children would have missed the chance to 
develop their practical skills. The teachers’ careful questioning encouraged analysis and evaluation – 
thinking skills.  
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Knowledge, skills and values in practice 

Classroom Example 2.7: Thinking about knowledge, skills and values 

Listen to the audio or read the transcript about the classroom activity carried out by teacher Rose 
in Grade 4 to teach Literacy. As you read/listen, think about the knowledge, skills and values that 
the children will learn, and make a note of these in your Teacher Notebook.  

Audio Transcript 

Rose collected a range of empty grocery packets, boxes and tins. She divided the class into groups 
of four or five and gave each group one or two items. She wrote the questions on the chalkboard 
but also read them out for the children who could not read very well. As she read them, each child 
wrote their own answers. Then she asked them to discuss them in their group and decide on a 
group answer for each question.  
 
Questions about grocery items 

1. What is in this tin/packet/box? 
2. How do you know this? 
3. Which word or words are in the biggest letters? 
4. Why do you think this word or these words are the biggest letters?  
5. How many words begin with capital letters? 
6. Which words are written more than once in the package? 
7. Which word is used the most? 
8. What is the weight of this product (in grammes/kilogrammes)? 
9. What do all the words and pictures tell you about this product? 

 
While the learners were working in their groups, Rose walked around and helped the children 
who struggled with reading. After 10-15 minutes, she went around the groups and asked each 
group for one answer until she covered all the questions. 
 
Then she asked them to discuss two more questions:    
 

• Do you agree or disagree with what these words and pictures tell you? 
• If you had the money, would you like to buy this product? Why, or why not? 

 
In the next lesson, they worked in the same groups to design the print and visual information for 
the packaging of a real or imaginary grocery item. 
 
(Adapted from TESSA Literacy, Module 1, Section 1, Case study 2, Activity 2 and Resource 3.) 
 

 

Knowledge: this task supports the reading of words in English. It helps children learn how to 
recognise capital letters, common words and numbers. They might also learn something about 
nutritional value. 

Skills: the task helps them to develop their skills in reading. They will also need to listen to each 
other, help each other, and respect each other’s opinions. They will have to think independently to 
answer the last two questions and make critical judgements. The follow-up task will help them to 
develop their creative skills, writing, drawing and designing.  
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Values: this activity encourages co-operative working, listening to and supporting each other. It also 
gives the teacher an opportunity to highlight wider issues around advertising, creating an honest 
impression of a product and the ethics of promoting products that are unhealthy. 

Activity 2.17: Questioning 
 
Working in pairs, read the summaries above. In your Teacher Notebook write some questions that 
the teacher could ask as they go around the groups, or to the whole class in order to reinforce 
these skills and values.   
 

 

Activity 2.18: Getting familiar with the Zambian Revised School Curriculum 
 
Think about a topic that you will be teaching next week. Working on your own, plan a classroom 
activity using one or more of the teaching approaches that you have practised so far.  
Make sure you plan some higher-order questions which will help children to think about what 
they are doing and why.  
When you have finished, swap your plan with a partner. Analyse each plan from the perspective 
of skills and values. What skills will the children be able to develop? What values will be 
reinforced?  
Review your plans and see if by changing what you do or the questions you ask, you could 
increase the emphasis on skills and values.  
 
For this next step it will be useful to have access to the Zambian Revised School Curriculum. Now, 
find the topic that you are teaching in the Zambian Revised School Curriculum. Look at the three 
columns and check that your activity teaches the knowledge, skills and values required.  
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Summary: Inclusive Teaching  
  
These resources have provided a basis for three teaching approaches which will help you to support 
learners in becoming more involved in lessons and help you to think about how to include all 
learners in your lessons. The purpose of these last activities is to reflect on what you have learned 
and to complete a short quiz to demonstrate your understanding of the key concepts.   

Activity 2.19: Reflecting on your professional development  
 
On your own, look back through your Teacher Notebook and make a summary of some of the 
main things you have learned in this course.    

• What has helped you to learn?  
• Are there any critical incidents that made a big impact on you?  
• Think back to last term – write down any ways in which your lessons are different now.  

Discuss your reflections with a colleague and set yourselves three targets each for next month. 
Think about the things that you think you need to improve and what you can do to achieve that 
improvement.    
 

 

Activity 2.20: Reviewing your learning Quiz 
 
1. Which of the following is the best explanation for the term ‘inclusive education’? 

 
a. Inclusive education is the responsibility of specially trained teachers who will plan and 

deliver lessons for children with physical disabilities. 
b. Inclusive education is the responsibility of all teachers in a school.  
c. Inclusive education requires teachers to work together. It is the responsibility of all 

teachers to try and include everyone, but to do this they will need the support of their 
colleagues and in some cases, specialist services or equipment.  
 

2. Choose the best response to complete the following sentence: The Zambian Revised School 
Curriculum is designed to   
 

a. Teach children the knowledge they require to pass their exams 
b. Teach children skills and values that will help them to become responsible, productive 

and engaged citizens of Zambia. 
c. Help children develop their creativity and problem-solving skills  
d. All of the above 

 
For each of the following select ‘true’ (T) or ‘false’ (F) 
 
3. Inclusive education is the responsibility of all teachers, not just those who are trained to 

support children with special needs.  
4. To help a blind child learn, you need access to braille books. 
5. Using stories and games is motivating for learners, even in grades 6 and 7. 
6. If group work is taking place in a classroom then the lesson must be ‘learner-centred’. 
7. Learner-centred education is not possible with large classes.  
8. A good lesson will contain a number of linked classroom activities.  
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For each of the following, match the description to the correct teaching approach from the six 
you have worked on: questioning, pair work, using local resources, group work, roleplay, 
involving all. 
 

Description Teaching 
approach 

9. Martha’s Grade 3 class were learning about ceremonies. She chose six 
children to act out the roles in a wedding. She briefed them and the 
children practised at break time. They acted out the wedding to the 
class and then each child explained their role to the class.  

 

10. James set his class some addition sums and asked them to work with 
their neighbour to answer them. Each pair had to produce one set of 
answers. 

 

11. Florence organised her class into groups of five. Each group had to 
think of three advantages and three disadvantages of living in a city 
compared to living in a village. Then she collected one idea from each 
group in turn until all the ideas were written on the chalkboard. 

 

 

12. Over time, Grace collected old food packets, boxes and tins. She 
stored them in a large cardboard box. When she had enough, she set 
up pretend shops around the classroom and used them for children to 
practise addition and subtraction. 

 

13. After the TGM, Rebecca made a big effort to notice individual children 
in her class and to praise them when they did well to raise their 
confidence. She also tried to be more flexible and change an activity 
which was not working as she expected. 

 

14. During a TGM David and Peter, planned a set of questions to ask in 
their Grade 5 lesson on soil and fertilisers. Their list included higher 
order, open questions and short closed questions.   

 

 
 

 

 

Learners dancing/singing as part of a game in a classroom in Zambia 
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