2.8 Transcript 
0:01
LEONA: Hi, my name’s Leona. I teach modern art at a master’s level via online learning at a UK university. I’m just preparing for a new cohort of students to join the programme. I’m introducing some new teaching content and resources this year, and I want to make sure the needs of my learners will be met and that the new things I’m trying won’t exclude anyone. I created some personas last year to help me guide my initial development of the course, and now I’m revisiting them. So I’ll focus on just one persona, that of Miray, a Turkish student. I think you are already familiar with her So what do we know about Miray?

0:41
She’s Turkish, so may be interested in studying some Turkish art alongside other art featured in the course. That would help to make the content feel relevant, perhaps. If Miray were in my class though, I’d check this out with her as sometimes people specifically want to learn about things outside their own culture or personal experience. The persona also tells us that Miray is a sculptor. Again, this would prompt me to include sculpture in my course. There may also be opportunities for Miray to share examples of her work with her fellow students should she wish to. These considerations should help to meet my course more inclusive to Miray but aren’t specifically related to accessibility. The persona states that Miray is deaf.

1:32
This year, I’m planning to use some YouTube videos where artists are interviewed about their work. I’m going to check out some of the ways in which videos can be made accessible. Looking at the techniques section of the W3C web content accessibility guidelines, there’s lots of guidance about how to make videos more accessible for people with different types of disability. As Miray is deaf, I’ll need to make sure I use videos with closed captions. They are different to subtitles in that they give a description of any audio content other than the speech– for example, music and other sounds. YouTube has some useful functions for closed captions. You can change the font colour and size and slow the videos too.

2:22
You can even add your own subtitles and translations to a YouTube video. So you can add extra information about the music featured or any ambient sounds. The guidelines also suggest that where there is extensive audio description, a second version could be made including these longer captions and pausing the video to give time for them to read. Having two versions gives the student a choice of which version to watch. I’ll also need to make sure I provide transcripts to accompany the videos. I’d like to include a signer, but that could be very expensive and not all deaf people use sign language.

3:06
Staying with the need to meet my teaching accessible for deaf students, I’ll need to consider how online synchronous teaching sessions might work for them– online synchronous, in other words, real time. So here’s an example of one platform used for this type of teaching, Adobe Connect. There’s a text chat area which deaf students will be able to read. But the real challenge is the audio content. That could be me speaking or it could be other students. Looking again at the W3C guidelines, there’s a section on creating captions for live synchronised media. Well, this seems a bit of a challenge.

3:48
The guidelines say the objective of this technique is to allow users who cannot hear to be able to access real-time synchronised media broadcasts. It is more difficult to create accurate real-time captions because there’s little time to correct mistakes or to listen a second time or consult someone to be sure the words are accurately reproduced. It is also harder to simplify or paraphrase information if it is flowing too quickly.

4:23
There are further pages on real-time captioning where a trained human operator listens in to what is being said and uses a special keyboard. And there’s a link to four web-conferencing platforms, including Adobe Connect, which have integrated support for captioning. I guess everyone at my university is going to have the same challenge if they want to meet their synchronous online teaching sessions accessible, so perhaps I should talk to our accessibility coordinator or maybe the accessibility advisory group. One option would be to record the session and then provide a transcript of all the audio elements. I could also provide a transcript of the main part of my own speech content in advance.

5:08
But then again, that wouldn’t cover the informal chat and interaction between students. Another option would be to ask students to use the chat window to raise questions and interact with each other, though this could get difficult to follow if the group is large. A signer would work, but then again not all people with hearing impairment use sign language, and it could be costly. I notice that guideline G54 covers the use of sign-language interpreter in live media events. I think it would be worth talking with any deaf students to ask for their ideas on how this sort of teaching could work for them. This is going to take some thinking about.

5:49
The accessibility guidelines have given me some ideas to follow up on, though. Going back to the general-techniques section of the W3C accessibility guidelines, G4, allowing the content to be paused and restarted from where it was paused, and G5, allowing users to complete an activity without any time limit, seem relevant too. While it’s not possible to pause live tutorials, ensuring all live online tutorials are recorded would allow users to engage with the tutorial at their own pace. They could consult a transcript at the same time. Students with visual impairment could also consult alternative descriptions of any visual content used in the tutorials– in my case, the artworks we’re discussing.

6:41
Looking at Miray’s persona again, I see that English is not her first language. So having the opportunity to pause a recording could be helpful for her. There are plenty more guidelines here that could help me make my videos and synchronous teaching sessions more accessible for learners with different types of disability. So I think I’ll spend some more time looking through them. There are many types of accessibility guidelines covering many types of disability. So you should be able to find lots of advice that would help you to make your online teaching more accessible.

7:19
Above all though, I would recommend working with your learners to find out about what they’re already doing to increase the accessibility of online resources, to find out about their preferences, and to learn about their priorities. As the saying goes, nothing for us without us.

