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[image: ]
Sylvia.Warnecke started transcription
[image: ]
Sylvia.Warnecke   0:03
So a very warm welcome everybody. And this is our tutorial for the unit one on your Scots CBD programme. What we're going to do today is we will, we always start off if there is any, with some news around what's happening with Scots in education and we've got big news to share, which is wonderful.
And then we always have a slot where we give you some time to ask questions, for example, or comment on what you've studied or anything to do with the practicalities of your study. And then we'll dive into discussions that are going on in the course on the unit topic, and we will explore these together.
As we are in a small group today, we won't do a kind of breakout room activity. I think we can all discuss here in the plenary. But if there is a larger group, then we will send people into breakout rooms and have a wee chat amongst themselves as well. And then we always do at the end, give you the next steps, what's happening in the course. So
all the tutorials follow the same structure. And without further ado, let me...
share the big news. That is something that we've been working on together with Robbie over the last weeks. Scott's has been included in the curriculum improvement cycle and that is wonderful. And also thanks to Robbie's support and initiative,
on bringing Jamie and Bruce, myself and two teachers who've completed the CPD course onto this working group. And we are currently kind of writing the kind of curriculum descriptors, if you want.
for Scots. And the plan is, and maybe Robbie, you could say a few more words about it, because he leads on it all, where Scots will sit in the curriculum, because that's also been a discussion. Yeah.
[image: ]
Robert Kirk   2:11
Yeah, I'm sorry.
No, we're really really excited about adding Scots as well, and because Scots is everywhere and nowhere, and I think I think it's kind of taken kind of proactive steps. So, I think Scots is something that's going to really the whole curriculum and different curricular areas are looking at it with different lenses. So, the lens that we're going to look at in terms of languages,
[image: ]
Helen Haines   2:22
Mmh.
[image: ]
Robert Kirk   2:35
We're going to look at like Scots learners, those who are non-speakers of Scots that learn the language, but that allows us to create the kind of language framework and stuff like that and the guidance and what the expectations of levels and things like that are as well, and about almost like the Gaelic learners and just make sure that Scots is represented. And I think we were talking about literature and other things that then then moves on to like English as a curricular area and then
[image: ]
Sylvia.Warnecke   2:59
Mhm.
[image: ]
Robert Kirk   2:59
expressive arts will have a role to play there as well. So we're looking at our very, very small part, but we're certainly casting the first stone. I think it's really important just to make sure that it's the visibility as well. And I think lots of discussions we've had as well as making sure that Scots is represented, but also the framework in terms of if it's available in English, if it's available in Gaelic, it needs to be available in Scots as well.
So, I think it's about raising the profile, raising the visibility, especially with the Languages Act and things like that as well, and obviously what a great team in that as well, and I've got Bruce there is a right-hand man to support this as well, so we're really really pleased to be able to offer support for Scots as well.
[image: ]
Sylvia.Warnecke   3:29
Mhm.
And it has been really exciting work. You know, it's been really interesting. And what we're seeing, which is nice, is that the framework that was established for other languages in the languages curriculum really fits nicely with Scott. So it's not an outlier. It's a language like any other. And that is something we need to
[image: ]
Robert Kirk   3:52
Yep.
[image: ]
Jamie Fairbairn   3:52
Mm-hmm.
[image: ]
Sylvia.Warnecke   3:54
keep reiterating and it's a very good place to start. And I think even for native speakers, if you want, there is a good place for that as learning the language because they've learned it through immersion more than anything else, really. And to give it all a structure and, you know,
[image: ]
Robert Kirk   3:56
Yes.
Yeah.
[image: ]
Jamie Fairbairn   4:14
Yeah.
[image: ]
Robert Kirk   4:14
New.
[image: ]
Sylvia.Warnecke   4:15
context is important. So yeah.
[image: ]
Robert Kirk   4:17
And I think it's also the cultural aspect as well and the different variations and stuff. Like I'd sent an email to Jamie the other day, but instead of using the Dorica, I just used my Lanarkshire Glaswegian Scots and put the wings back in instead of the beans. So
[image: ]
Jamie Fairbairn   4:20
Yeah.
[image: ]
Sylvia.Warnecke   4:20
Yeah.
[image: ]
Helen Haines   4:31
Ohh.
[image: ]
Jamie Fairbairn   4:31
Mhm.
No, I can.
Alright.
[image: ]
Helen Haines   4:36
Okay.
[image: ]
Jamie Fairbairn   4:37
No, that's great.
[image: ]
Helen Haines   4:37
I'm sitting in two camps with that word. So I'm a West Coast Scot, but I've lived in the East Coast for so long. I interchange between the two. I don't even notice.
[image: ]
Robert Kirk   4:41
Mm.
See.
[image: ]
Sylvia.Warnecke   4:46
What?
But see that, Jimmy, on you go.
[image: ]
Jamie Fairbairn   4:49
Well, the...
No, I was just saying the other complication of geats in Aberdeen, the geats are the wee bands as well, the geats. There's many not lots of variation, but it's just validating these bands. They come into school, they've got Scots in their heeds, and now they can express that and they can use it for their schoolwork, their literacy, get qualifications.
[image: ]
Helen Haines   4:52
The.
[image: ]
Robert Kirk   4:55
Mm.
[image: ]
Sylvia.Warnecke   4:58
Mm.
[image: ]
Jamie Fairbairn   5:14
get a sense of achievement, creativity, all of these different things through their in language and that skill that they've got that used to be cast away and now it has been encouraged. So the more the better.
[image: ]
Sylvia.Warnecke   5:28
Yeah, absolutely. And I think that doing it in the languages context in terms of a subject area works really well. And, you know, allows kids like the ones you're working with, Helen, you know, in your special needs school, as well as in many others context. So
I think, yeah, it's wonderful. And it is really interesting because it makes us all think a bit outside the box as well, because we very much are into kind of standards, etc. But, you know, when it comes to Scots, we need to think about a language without a standard, but and with lots of dialects. And
[image: ]
Helen Haines   6:05
Ohh.
[image: ]
Sylvia.Warnecke   6:07
How do you recognize that in the curriculum where we cannot say this is the only way to do it or the right way and the wrong way? I find that very exciting and rather than being difficult, it's actually such a nice thing to embrace and it feels a bit like a liberation to be able to
[image: ]
Jamie Fairbairn   6:17
Mm.
Yeah.
[image: ]
Sylvia.Warnecke   6:26
move away from this approach. You know, Robbie, we only know that too well with making errors, etc. You know, and in Scots, it will liberate people a bit more, hopefully.
[image: ]
Robert Kirk   6:32
Yes.
This.
[image: ]
Jamie Fairbairn   6:39
Yeah, keep coming back to that lad that I was speaking to the other day who said, I've never made a spelling mistake in Scots with my dyslexia, and he's very dyslexic, this boy. And there he was saying, I've never made a spelling mistake in Scots, you know? So he was actually finding that incredibly liberating that in every other subject,
[image: ]
Robert Kirk   6:49
Yeah.
[image: ]
Jamie Fairbairn   6:58
You know, like he just felt like he was getting everything wrong all the time, but Nayan Scott.
[image: ]
Sylvia.Warnecke   6:59
Mhm.
Yeah.
[image: ]
Robert Kirk   7:03
I think there's also there's also you can be dyslexic in one language but not another.
[image: ]
Sylvia.Warnecke   7:08
Mmh.
[image: ]
Robert Kirk   7:09
That the research that shows that, as well.
[image: ]
Jamie Fairbairn   7:09
Yes, that's right.
That's right, and it just suits him, that one. It's a guy, it's got quite a shallow orthography, is the thing is, it sounds like it's written, which is great. I mean, English is just a nightmare for that, absolute nightmare.
[image: ]
Robert Kirk   7:15
Mm.
[image: ]
Sylvia.Warnecke   7:15
Yeah.
[image: ]
Robert Kirk   7:18
Yeah, yeah.
[image: ]
Sylvia.Warnecke   7:23
It is, yes.
[image: ]
Helen Haines   7:23
English is a dreadful language for spelling.
[image: ]
Robert Kirk   7:27
The colonial influence.
[image: ]
Helen Haines   7:27
I don't even know what planet these people were on when they came up with these spellings. It's like, how could you even say those words together phonetically?
[image: ]
Sylvia.Warnecke   7:27
Yeah, it it's.
[image: ]
Helen Haines   7:36
Must have just run out of other letters on the keyboard.
[image: ]
Sylvia.Warnecke   7:37
I sometimes, yeah, I sometimes think it's the influence of the Latin and the French as well, you know, that has led to that, but they should have just been like the Germans and updated their spelling every century. That never happened.
[image: ]
Robert Kirk   7:51
I still live every week.
[image: ]
Sylvia.Warnecke   7:54
Yes.
[image: ]
Helen Haines   7:56
Ha.
[image: ]
Robert Kirk   7:57
Thank you.
[image: ]
Sylvia.Warnecke   7:59
OK, everyone, so let's delve in to Unit One a bit more, and...
[image: ]
Robert Kirk   8:01
Thank you.
[image: ]
Sylvia.Warnecke   8:08
Just what's your feedback for yourself so far? Any point you want to make about the course, anything you've learned, any issues you've come across?
[image: ]
Helen Haines   8:20
Well, getting sucked into that other course has not helped the progression through this one.
[image: ]
Sylvia.Warnecke   8:20
But...
[image: ]
Robert Kirk   8:21
No, but...
[image: ]
Jamie Fairbairn   8:22
Yeah.
[image: ]
Sylvia.Warnecke   8:23
Yeah.
So with that, as I said in the induction tutorial, so the trick with these online courses that have quite a big chunk of the study time as guided self-study, you need to be a bit disciplined and planned. So when you get sucked into deep, Helen, always tell yourself, this is always going to be there. I can go back to it.
[image: ]
Jamie Fairbairn   8:28
Oh.
[image: ]
Helen Haines   8:28
Yeah.
Oh.
[image: ]
Sylvia.Warnecke   8:51
And just make a time plan, which I know is sometimes not easy, but, you know, I think that's the best way forward because we know that you all, you know, as you said, overworked teachers, so need to use your time wisely. And also you can start looking at unit
[image: ]
Helen Haines   8:55
Yeah.
[image: ]
Sylvia.Warnecke   9:10
by what's the assessment going to be like in this unit. So what do I need to do? And then be a bit selective about what you engage with more in depth.
Any other comments, questions at this point?
[image: ]
Jamie Fairbairn   9:22
Did.
[image: ]
Robert Kirk   9:25
I've really enjoyed what I've done so far because I like that the kind of context has been set out and stuff like that and the kind of background. I think that's quite important just so you've got that kind of baseline. And obviously I do have Scots or a variation of the Scots.
[image: ]
Sylvia.Warnecke   9:31
Mmh.
[image: ]
Robert Kirk   9:44
But it's good to see there was a few new words when I was reading some of the text and stuff. I don't know that's you would choose. So quite nice. And then a few words of it. But I'm A linguist, so I like that type of thing. But I would like to see more of that. I would like to see more of the language aspect to it as well.
[image: ]
Sylvia.Warnecke   9:50
Yeah.
[image: ]
Jamie Fairbairn   9:57
Bing.
[image: ]
Sylvia.Warnecke   10:01
Yeah, so in a way, Robbie, the language aspect will also come in the open course where we have built in the languages activity. So this one is like looking through the teacher lens, you know, what you're doing with Scots, but I know exactly what you mean and we had to try and
[image: ]
Robert Kirk   10:08
Yeah.
[image: ]
Helen Haines   10:12
A
[image: ]
Robert Kirk   10:14
Yeah.
[image: ]
Sylvia.Warnecke   10:21
create something that is suitable for everybody in every subject at every level. So, yeah, it was a bit of a challenge to bring it all. Alice Unter and Hutbringen, as they say in German.
[image: ]
Robert Kirk   10:35
Yeah.
[image: ]
Sylvia.Warnecke   10:37
But yeah, so, and that PowerPoint presentation about what is Scots, which you've commented on as well, you know, that was done by Linda, who did a PhD with us, the first one at the OU about Scots. And the first question, the other supervisors in the teams that is Scots language, what is it you need to defend why you even
think about writing about Scots as a language. So there is that view still out there and we'd asked you to try and do a kind of baseline audit in your own professional context, which often comes back to exactly that question. What is Scots?
And, you know, that then leads to this idea of where is the place in the curriculum, or is there a place for Scots in the curriculum? So,
Let me have a quick look. Yes, so...
Lots of people contact us and say, oh, I'm falling behind and I'm struggling. And please don't just be there silent and get stressed, but also remember you can contact your tutor anytime. Jamie is the person to write to or write to us all. It will always get to the right person.
And don't stress yourself about deadline for assessments. These are flexible and it would just be good to know where you're at and if you need an extension, we always give them. We just want to keep track of what everybody is doing so that we can support you in the right way. So
keep communicating with us is important. And in the forum, there hasn't been that much activity yet and we know that people have had lots of different reasons why they couldn't engage as much as they wanted. But what will help with your experience of the course is also that you do
post in the forum at round about the times when we say this is not the time to post your application task reflections, because that makes a better experience when everybody comes together, posts their ideas and experiences and comment on each other's work. So that is something we want to try and
encourage you to do, even if you haven't studied that much of the unit. Write, you know, write a short post, comment a bit, share an experience. That is always something that will really help with the discussions happening outside the tutorials. That would be our plea, Jamie. Is there anything else that
You would say we need to stress at this point.
[image: ]
Jamie Fairbairn   13:24
No, not at this point. It's just to get stuck into the units and follow up on what you can, you know, like that's relevant to you in your classroom and to try and pick up as much as you possibly can. And as you go through the course, just thinking, okay, what is it that I do actually have to put in as an output? And as you say, prioritise around that a wee bit, because
[image: ]
Sylvia.Warnecke   13:32
Mm.
[image: ]
Jamie Fairbairn   13:45
You can get drawn in, as I find out, and to all the interesting stuff. And it's a really fascinating course, the public facing one. But just think, OK, I've got my professional recognition task. How many words do I have to write for that, planner in that, and then putting something in the blog as well.
[image: ]
Helen Haines   13:48
Ha ha ha!
[image: ]
Jamie Fairbairn   14:05
So, yeah, and just keeping it manageable, keeping it manageable for yourselves.
[image: ]
Sylvia.Warnecke   14:05
Yeah.
Mhm.
And remember the options you have, as we've got Robbie here as a secondary practitioner and Helen working more at primary level. We have units that are sometimes more geared towards one than the other, and we've given you the option to skip a unit. For example, unit 2 coming up,
as probably more with a focus on the primary context, but there are concepts in there thinking about language learning, for example, that could work well also in a secondary context, translating it. But have a look at the unit and think, okay, I'm really stressed just now and this is not as relevant as other units.
So you would be able to skip one. And if you decide to do that, please tell Jamie again so he can keep a note of that, that we can make sure that you fulfil all the criteria that you have to to pass the course successfully. That's just something we wanted to remind you of.
and you skip the unit and all the assessment that comes with it. Okay, so for unit one, we thought it would be really useful if you didn't just get stuck into some aspects of aspect of SCOTS. Remember, part of this course is also thinking about
Scots language and culture in your school context. And what we thought might be a useful activity to do is go around your school and talk to people and do a baseline audit and find out what they think about Scots and about teaching it. And it often brings out quite interesting
feedback. And what we always do in the tutorial is then have a look and discuss a bit what colleagues have shared in the forum. And we have something here from a previous course, from people who started the previous course, but will be coming back to this one because they couldn't cope with the workload at the time and they said, can I defer?
And we've got one here, and Jamie, maybe you could start off with this one.
[image: ]
Jamie Fairbairn   16:16
Yeah, yeah, I'll just go through this one that the teacher put in about their audit. So I've sent out an audit sheet to staff at school, but replies are few so far. I fear I'm not going to get many. I don't think Scott's is at the top of anyone's list at the moment. Everyone is getting geared up for our return inspection.
So there's always many, many things going on at schools, which seem to be a reason for not doing Scots. From my own observation, I think most of us in the English department teach some Scots text, but the level to which we focus on the language varies. There's a fair few teachers who definitely speak Scots in and around the school, but don't actually teach it. I would say the majority of our pupils are happy to speak Scots, but would
[image: ]
Sylvia.Warnecke   16:35
Yeah.
[image: ]
Jamie Fairbairn   17:00
maybe not be confident writing it. There are a few of us who are really keen to have a real focus on Scots novels, short stories, etc. We're trying to include Scots texts and units we are creating as we refresh our curriculum. As far as I'm aware, we don't have a Scots language policy in school.
and I haven't heard any rumours about 1 being put in place. This is something I will look further into. We do teach Scottish studies, but it's currently being taught in social subjects, so their focus is not on the language particularly. I taught it a couple of years ago and did focus on the language using Scots text, etc.
Hopefully there'll be some teachers in my school who are keen on Scots being taught who will help with the audit. So there we've got a fairly typical response, I think, from schools. I don't know how you guys got on, but this does seem to be quite common that there is some Scots going on and in some departments it's going on. It maybe isn't that consistent.
Folk maybe haven't got it as a big priority and they're finding that the curriculum is very busy and therefore there isn't room for Scots, to which I say, well, fill it with Scots, make it even busier. But yeah, lots of interesting things coming out there.
There's no Scots language policy, for example. I think now with the bill having come through Parliament and with local authorities now required to support Scots, that maybe the local councils will be under a bit more pressure to either have their own policy
of which there is one in Aberdeenshire. I know there is because I helped write that, I remember, years ago. But not all councils will have a Scots policy, but there is an opportunity for schools to do that. You can either have a policy or what I did was write a guide for teachers in Scots areas, in Scots speaking areas.
generally, to appreciate the language and appreciate that a lot of your clients, if you like, will be coming into school with Scots in their heeds. And what should we, as a maths teacher, as a physics teacher or as a French teacher, do about that? So lots of interesting things there. Scottish studies, yeah, that's a way through.
that a lot of people are getting some Scots in, English departments, Scottish texts. So this to me is one that seems to be quite typical of the ones that we've been receiving.
[image: ]
Sylvia.Warnecke   19:28
Mm-hmm.
[image: ]
Jamie Fairbairn   19:29
Really some quite interesting points there. The other thing is that not much of a response. I mean, some schools have had good responses, but it's quite difficult to get people to answer as well. So that's this teacher, but what about you guys?
Have you, what's your impression at your school anyway, even if you haven't managed to do an audit yet?
[image: ]
Sylvia.Warnecke   19:55
Robbie Harris.
Probably I can call up the one that you posted. But before we do that, I thought there's some interesting points here in this. So I think it varies a lot from subject area to subject area, what the response will look like. And often, I mean, we have about 1/3 of teachers who come on to this CPD.
[image: ]
Jamie Fairbairn   19:58
Robbie's done one, yeah.
[image: ]
Sylvia.Warnecke   20:18
English teachers. And there is more awareness because Scott's texts have now been included for the highers, for example. So there is more of a need to engage with it in one way or another. And what I found interesting as well is that
[image: ]
Jamie Fairbairn   20:20
Yeah.
[image: ]
Sylvia.Warnecke   20:37
even with the award, there is no particular need. And Jamie, correct me if I'm wrong, because you're a Scott's language award assessor. There is no real need to look at it from a languages kind of perspective. You can do it very much.
[image: ]
Jamie Fairbairn   20:49
You.
[image: ]
Sylvia.Warnecke   20:58
from a cultural perspective, can't you, Jimmy?
[image: ]
Jamie Fairbairn   21:01
Well, yes, I mean, there's a history and development unit where you basically write an essay about the history of Scots and how it's changed and moved through time. But there's also a creative unit as well, where they do actually have to write in Scots. They also have to analyse some kind of literature.
[image: ]
Sylvia.Warnecke   21:14
Mhm.
[image: ]
Jamie Fairbairn   21:20
whether it be a poem or an article or a text or something like that as well. So there is a literature element. Wherever you do it, you have to do a literature element. But some departments might choose to do 1 unit rather than the other unit. So they might focus in the humanities department on the history and development part of things.
[image: ]
Sylvia.Warnecke   21:30
Yeah.
[image: ]
Jamie Fairbairn   21:42
That brings in the links with other languages, which is fantastic for all of that geography, history, but also a linguistic interest as well there. And in an English department, they might think, oh, we can do the creative part very easily, you know, like we could, it's a bit like the literacy qualification, to be honest, you know, it's similar.
to that part, that part of it. So that might feel at home, you know, in an English department. So there's lots of places around the school where you can do either one or both units of the Scots Language Award. Yeah.
[image: ]
Sylvia.Warnecke   22:02
Yeah.
Yeah.
And maybe an interesting point as an inspection is mentioned here in this teacher's post. There is now a drive that inspectors do look out for Scots being taught across the curriculum. And Bruce, our colleague,
Bruce Jansen from Education Scotland, who can't be here today, but he's doing a school visit on one of the remote Shetland Islands, but he's saying hello. And he brought a really nice example where an inspector commented that the Scots response
that one of the pupils gave in writing was much more authentic and well written than many of the responses at that level in that class in English. And that comes back to the point that we said earlier, that, you know, in many cases, it's the pupil's mother tongue.
[image: ]
Jamie Fairbairn   23:18
Sorry.
[image: ]
Sylvia.Warnecke   23:18
And we should really build on that and help them, you know, to use Scots exactly to develop those skills in academic, not just academic writing, but just in general writing and speaking.
[image: ]
Jamie Fairbairn   23:32
Yeah, literacy, building literacy, yeah.
[image: ]
Helen Haines   23:33
Thinking.
[image: ]
Sylvia.Warnecke   23:34
Yep.
[image: ]
Helen Haines   23:35
Thinking and problem solving.
[image: ]
Sylvia.Warnecke   23:38
Yes.
[image: ]
Jamie Fairbairn   23:39
Yeah.
[image: ]
Sylvia.Warnecke   23:40
Exactly. That's not to be underestimated, but it's really good to see that recognised from the kind of inspection perspective now as well, and hopefully that will become more embedded in the inspection visits. Okay, so Robbie, I'll call up the post that you shared on the forum if you maybe want to comment a bit.
[image: ]
Helen Haines   23:49
Yeah.
[image: ]
Sylvia.Warnecke   24:02
Or not.
[image: ]
Robert Kirk   24:08
Yes, so I'm you know just now, so I'm not physically in my school at the moment. I'm in my school at the moment. I'm not in school just now, so we we've looked at spots a few times because there was a bit of interest and stuff, but it's always been a proper capacity for us, because obviously...
our department grew quicker than the staffing. So we quite a lot of our jobs firefighting and even sometimes even as transportation, I'm not getting all my management time to make the time to make additional lessons and things like that. So it's really a capacity thing just now.
[image: ]
Sylvia.Warnecke   24:43
Robert, sorry to interrupt.
Your sound is coming across a bit interrupted. Is that the same for Helen and Jamie?
[image: ]
Robert Kirk   24:52
Okay.
[image: ]
Helen Haines   24:54
Yeah.
[image: ]
Jamie Fairbairn   24:54
Yeah, but in and out, I'm not sure if the mic's...
[image: ]
Robert Kirk   24:58
No, sort of just make problems.
[image: ]
Sylvia.Warnecke   24:58
No, no, I don't know. I was wondering if you switch your camera off, because your image has frozen, that sometimes gives you more bandwidth. Sorry about that.
[image: ]
Robert Kirk   25:05
The.
Is that is that is that better?
[image: ]
Sylvia.Warnecke   25:09
Yes.
[image: ]
Helen Haines   25:09
Yeah.
[image: ]
Jamie Fairbairn   25:10
Yeah, that's better, yeah.
[image: ]
Robert Kirk   25:10
Yeah, so, yeah, so, so I think I think part of it is, we've always wanted to teach Scots, but it's been a capacity issue in terms of having finding time in the timetable, because there's so many things to kind of priority for us was obviously teaching the Germans stuff like that, because our uptake is really good and we kind of always staff it, so that's something that we're looking at as well.
I'm overly confident with it just now, so it's part of the motivation for doing the course, so there's that kind of great awareness and then we can develop a course that then people can deliver, but but in general across the school, like I've spoken to humanities about this before, but maybe often that the awards over departments and things like that as well. So they're looking at maybe this kind of Scottish studies aspect and things we could look at linguistic party or the
[image: ]
Sylvia.Warnecke   25:47
Mhm.
[image: ]
Robert Kirk   25:55
But I would like to do a bit of literature or something with them as well, because I'm quite interested in that. So, but yeah, there are still some skepticism, especially as, but I think it just depends who you speak to as well and what their experience is. I know, like one of my English colleagues doesn't believe it's a language, for example, and stuff.
[image: ]
Jamie Fairbairn   26:13
Mm-hmm.
[image: ]
Robert Kirk   26:14
There's a wee bit of skepticism everywhere, but I think that's normal because I think that's the way we grew up and that's even when I was using Scots at home, we'd be getting told that that's how you say it properly and stuff. It's not, it's not core, it's car and things like that as well. So we were always connected and it was kind of beaten out as
[image: ]
Sylvia.Warnecke   26:32
Yeah.
[image: ]
Jamie Fairbairn   26:34
Yeah.
[image: ]
Robert Kirk   26:34
I am so.
But I think I think I think there's a shift now as well, and I think I think now with the acting that coming through, and I think there's an opportunity there, and I think if we keep that visibility, because and I think because it's such a wide and varied language as well, it's also trying to straight that balance, because there's no standard language either, so we can't point anywhere, say, well, this should be done or.
[image: ]
Sylvia.Warnecke   26:39
Yeah.
[image: ]
Jamie Fairbairn   26:40
Mhm.
[image: ]
Sylvia.Warnecke   26:54
Yeah.
[image: ]
Robert Kirk   26:58
this is right or this is wrong. And I think that's where the skepticism people just still regard it as a dialect and an accent or just some different words as opposed to actually being a language in its own right. So I think, yeah, I think we've got a responsibility to have an education and especially in the role I'm doing just now.
[image: ]
Sylvia.Warnecke   27:12
And...
Mhm.
[image: ]
Robert Kirk   27:18
Increase the visibility and can they create the conditions to just attach their validity to that's kind of goes under the radar?
[image: ]
Jamie Fairbairn   27:28
Mhm.
[image: ]
Sylvia.Warnecke   27:28
Absolutely. And I think that's something we've heard from teachers who've come on to the CPD a lot as well. Just feeling insecure about how to teach it when in all the other subjects it's often about being right. You know, that's how we assess what is correct and what isn't. And
Scots turns that all on its head a bit. And then people feel, I don't know, I'm not confident enough to teach it, for example, although they might know the language, apart from all the other ideological issues, Robbie, that you mentioned around Scots. What interested me about your post here as well is, you know, conceptualising Scots as a language.
in the curriculum. And you mentioned here, you know, staffing issues around your German and Spanish. What would you say, Robbie?
if we introduce Scots as a language, will that mean other languages suffer, like German numbers have been going down, not in your school so much than in others, or will it enhance, you know, language departments? What do you think?
[image: ]
Robert Kirk   28:35
I think the diversity and the variety that you offer can only strengthen it. And they're not there to compete either, because you actually find that, because what I find that certainly as a German speaker, as there's lots of crossover with the Scots as well. I know it's a sister language, but
[image: ]
Sylvia.Warnecke   28:41
Yeah.
Yes.
[image: ]
Jamie Fairbairn   28:53
Mhm.
[image: ]
Robert Kirk   28:57
German is a sister language, English as well. So there's lots of crossover and stuff and I think there's interesting perspectives to even look and that can almost look like that, like multilingualism as well and just, I think there's opportunities there that have not really been tapped into.
[image: ]
Sylvia.Warnecke   29:08
Yes.
[image: ]
Jamie Fairbairn   29:08
Yeah, absolutely.
[image: ]
Sylvia.Warnecke   29:14
And that is so, so important, you know, because that's what we've been through as languages teachers for years. It's always a competition and you're measured against each other and numbers are counted. But what we're seeing here on this course a lot when teachers come, multilingualism happens quite
[image: ]
Jamie Fairbairn   29:15
Absolutely.
[image: ]
Sylvia.Warnecke   29:34
naturally, also because of English and Scots being sister languages. And it really removes barriers and it's lovely instances, Jamie, remember when teachers post things and then they bring in BSL and French and Scots and English all in the same lesson.
[image: ]
Robert Kirk   29:49
Yes.
[image: ]
Sylvia.Warnecke   29:53
And that's the kind of goddess that we're really after, isn't it?
[image: ]
Robert Kirk   29:53
Yeah.
[image: ]
Jamie Fairbairn   29:54
Yeah. It is, yeah. I mean, to be fair to the QS, I mean, their award encourages that by having a section on links of Scots with other languages. So you're immediately starting to talk about that. And then for things like languages week, where you go around the class and discover that there are, you know, 40 languages in the room, kind of thing, you know.
[image: ]
Robert Kirk   29:56
Mm.
[image: ]
Sylvia.Warnecke   30:05
Yeah.
Yeah.
Yeah.
[image: ]
Jamie Fairbairn   30:37
was before. So, you know, it's definitely is a positive thing there for variety, I think. I know that some department languages departments would see it as a threat, maybe.
[image: ]
Sylvia.Warnecke   30:49
Yeah.
[image: ]
Jamie Fairbairn   30:52
But maybe a different type of people as well wants to do it, you know.
[image: ]
Sylvia.Warnecke   30:56
That's exactly what I was thinking there, because often we hear, especially boys,
tend to go more for the Scots than other pupils. You know, you have boys in your rural community who already bring Scots to the classroom and they feel there's a lower threshold as a languages subject, then I don't know, French or German or, you know, that's kind of anecdotal evidence.
that we're hearing as well.
[image: ]
Robert Kirk   31:25
Be.
I find certainly with the German, that's a big that's a big draw for the boys. The boys really quite enjoy the German, because sometimes we don't we don't really have issues we uptake with the boys. It's we don't have issues with the girls, but actually there's more boys doing German than there are girls.
[image: ]
Sylvia.Warnecke   31:31
Yeah.
[image: ]
Jamie Fairbairn   31:33
Mhm.
Yeah.
That's right.
[image: ]
Sylvia.Warnecke   31:46
And that is, yeah, that is really interesting. And just anecdotally from the Open University, if you look at the higher education context, in German, we often have more men who register because they also have this, you know, German has this kind of draw about history and, you know,
[image: ]
Robert Kirk   31:47
Um...
Mhm.
[image: ]
Sylvia.Warnecke   32:06
And many male students are interested in that too. And they find the connections between the languages really helpful. So that's something that can always help with the teaching of it. But let us have another look at some other comments that were posted. I don't know, Jamie, if you want to do another one and I'll do the final one.
[image: ]
Jamie Fairbairn   32:14
Mhm.
Yes, sure.
Okay, I'll just read it through again. So this other teacher has put in another one. The results of my baseline audit of prior school showed that while Scots is taught only as part of a standalone block, it is taught every week and involves creative writing, reading for pleasure and listening skills. My school group
has a robust and ambitious Scots language policy, but it is a very small school, a role of 30, and having a focus on improving attainment for learners in a small rural school, teaches Scots under the umbrella of SLA, Scotland in Focus, and English in the Scots.
SLE.
[image: ]
Sylvia.Warnecke   33:08
A Scott's Language Award, I would say.
[image: ]
Robert Kirk   33:10
The wall, yeah.
[image: ]
Jamie Fairbairn   33:11
Oh yeah, yeah, I guess so. Yeah, the Scots language word, yeah. So Scotland in Focus and English, Scottishness in Context courses all the SEQF levels 3 to 5. So that sounds quite positive in that school, actually, that they've got themselves a policy and they see the value of doing Scots. Maybe for
the interdisciplinary side of things as well, actually. To extract a meaningful conclusion from this tricky, perhaps best paraphrase is, yes, we teach it, but instrumentally and not as a substantive linguistic subject. This oblique and inadequate pedagogy perpetuates the client language status of Scots, in my view,
[image: ]
Sylvia.Warnecke   33:31
Mhm.
Yeah.
[image: ]
Jamie Fairbairn   33:49
and is a good example of the way Scots is damned with faint praise through well-meaning but diffuse and under supported course offerings. There are issues of canon and voice. If we were trying to get Scots taught as a relevant language with a canon of literature as valid as that of other languages, then one issue I noted is the need to dispel the curse
of DC Thompson, the overly performative lauderism, which is a kind of defined variant of the very useful stage Irishness in the Irish lilt. The newly updated SQA Scottish text options represent real progress, but there's so much more to do. As an example, I recently read
[image: ]
Sylvia.Warnecke   34:13
Yeah.
[image: ]
Jamie Fairbairn   34:32
Tom Newland's only here, only now and thought, get this in the classroom immediately. Our young learners need to be able to see viable representations of themselves that are not filtered by others. So a very interesting and lots of sort of interesting statements and challenging statements there for
[image: ]
Sylvia.Warnecke   34:47
Mhm.
[image: ]
Jamie Fairbairn   34:51
for people. I like that very much. You know, just this idea of Scots being damned with faint praise and so on, that people say, yes, no, I'm okay with Scots because I kind of tolerate it, you know, like rather than really, you know, putting it in the centre. But it does sound like that school.
[image: ]
Sylvia.Warnecke   35:05
Yeah.
[image: ]
Jamie Fairbairn   35:12
at least, you know, like is thinking positively about Scots. It's got a policy and, you know, it's got it in there right in the centre. So that's quite good. I do think that there's amazing opportunities as well. What this person really brilliantly points out with canon and voice.
is the vast resource of Scottish literature that there is out there. And that learning Scots actually makes that accessible to you, because isn't it sad that you can't read your own country's literature, you know? So I really like that point as well. What did you think?
[image: ]
Sylvia.Warnecke   35:44
Okay.
[image: ]
Jamie Fairbairn   35:54
Yeah, so beer.
[image: ]
Sylvia.Warnecke   35:55
I agree. And just starting from the very final point that is made here, you know, our young learners need to be able to see viable representations of themselves. And I think that is the kind of thing that just hadn't happened for centuries, even, you know, if it's that kind of Burns Knight syndrome.
And still, if you talk to people, that's the first response. Yes, my school does Scots when Burns Night comes around and thinking that is a sufficient way of teaching you the national language. So I think what we've been trying here in this course and what we've been seeing as well with teachers on this course,
They're desperately looking for current use of the language and current context. So we often discuss, you know, social media has been such a driver, young people embracing the language and putting it into a realm where, you know, the learners
Also, go about Robbie.
[image: ]
Robert Kirk   36:58
I was just going to say it would be interesting to see how Scots would have developed if it had been allowed over a period of time and what it could have looked like in terms of language. I think the linguistic of that would be really interesting to see how different it would have become from English.
[image: ]
Sylvia.Warnecke   37:08
Mhm.
[image: ]
Jamie Fairbairn   37:12
Mm.
[image: ]
Sylvia.Warnecke   37:13
Yes, absolutely. And then, you know, I don't know whether you've read The Young Team by this very talented young author, Graham Armstrong.
[image: ]
Jamie Fairbairn   37:14
Is.
[image: ]
Robert Kirk   37:25
Strong, yeah.
[image: ]
Sylvia.Warnecke   37:26
And, you know, he, and that is another phenomenon, really. I remember seeing him in one of the first readings he did after the Young Team was published, and...
people were talking to him about Scots and he just said, well, I wrote like my language, I wrote how I speak, but it wasn't even aware that he wrote in Scots as such, you know.
[image: ]
Robert Kirk   37:51
Scots. I really identified with it as well, but I know Graham and he's local to me, so it's in a language that I understand because that's how we speak.
[image: ]
Sylvia.Warnecke   38:01
Yeah.
And it's new.
[image: ]
Robert Kirk   38:03
Is he local at Lanarkshire? Yeah, he has.
[image: ]
Jamie Fairbairn   38:03
He's got another book out as well, hasn't he? There's a new book out just recently, just coming out, yeah. Fantastic.
[image: ]
Sylvia.Warnecke   38:05
It's coming out, yeah.
Mm-hmm.
But you know that, and that is that aspect, Jamie, as you mentioned, that of voice, you know, that is so important if we keep going back to the old.
Scott's kind of heroes on a pedestal, you know, that won't capture the imagination of our young learners. And that points to an issue that keeps coming up as well for teachers. Where do I find the right resources? And that is an area where we have already identified a lot needs to happen.
especially if we want to put the new Scottish Languages Act into practice, which is first and foremost an education law. And, you know, looking back to 2015 when the Scots Language Policy came about, when you were talking, Jimmy, it reminded me, you know,
that it was also a very political thing. You couldn't just go from zero to okay, and now we teach Scots at the same level as French with everything that comes with it. People wouldn't have bought into it. There needed to be a real kind of bottom up and top down movement to normalise that.
[image: ]
Robert Kirk   39:11
Yeah.
[image: ]
Jamie Fairbairn   39:23
It's fine.
[image: ]
Sylvia.Warnecke   39:24
But, you know, you still had that, there was this nice word that was used, the laudarism, you know, and the Scottish Government did the same thing, you know, and even in the Scottish Languages Act and the discussions we had around it, there was sometimes a tendency to just say, oh yeah, we all say that Scots is important, but
Don't dig deeper. And that is what we need to do now. And hopefully, you know, embedding the act and writing the standards for that will help us go beyond that logarism that's existed for a long time. I'm looking at the time, so just to say we've got one more.
[image: ]
Jamie Fairbairn   40:01
Yeah.
[image: ]
Sylvia.Warnecke   40:07
statement here and maybe I can this time read it out and you can comment. This teacher said, I've had a change of roles recently. As A secondary teacher, my experience of Scots was minimal. As a foreign speaker of English, I use the odd word in the classroom and often get corrected by the learners.
The ideology is coming into play here. However, I have recently started teaching in primary schools covering NCCT as that newly newly.
[image: ]
Helen Haines   40:38
Class contact time, planning time.
[image: ]
Sylvia.Warnecke   40:39
No, oh, no. Thank you. And developing resources for teachers to support the 1 + 2 policy implementation. As part of this, I'm developing Scots resources and I've been really struggling. When this course came along, I thought it would be a great opportunity for me to pick up more Scots and maybe
also some ideas. So this, I think, you know, quite a sizable part of the population of teachers in Scotland who are in this position, who are non-native speakers of Scots. And this teacher says, I sent the audit to the whole staff in my new school and got 2 replies, despite it being one of the
the biggest schools in the local authority. However, I don't believe that it reflects on the lack of interest in the language. I'm new to the school, people are busy and prioritise their workload. As in other primary schools I've worked on, Scott's is taught as part of a block of lessons centred around Burns Night.
Through reading the unit 1 here in the course, I've been struck by the contradiction between the ambition for the language in schools and young people's education and the fact that it is associated with the 1 + 2 policy. L2 in our schools is French.
and it reflects the language taught in secondary schools. Therefore, looking at the 1 + 2 policy, Scott's Place can be taught from P5 and can be a one-off block of lessons rather than being weaved in the school's curriculum. Another interesting point from my
two responses is that neither viewed Scots as part of the literacy or 1 + 2 policy. So that's a very interesting one. And I have to say that was published by a teacher who's coming back to the course and this was published before the Scottish Languages Act was approved.
[image: ]
Jamie Fairbairn   42:44
Yeah.
[image: ]
Sylvia.Warnecke   42:46
Any comments on this one here?
[image: ]
Helen Haines   42:52
I've been quite interested across the board actually. I was interested to find that Robert Burns had been anglicized even back in the day when I was doing some of those courses and I think the rock set in there and it's been sliding downhill ever since I think. I'm kind of really hoping that I can use
[image: ]
Sylvia.Warnecke   43:01
Mhm.
[image: ]
Helen Haines   43:14
Scots to engage some of our learners in learning, in just general learning. A lot of them are pretty disengaged because Scots is definitely the Cinderella language.
[image: ]
Sylvia.Warnecke   43:20
Mmh.
Yeah.
[image: ]
Helen Haines   43:31
It's socially secondary.
To English.
The learners who are speaking that, who think in Scots.
automatically have a perception of themselves as being stupid.
[image: ]
Sylvia.Warnecke   43:45
Yep.
Absolutely.
[image: ]
Helen Haines   43:48
Our learners also, as well as that, they have the autism.
which is also social barriers. So they've got a language social barrier, they've got their autistic social barrier, they may have a learning disability and the whole thing.
I'm kind of really hoping that if we can promote Scots.
The self-esteem benefit.
[image: ]
Sylvia.Warnecke   44:09
Okay.
[image: ]
Helen Haines   44:11
For these learners, in particular, should be massive.
[image: ]
Jamie Fairbairn   44:15
Mhm.
[image: ]
Sylvia.Warnecke   44:15
Yeah.
[image: ]
Helen Haines   44:16
And hopefully that will carry through the rest, the whole of the rest of their learning.
[image: ]
Sylvia.Warnecke   44:20
Yeah. But Helen, that is what teachers have reported, who've been on this course and who worked with pupils in a similar position to yours. There's really overcoming that lack of engagement and suddenly thinking, oh yeah, I can actually say that or do that.
[image: ]
Jamie Fairbairn   44:24
Yeah.
[image: ]
Sylvia.Warnecke   44:41
and seeing themselves represented as we heard in the previous one. That is important. And the good thing is for the work we're currently doing with Robbie on the curriculum improvement cycle,
The aim is to offer Scots for ages 3 to 18. So really starting early and building progression, you know, moving away from this one block of 6 lessons kind of thing. If you're lucky, you get 6 lessons, you know, and really thinking about it as something you
[image: ]
Helen Haines   45:13
Yeah.
[image: ]
Sylvia.Warnecke   45:16
with a qualification.
Robbie, do we have any idea yet what that qualification might look like or is that still to be discussed?
[image: ]
Robert Kirk   45:28
That I started with discussed, because I remember just now, just looking at the 4th level just now, so we obviously will have qualification in Scotland on our groups and stuff and really is with them regularly and things like that, but that's ultimately a decision for them to make. We've had some initial discussions which I think are privileged, so
[image: ]
Sylvia.Warnecke   45:34
Mhm.
[image: ]
Jamie Fairbairn   45:36
This is.
[image: ]
Robert Kirk   45:47
But I don't know how much that information is out there, but I think ultimately it's a decision for qualification Scotland to decide. And I think Parry will be the man and things like that as well. And I think in looking at what we're doing and how we're approaching language learning and looking at the pedagogy.
[image: ]
Sylvia.Warnecke   45:48
Yeah.
[image: ]
Jamie Fairbairn   45:54
Yeah.
[image: ]
Sylvia.Warnecke   46:21
Yeah.
[image: ]
Robert Kirk   46:21
I think, I think, I think some of those discussions will be more formally from September, to my understanding.
[image: ]
Jamie Fairbairn   46:28
Yeah, I mean, all the work that's been going on is, to me, that looks like there's a pathway coming. You know, that is definitely setting up for a pathway through school. And that you can do it now, but it's quite tricky and it takes a long time. But yeah, if we've got all those different outcomes for the different levels, all the way from
early years up to tertiary. That's what you want. You want a people who's interested in it should be able to find a path through it and be able to progress the levels, you know, as they go through school, like any subject, you know, they should be able to do that. And, you know, there are some places where that's happening, so it is possible
But this will really, really help to have that framework and guide to how you do that, you know, and how you put it in place. And also, the more teachers you train, then the more capacity a school has, you know, to do it. Because you have timetable problems, of course, in anywhere. I mean, we're experiencing that.
[image: ]
Sylvia.Warnecke   47:22
Yeah.
[image: ]
Jamie Fairbairn   47:31
I'm trying to find next year's who can take some of the third year Scots classes, you know, like so, because we've got quite a few people trained, it works. But yes, that's all coming. I think I think that is good. It really does look positive for a pathway all the way through school. It's a good aim to have.
[image: ]
Sylvia.Warnecke   47:48
Yeah.
And I think what we've seen over the last two years is it is very important that we have this kind of groundswell and bottom up and that teachers make requests. And for example, you know, we've heard mention schools developing a Scots policy, for example,
These little things, even though they might not have an immediate huge impact, but it is important to find a way to somehow formalise Scots being part of what's happening in that school. And as I said earlier, this kind of top down and bottom up is important. Our politicians,
always say, like the Scott's, you know, bill, we came and said, we advertised and immediately 120 people signed up. That is a sign there is a need out there which hasn't been met. So they want to hear that, you know, they want to hear and that is how decision making often happens as well in education.
building on needs that are expressed by teachers and pupils. So do shout. And if you want help, for example, with the creating a policy or a guide, Jamie has always been very helpful and very happy to share examples, you know, so that you don't have to reinvent the wheel and
build on work that's gone on before. But these little steps really in the long term have a great effect. And looking at the time, we're running out of time, so I just wanted to wrap up the tutorial and just give a quick overview of where we're going next.
So unit one is slightly different from the other coming units in this course. It doesn't have a task that is related to your GTCS professional recognition award. It had an application task. And please do still do that audit and just post a few ideas about what's happening in your school with regards to Scots.
or what's not happening or what teachers want or pupils want. It is always really interesting and important that we've got these insights from you. So please put that in the forum. Robbie's made a start and you can just respond to what he's posted there. And Bruce will be reading and commenting on posts in the forum. So that is the requirement for unit 1.
And just to recap quickly, you've engaged with what we think we can about Scots, engaged with Scots today and or Scots in education on the public course, read the CFE briefing paper on Scots, which will soon be overtaken by real life events in a good way.
You completed your baseline audit, hopefully at some point, and made notes in your learning logs. So we've got a community links section in every unit with some examples about work that's going on in the wider community to inspire you to maybe contact those initiatives or even set up your own.
in your own local area. And then we will move on to Unit 2. And with that one, I just want to give you the heads up what happens with Unit 2. This looks at exploring the educational benefits very much about Scots and the literacy space.
And we have an application task forum discussion as well. We have the community link and then a new thing that will come in. In each unit from unit 2 onwards, you will have a research publication to engage with, which then will also feed into
your professional recognition reflective task. So do have a look. We've got the description of the assessment tasks in the Unit 2 document. And if you can't find anything, always ask. And as a reminder, all the assessment is formative, so you won't get a score as such, but a verbal kind of assessment.
of where you're at.
And please have a look at the application task. So we want you to do an activity, come up with an activity and try it out in your classroom and then reflect on how that went. That will happen in the course forum the 16th of May, so about 3 weeks from now.
the kind of deadline where we would like you to post something, if you can, and share your thoughts with your peers. And then on the 30th of May, so five weeks from now, that will be the first professional recognition task. And that is not in the forum, but in the reflective blog. And
Jamie is the one who will be reading those posts and comment on them once you've posted. So that's what's coming next. I'll stop the recording now, just a second.
[image: ]
Sylvia.Warnecke stopped transcription
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