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1 INTRODUCTION 
If the goal of research is discovering truth, then validity is the study of how to 
obtain research evidence which is plausible and credible The next three blocks of 
the course are about how data are collected and analysed, the strengths of various ' research strategies and the pitfalls against which the researcher (and the reader of 
research) must guard. 

In this block we shall be looking at three related questions: how problems are 
formulated, how cases are selected for investigation, and the 'design' or 'logic' 
which underlies research reports and should underlie research studies, helping the 
report to move validly from clear initial questions via appropnate evidence to 
credible conclusions Unit 6 looks at experiments as an example of comparative 
method - learning about a group by looking at similarities with and ddferences 
from other groups - and at how the same logic is expressed in other kinds of 
research. Unit 7 looks at case selection and the relative merits of broad, represen- 
tative coverage of a population versus deeper study on a smaller scale Units 8 
and 9 look at different kinds of survey design and their relative merits for answer- 
ing different kinds of question Throughout the block the emphasis is on being 
able to present appropriate evidence to support conclusions. whether and in what 
ways the cases studied are appropriate to the problem under investigation and 
whether the comparisons which are presented are appropriate to cast light on it. 

The major concern of this unit, and the block, is with the question of validity. By 
this we mean the design of research to provide credible conclustons: whether the 
evidence which the research offers can bear the weight of the mterpretation that IS 

put on it. Every report of research is not just a 'factual report' but embodies an 
argument '. . on the basis of this evidence, I argue that these conclusions are 
true'. This holds just as much for the 'descriptive' paper, which aims only to say 
how many of a certain kind of person are to be found in a population, as for 
papers which try to explore people's conceptual frameworks or to test general 
law-like propositions about the human species. Moreover, the evidence which is 
cited is again not just a 'factual report', but the product of an argument, the 
authors collected certain information in a certain way from or about certain peo- 
ple, and the paper argues that this information may be interpreted in certain ways 
to lead to true conclustons about a certatn population. What has to be established 
in order that the report's conclusions can be believed is that the arguments 
embodied in the report are valzd ones: that the data do measure or characterize 
what the authors claim, and that the interpretations do follow from them. 

In the rest of this section of the unit we shall be looking in more detail at the 
three issues of the block problem formulation, case selection and the logic of 
comparison. After that we look at some of the questions these issues raise in 
relation to particular pieces of research Section 2 examines the 'secondary' use of 
a variety of government statistics to answer research questions, and particularly at 
the statistics of unemployment Here the three issues tend to become muddled, 
because reports based on the analysis of existing statistics are not presenting evi- 
dence specifically designed to be appropriate for the problem under investigation 
but have to do the best they can with what is available. The section illustrates the 
crucial importance of clear definition and critlcal appraisal of the extent to which 
evidence is appropriate In Section 3 we look at three reports of 'primary' 
research an interview study of mothers of children with learning difficulties, an 
account of health discussion groups for women, and a more structured study of 
health visitors' and social workers' reactions to aspects of child care and neglect. 
Here the Issues are more distinct and we can look at the particular strengths and 
problems of individual studies Finally we consider 'action research' as something 
superficially dissimilar to 'fact-finding' studies but sharing the same problems and 
having the same need to establish evidence as credible. 

We shall be looking, therefore, at questions which must be asked about the design 
of any piece of research. We shall be asking who were researched and whether 
the research population is fairly represented by what was studied - in other 
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words, whether the results can validly be generalized to the extent which the 
authors claim Beyond this, we shall be looking also at the structure of research 
studies as a whole, conceived of as alguments from initial ideas to conclusions 
about them via the collection and analysis of data, and asking whether the argu- 
ment expressed in any given research report is a valid one These questions will 
be considered not just in the abstract but by reference to a wide range of particu- 
lar studies. The block organizes research under the headings of 'case study', 'ex- 
periments' and 'surveys', each with ns own design issues, but you should be 
warned that this is an over-simplification These three headings do not by any 
means exhaust the possibilities of what can be done in a research project, and (as 
we saw in Block 1) it is not at all uncommon for a given study to be made up of a 
combination of them. We also pointed out in the previous block that researchers 
sometimes show a loyalty to a particular research approach and allow it to deter- 
mine the way m which they formulate problems. In this course we do not regard 
these three approaches as competing paradigms, however, but as ways of structur- 
ing the questions we ask about research reports. Researchers are not compelled to 
adopt one in preference to another, and the problems of each are relevant to the 
assessment of all research 

The issues of this unit and this block are what are often termed 'design' issues, 
and we tend to think of 'design' as something that is done at the begmning of the 
study. It is worth stressing that design, in the sense in which we are using it, is not 
a phase of the research process nor something that is done only at the start of a 
research project before moving on to data-collection and analysis. Rather, it is an 
aspect of the research, something which forms part of a critique of a research 
report, and it is relevant to one degree or another throughout the research pro- 
cess Early in a research project, of course, we give a great deal of thought to 
precisely what problem lies at the root of the study, what cases are to be inves- 
tigated and what shape the 'argument' of the eventual report will take However, 
the researcher will return to the issue at various points in the course of the 
research, and sometimes the initial problem under investigation will be reformu- 
lated on the basis of subsequent data analysis, and further cases may be selected 
for investigation on the basis of analysis of the earlier ones Research is frequently 
an iterative process - it cycles through the different stages, sometimes several 
times None the less, the distinction between design, execution and analysis is a 
useful way of ordering our ideas in this course. This block looks at the design 
issues of what/who forms the focus of the research, and at how research studies 
are structured to make possible the kinds of conclusion that the researchers want 
to draw from them 

1.1 PROBLEM FORMULATION 

As we saw in Block 1, research may be undertaken for a wide variety of reasons, 
and so research reports may embody a wide range of goals 

Some of the research reports you will read during this course and elsewhere 
may fairly be described as 'academic'. That is, their main purpose is to con- 
tribute to the study of an area of theory (using the term 'theory' loosely, to 
mean any coherent body of ideas and/or knowledge about some identified 
'problem') Such work will typically be carried out by people identified as 
'academics' Some will be teachers or researchers at institutions of higher edu- 
cation whose terms of service include an expectation that they will contribute 
to the development of their subject area (or research students); others will be 
full-time members of research institutes which have some measure of inde- 
pendence from those who supply their funds Large-scale projects are typically 
funded by specific grants from research councils or elsewhere, smaller-scale 
ones are carried out by academics 'in their spare time', without specific 
funding 



UNIT 5 PROBLEMS. CASES A N D  LOGIC 

Other research may be commissioned to solve some specific problem or to 
explore a general area of practical interest to practitioners or policy-makers 
Such research may again be carried out by academics, or by full-time 
researchers (including agencies specifically set up, perhaps by the commis- 
sioning body, to perform such tasks), or by practitioners themselves 

Other klnds of exploration are carried out by practitioners themselves, not 
with the intention of providing general ~llumination, but to improve their own 
practice and as part of the routine handling of their day-to-day work. (The 
concept of 'the reflexive practitioner' is relevant here.) You will seldom see a 
research report based on this kind of work, but on occasions it generates 
results of sufficient interest that someone decides to write it up and publish it 
(more frequently in the areas of medicine and psychotherapy than elsewhere). 

Each of these kinds of research generates its own typical kinds of 'problem', 
whose relevance will be judged according to the context of the research Commis- 
sioned research or practitioner research typically accepts the 'problem' as being 
what practitioners, management or policy-makers conceive of it as being, and its 
relevance to the area of work is very evident Whether it is formulated in the most 
illuminating way will sometimes be less evident Often what academics have to 
contribute to areas of applied research is an ability to side-step the 'traditional' 
ways of looking at a problem and show that some other way of Framing it may be 
more fruitful - or sometimes, even, to uncover the political or ethical presuppo- 
sitions which lie behind the traditional way of formulating it As an example of 
this we might take research lnto theft and vandalism A great deal of research has 
been camed out in this area during this century, some by academics interested in 
the psychology or sociology of youth and crime, some by practitioners or commis- 
sioned academics Most of it shares the presupposition implicit in 'folk wisdom' 
about crime and embodied in the institutions of our criminal justice system: that 
crime is most fruitfully tackled at the level of individual morality and behaviour, 
by punishmg, treating or training offenders It took a team of academic researchers 
(in the Home Office Research Unit) to stand back from this research tradition and 
realize that the root 'practitioner' question for the Home Office was not 'How do 
we cure offenders?' but 'How do we prevent crime" Given this conceptual reori- 
entation they were able to shift their attention from the reform of offenders (which 
has not been a conspicuously successful line of strategy) to the environment and 
making crime difficult or impossible. A number of studies have been carried out 
on 'target hardening' - rendering theft and vandalism more difficult or more con- 
spicuous - and some success is reported for this line of action (For details of 
some of the early studies see Mayhew et al ,  1976, 1979, Clarke, 1978.) 

In general, research initially conceived for an academic audience is likely, at its 
best, to pay a great deal of attention to how the lnltial problem IS formulated and 
what kinds of theory or presupposition are buried in its formulation, but to be less 
concerned with, and less aware of, what a practitioner or policy-maker actually 
finds useful and applicable This bipartite division into academics on the one hand 
and practitioners/policy-makers on the other - the tradit~onal division between 
'pure' and 'applied' research - is of course far too simple, however. Many prac- 
titioners are academically trained and/or would regard themselves as academics. 
Many academics are also pract~tioners, or have been, or are very familiar with 
some area of practice or policy through their years of research Also, most aca- 
demic areas have practical implications, and most areas of practice embody the- 
ory Thus research projects are capable of being 'written up' for two quite different 
kinds of audience who would identify different kinds of 'problem' as important, 
but the two areas overlap. Indeed, many research reports are written for both 
audiences and try to answer both practical/policy and theoretical/academic ques- 
tions 

In all cases, what comes first In any research is a 'problem' - a question to be 
answered, a problem to be solved, an unknown area to be explored The con- 
clusions of research reports can be valid and useful only to the extent that the 
problem(s) that they address are clearly formulated and expressed, and followed 
through in a consistent manner during the research The nature of the problem 
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should imply what kznd of answer will be acceptable, even before the research 1 

has been carried out The art of research design is then employed in carrying out 
research which can provide credible answers of this kind and in presenting the 
results in a logical and plausible way Conversely, the art of problem formulation 
lies in constructing problems which can lead vza valid research to credible 
answers (In some of the best research the researchers' understanding of the 
nature of the problem develops as the research progresses and as a result of the 
research, as we have noted already This is possible, however, only if the 
researchers are aware of the importance of clear formulation and alert to how 
their formulation is changing ) 

'Problems', in this sense, are not necessarily 'things which require solutions' 
research is carried out in a variety of styles and for a variety of purposes. 

Some research is descriptive - trying to supply information in an area of 
interest or concern, without necessarily trying to supply 'solutions', and/or 
exploring an area in a descriptive way to see what of more general interest 
can sensibly be said about ~t Descriptive survey work is of this kind (e g. the 
decennial UK Census, which trles to provide a complete description of the 
population of the UK under a range of headings) We should note, however, 
that even description IS seldom a neutral matter. The most supposedly neutral 
of descriptive surveys asks particular questions whlch are very likely to 
express how the researcher has conceptualized the field of study, so to an 
extent they constrain the description to the researcher's categories 
'Qualitative' or 'appreciative' research which aims to describe - observing 
what goes on or asking questions among a group or in a setting - may allow 
the participants' own views to come forward, often in their own words, but 
they do so through the analysis which is carried out by the researcher, and so 
again the researcher's preconceptions can all too often shape the conclusions 
None the less, some studies set out to describe, not to explain or to solve 

Other descriptive studies may be undertaken with the intention of influencing 
policy or practice Surveys of prison populations, for example, are often 
undertaken to demonstrate how many 'petty' criminals finish up (expensively) 
in prison, and ethnographic studies of prison llfe often have as their aim the 
exposure of unsatisfactory living conditions The researcher who is involved 
in an area of research wdl often have views on what should be done within it 
and carry out research with the aim of supporting these views. There is noth- 
ing wrong in this, but good research will always be designed to make it 
equally as possible for the results to disprove or unsettle the views of the 
researcher as to support them 

At another extreme, some research sets out explicitly to test theories or try out 
preformulated solutions to problems We tend to think of quantitative, rigor- 
ously controlled and often experimental studies when asked for examples of 
hypothesis-testing research, but in fact all manner of research styles can be 
employed both for theory-testing and for evaluating practical solutions to 
problems. 

Another conceptually different kind of research is 'action research', which 
develops and implements a solution to a problem and describes the process 
of doing so with the aim of evaluating the solution's success. 

Each of these 'kinds of research' may also be seen as a kind of problem - 'What 
is out there?', 'Does this theory hold true?', or 'What happens if I do this?' Because 
they are not really distinct but blur into each other, however, and because a single 
programme of research may entail elements of two or even three of them, a 
research programme may have more than one 'problem' as its focus In evaluating 
published reports we want to be clear precisely what the problems (or problem) 
of the research are as presented in the reports, and of what kind, before we can 
judge whether the research that follows from them uses valid methods to provide 
plausible answers 
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1.2 CASE SELECTION 

A second aspect of design, and one of the two main topic areas of this block, is 
the way in which cases are selected for research and what part this plays in the 
overall argument wh~ch leads to the research conclus~ons If the research 1s con- 
cerned with providing mformation about a slngle case - the treatment of a single 
patient, the evaluat~on of a single experimental institution and whether it meets its 
alms - then case-select~on 1s obviously unproblemat~c. More often, however, the 
research will be making clalms about a populatzon - about a class or group or 
kind of person or event or setting When this is so, a part of the argument in the 
research paper entails showlng that the subjects or cases mvestigated can be taken 
as typical or representative of th~s  population 

The simplest way of making this argument, clearly, is to investigate every case 
w~thin the populat~on An example would be the government's Census, run by the 
Office of Population Censuses and Surveys (OPCS) The Census is taken every ten 
years, and it aims to record information about every person who is in the United 
Kmgdom on a particular n~ght Enumerators are hired across the country and care- 
fully briefed in standard format by local Census officers - that is, every Enumer- 
ator receives an identical briefing, as far as 1s possible In the few days before 
Census night the Enumerators identify every private home in their district (count- 
ing buildings shared by more than one family, or by a number of single people or 
couples, as one household or several according to whether the people In the 
budding share meals), and they deliver Census forms personally to one person in 
every household (Institutions such as hotels, boarding houses, residential schools 
and hosp~tals are dealt with separately but in essentially the same way) On Cen- 
sus night one person in the household is required to fill in details about the 
household's accommodation and about every person In the household on the 
night - basic demograph~c information such as gender, age, occupation, edu- 
cational qualifications, plus sufficient informat~on for the person's migration 
around the country since the last Census to be worked out, plus a few other 
questions. After Census night the Enumerator calls back (several times if necess- 
ary, until she or he makes contact w~th  the household) to collect the form, check 
that it has been filled in correctly and, if need be, help with its completion Com- 
pletion of the form is requlred by law, and the head of the household can be 
prosecuted d he or she fads to do so The aim is to describe the UK populat~on, at 
least in part for planning purposes - provision of schools, hospitals, medical ser- 
vices, etc 

ACTIVITY I bl 
What strengths and weaknesses do you see In the Census? What does ~t do well? What 
kinds of cr~t~c~sm m~ght be made of the data ~t produces? 

Spend a few m~nutes th~nk~ng about how ~t IS  carr~ed out and what ~t can and cannot 
produce. Compare your answer w~th mlne, below 

The greatest strength of the Census is that no inference is required In relating the 
results to the whole populat~on - it collects information about everyone (This IS 

not quite true, because some people live neither in households nor in institutions, 
but an attempt is also made to assess the numbers and the kinds of people 'sleep- 
ing rough' by sending the pol~ce round with a questionnaire on Census night) 
Because Enumerators check it in the presence of the householder and are able to 
help those who find it difficult, the information is collected in a reasonably 
reliable way 

The weaknesses of the Census are twofold First, because it is legally compulsory 
and people cannot refuse to fill ~t in, there are limits to the klnds of information 
that can be asked without spawning too great a clutch of prosecutions for refusal 
to comply At each Census the question of whether and how informat~on about 



UNIT S PROBLEMS, CASES AND LOGIC 

ethnic origins should be collected, for example, is much debated The second 
drawback is that it is very expensive indeed - which is why it happens only once 
every ten years 

If you do not have the resources to mount a census - a complete count of popu- 
lation - then a reasonable alternative is to do a sample sumey One such, again 
with the purpose of describing the UK population, is the General Household Sur- 
vey, which is run by the OPCS every year A large sample of addresses (over 
10,000) is selected randomly from a complete list, and trained interviewers ask 
questions every year about the numbers and kinds of people m the household(s) 
at the address, the resources and facilities available to them, and certain other 
topics on an ad hoc basis - smoking and burglary victimization have been two 
recurrent topics in the past The presence of a trained interviewer again assures 
reliability of responses, and because informants are free to refuse it is possible to 
ask more searching and personal questions than in something compulsory such as 
the Census. 

bj ACTIVITY 2 
What IS the key problem with the General Household Survey and other surveys of th~s 
kind? 

Again, spend a few m~nutes think~ng about th~s, and compare your answer with mine, 
below 

Clearly the main difference between the General Household Survey and the Cen- 
sus is that the former does not reach everyone in the UK, but only a sample 
However accurate its information about that sample, we can use it as a description 
of the UK population only to the extent that we can be reasonably confident that 
the sample is typical - representative - of the population We should want to be 
assured that the sample is made up of the same kinds of people, in the same 
proportions, as the population which it purports to represent, then, and only then, 
do we feel safe in taking its answers to, for example, attitude questions as likely to 
represent what we would have obtained if we could have asked everyone in the 
population (A large, randomly selected sample from a complete list of the popu- 
lation is very likely to meet these conditions, as we shall see in Unit 8 ) 

Even where only a small number of cases are investigated, or a slngle case, there 
are often implicit clalms to representation - that the person, school, or city 
location is typical of others, and therefore that what is said about it can be applied 
in other contexts. You cannot guarantee that a small sample or a single case will 
be representatwe - that it will represent the attributes of the population in the 
same proportions as are found in the population (This is obviously particularly 
true of single-case research) However, the researcher should generally try to 
establish for the reader that the case or small sample is at least typzcal - that 
other cases are likely to resemble it enough for general conclusions to be drawn 
A part of the task of the reader of research reports is to deploy an analytlc imagin- 
ation in trying to see ways in which the cases investigated might not be typical 
and the conclusions drawn from them therefore subject to qualification. 

There is one circumstance under which it is not necessary to demonstrate that a 
sample is representative, and this 1s where it can be taken to be part of a popu- 
lation which is homogeneous - which does not vary in ways whlch might affect 
the conclusions. When chemists investigate a chemical compound, they do not 
have to establish the typicality of the sample - pure copper sulphate zs copper 
sulphate, and once you have established that what you have in front of you zs 
copper sulphate and nothing else, then this part of the argument has been made 
Some social scientists, particularly psychologists, tend to use readily available sam- 
ples which might be thought untypical of the population (e.g students) and to 
pst~fy them, implicitly, by this kind of argument. They would claim, if pressed, 
that what they are studying is the capabilities of the human species, and that one 
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member of it is as good as another for this purpose As we come to realize just 
how much of our psycholog~cal performance 1s culturally defined and determined, 
however, this kind of argument becomes less plausible. 

A final kind of sampling which does not necessarily have to demonstrate typicality 
or representation is theoretical sampling Sometimes an extreme case, or a case of 
a particular kind, will be studied for theoretical reasons, because it will cast light 
on a particular point of theory In The Affluent Worker in the Class Structure, for 
example, John Goldthorpe and his colleagues investigated workers at a car factory 
in Luton in the late 1950s and early 1960s Luton was by no means a typical 
manufacturing town, but a new town shorn of traditional roots, and car pro- 
duction was selected not as a typical kind of factory work but as one which was 
well paid at the time. Goldthorpe et a1 (1969) were looking at a certain kind of 
predicted behaviour, which included withdrawal from 'the public sphere' and con- 
cern with individual interests rather than public and collectwe concerns, valuing 
affluence and the trappmgs of affluence above most other things, and treating 
paid work not as a source of satisfaction m itself but as a source of money They 
reasoned that Luton and the motor industry provided a critical case in the sense 
that if this behaviour and way of looking at the social world was not found in 
Luton car factories then it was unlikely to be found anywhere 

1.3 THE LOGIC OF RESEARCH STUDIES 

The major topic of th~s  block is the structure or logic of the argument presented in 
a research report We have looked already, briefly, at how the 'problem' is formu- 
lated and what cases are selected for investigation. How the data are collected and 
how they are analysed are also vital aspects of judging the validity of the paper's 
'argument'; these are discussed in the next two blocks. Linking them all together, 
however, is the overall argument of the paper that this problem, investigated tn 
this way using these cases, leads inescapably to these conclusions This block 
looks at forms of argument - logics - as expressed in research designs. 

It will be a contingent matter whether the overall argument of a research paper is 
specific to the paper or inherent in the study or studies which it describes Some 
studies are structured beforehand - large-scale survey projects, for example, and 
experiments - while others proceed a little at a time All research reports embody 
an argument, however - that such and such is the case, on the basis of evidence 
presented - whether the argument is structured from the initial stages of the 
research or imposed post hoc in the process of making sense of the data The 
basic pomt is that research depends on cornpansons to establish its conclusions 
Some research, of course, is purely descriptive. the Census, for example, sets out 
quite simply to describe the population. Some research depends on comparison 
with an absolute standard (e.g. of morality) Amnesty International, for example, 
are not concerned with whether there 1s more torture in the prisons of country x 
than in British prisons, but with whether there is any torture in either. Mostly, 
however, even descriptive surveys and secondary analyses of descriptive statistics 
such as the Census are carried out with the intention of comparison we want to 
know whether there are more or less of certain kinds of people than elsewhere in 
the country, or more of them than can be covered by available resources We 
describe areas, settmgs, or people as being ltke others In certaln ways and unlike 
them in other ways. (Where the comparison is not explicit, it may be being made 
with 'common-sense' notions ) Finally all conclusions about causes or influences 
or preconditions are established by arguments based on comparisons 

We shall be looking at experiments - studies which attempt to control all factors 
other than one which the experimenter manipulates, and thereby guaranteeing 
that it 1s that part~cular factor whlch is responsible for changes in outcome. We 
shall be looking at different kinds of surveys and what can be concluded from 
them about causal influences - including the use of the logtc of the experiment 
on survey data We shall also be looking at studies of one or a small number of 
cases, at what they are capable of doing which is beyond the scope of the more 
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controlled study and at the price which is paid for exploring a smaller area in 
greater depth Throughout all these, however, the same logical questions will keep 
recurring 

1 how do some cases differ from others, and what can be concluded from the 
difference?, and 

2 with what population are the research cases comparable, and what can be 
concluded from the comparison? 

2 EXAMPLES FROM 
GOVERNMENT STATISTICS 
Government statistics always look authoritative and are frequently presented as 
carrying authority, they are, after all, prepared by government statisticians and 
used by ministers for planning purposes. In fact, however, they differ very much 
in their quality, it is always relevant to ask whether they represent what the ana- 
lyst needs in order to establish his or her argument We may always relevantly ask 
whether the population which they in fact represent is the same as the population 
about which we wish to draw conclusions Of the research arguments which are 
based on them, in other words, we need to ask whether the statistics in them- 
selves are appropriate for the purpose and whether they are used appropriately to 
make the points which need to be made 

At one extreme we might look at the statistics of births and deaths, collected by 
the OPCS and presented in a variety of more or less detailed formats monthly, 
yearly and at other intervals (See the Central Statistical Office publication A Guide 
to Of$czal Statzstics for places where these and other government statistics may be 
found) These statlsttcs are like the Census - they may on the whole be relied 
on Births have to be registered, both by the parentcs) and by the hospital or 
doctor, this includes not only live births but also still births and abortions Deaths 
have to be registered before a funeral may take place There are, presumably, 
some births and deaths which are concealed - cases of murder or infanticide - 
but we may reasonably suppose these to be a very small proportion indeed of the 
total, given how difficult it is to do so Birth and death statistics may therefore be 
taken as virtually accurate counts of what is occurring - as an accurate represen- 
tation of the 'populations' of births and deaths (To a statistician the term 'popula- 
tion' means not just a collection of people, but any collection of objects about 
which generalizations are to be made.) 

At the other extreme, let us consider criminal statistics These are published annu- 
ally by the Home Office, and they contain (among other things) a supposedly 
complete count of crimes recorded by the police We may be tempted to take this 
as a valid measure of what crimes have been committed during a year - as a 
'census of the population of crimes' - but ~t would be a mistake to do so without 
careful thought We know that some crimes are uncovered mostly by police action 
(e g traffic offences), but that others (e g burglary, car theft, rape, violent assault 
on the streets) depend mostly on private individuals reporting them to the police. 
There is, therefore, an element of personal discretion in what comes to the notice 
of police in the first place (We know from other evidence, for example, that most 
car thefts are reported - because of the need to do so in order to claim on 
insurance - but that only a minority of rapes are reported.) Once the complaint 
reaches the police, a further level of discretion comes into action. the police offi- 
cer may decide to record or not depending on whether he or she decides that a 
crime actually has been committed on the basis of the complaint, or to initiate 
further investigation before recording Thus at least two levels of individual dis- 
cretion are involved before an actual occurrence appears as a crime statistic What 
crime is recorded, where several possible legal categories may apply, will depend 


